al literary approach to the study
of a second language, I never
had the opportunity in un-

Q} @gg 5 dergraduate or graduate school
, . ,

Ciiiiiiiios Judy Holzman
yorees e Associate Professor of Spanish
sorseeeceee or as many years as [ have been
Feeecoaoenann tudying and teaching Spanish |
) I have been intrigued by the de-
= sEEREREERE sreeee hate among teachers of second lan-
. ceelLoLiLiiiol guages concerning children versus
. e, adult learning strategies. Coming from
: ¢ sl St et ° programs which emphasized a tradition-

to study the issue in the class-

room. This particular issue was left
for informal discussion outside of the
classroom. Very little hard evidence
was presented in such setrings, but
fellow graduate students or teachers
would recount success stories of one
or two children which would then lead
to the general conclusion that children
learn second languages more easily
than adules.

My years of reaching adults at Ken-
nesaw State College and my years of
studying Spanish with other adules
caused me seriously to question the s
speculation regarding children success
stories in foreign language study. Both
in graduate school and at Kennesaw |
have seen many adults who have suc-
cessfully and rather quickly learned to
communicate in Spanish. Also, during
my years of teaching I thoughrt that
reachers should pay more attention to
methodology and how different teach-
ing methods affect children and adult
learning strategies.

. Last Spring when I read abour the

. Teaching the Adult Learner Grant
being offered through the Continuing
Education Office at Kennesaw | knew
that such a grant would give me the
opportunity to investigate seriously the
issue of child versus adult learning
stratevies in a second language. For-
runately my proposal was accepted and
[ was able to devote the past summer
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ro research in an area which had con-
cerned me all of my professional life.
The research over the summer gave
me enough material to write two papers:
“Older May Be Berrer” and “Foreign
Language Anxiety and Learner Beliefs
in Adult Foreign Language Learning.”

The first part of my project was de-
voted to a comprehensive search of
the literarure. This search proved to be
essential to my work, and also offered
some surprises. One particular surprise
was that very little concrete research
on this issue has been done by foreign
language teachers. Most of the research
has been done by English as a Second
Language professionals and many ar-
ticles dealing with this area appear in
TESOL, the professional journal for
reachers of English as a second language.
When | questioned colleagues ar other
colleges and universiries abour the
faiture of those in my discipline o
contribute to this area of research, |
was reminded that most foreign lan-
suage programs, both undergraduate
and graduate, stll continue to ermpha-
size the traditional literary approach o
the study of second languages. In face,
many foreign language departments in
the United States fail to regard research
in the area of learning as legitimate to
their field. This seems to me, as well as
to my colleagues ar Kennesaw, to be a
prejudice which has done a grear deal
to hurt our discipline. Therefore, we
have resolved as a department to con-
tinue the research which the TAL grant
allowed me to begin.

Shortly afrer | finished the search of
the literarure in early July, I began one
of the most interesting, and for me the
most difficult, parts of the project, a
hands-on teaching experience with
one group of children and one group
of adulrs. For both groups T had de-
signed a series of lessons which would
allow me to test development of ewo
skill areas {comprehension and speak-
ing). The particular teaching method
chosen for this part of the project was

TPR (Total Physical Response). In the
future I hope to continue the project
i order to test other reaching methods.

With the help of Mr. Greg Duncan,
and Dr. Elaine McAllister, Coordina-
tor of Foreign Languages at Kennesaw,
P was able to participate in a program
which allowed me, during the last two
weeks of July, to teach fifreen five-
year-old students for one hour daily.
This proved o be the most terrifying
and rewarding experience of my profes-
sional life. I had never before taught
children and I must admit that 1 was
unprepared for some of the spon-
raneity that this group brought to the
classroom. During the same period of
time 1 was able to convince fifteen
adult students who had never before
studied Spanish to participate in my
project by allowing me to teach the
same material to them.

At the end of the two-week period,
both groups were given an oral test.
This test proved to me thart, at least in
terms of the Total Physical Response
Method the adult group, on some
items, did just as well as the children,
and on other items did betrer. The test
results are recorded in my paper,
“Older May Be Better.” | chose this
title because 1 realized that [ have
tested only one method on a small
number of students for a short period
of rime. However, it is a beginning of
an area of research which we must deal
with if we are o strengthen adult for-
eign language programs in this country.

One unexpectred result of the first
study was an increased awareness on
my part as a teacher of the important
role of anxiety and learner beliefs in
second language learners. My adule stu-
dents sometimes let anxiety prohibit
performance, and they would often
tell me, without really knowing why,
that “children learn more easily than |
do.” Or often times T would hear the
adules say, “Oh, T wish I had started
this when I was younger.” Because of

this [ decided during the month of
August to investigate these two par-
ricular issues.

With a second group of adule learn-
ers (34) T administered two tests. To
measure foreign language anxiety [
used the Foreign Language Anxiery
Scale developed by Horwin, Horwit,
and Cope at the University of Texas.
The second rtest, the BALLI (Beliefs
About Language Learning Inventory)
was used to survey student opinion on
a variety of issues and controversies
related to language tearning including:
(1} difficulty of language learning; (2)
foreipn language aptitude; (3 the na-
ture of language learning; (4) learning
and communication strategies; and (5)
motivations and expectations. My goal
was to determine if any of the beliefs
inventoried by the BALLI were asso-
ciated with higher levels of student
anxiety. [ sent my findings to Dr. Elaine
Horwiez ar the University of Texas be-
cause she was running similar experi-
ments throughout the United States.
We found several significant relation-
ships between the two tests, For ex-
ample, students who disagreed with
the statement, ““1 have foreign language
aptitude” were significantly more
anxious than students who agreed with
it. The tests revealed that anxious
students would seem to believe that
only some people are inherently able
to learn a language and that they were
not part of this group. Such infor-
mation could be very valuable when
teaching adules and could altar teach-
Ing strategies.

The TAL grant opened for me a
rich area for research. My search of the
literarure revealed that we have much
to do in this area. My pilot classes of
children and adults may in some small
way help to dispel the notion thar
children always learn a second lan-
guage more easily. The unexpected
insight into anxiety and learner beliefs
will enrich my teaching of adults for
many years. 48




