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Lesson Outline
Topic:
Name:

Art and Literacy
Tara Hemelgarn, Patricia Thompson, Sherrie Henderson

Length

(Days):4
Use
this
resource
to
prepare
your
students
for
a
visit
to
the
Zuckerman
Museum or
Description:
use the PDF provided to visit the Museum virtually. The Salon Wall incorporates 40
pieces of their permanent collection. This exhibition can compliment your K-12
curricula in language arts and visual arts.
How does art communicate meaning?
Essential Question(s):
How does the use of text change our experience of an artwork?

Enduring Understanding(s):

Discover how to use an art critique ( Barrett, Terry,
Criticizing Art with Others[1991]) process as a tool to
deepen our understanding of visual art.
Practice asking questions that promote investigation of
artwork by taking a closer look.
Examine how visual art communicates meaning.
Describe personal interpretations and meaning that
students find in artwork.
Interpret written descriptive writing assignment into a new
visual artwork.

Assessment(s):

How well did the students participate and listen to others?
Were students able to describe meaning beyond formal elements?
Were the students able to recognize and describe formal elements?
Were the students able to interpret meaning of the artwork by expressing the
way the artwork made them feel and think?
Did the students create a piece of artwork based on the description they read?
Were the students able to explain how their new artwork relates to the writing
description?

Standards(s):

VA3AR.1 Discusses his or her artwork and the artwork of others.
c. Uses art terminology with emphasis on the elements of art: line, shape, form,
color,
space, texture.
e. Recognizes that lines can be used to suggest movement, feelings, sounds,
and ideas.
f. Points to descriptive, directional, and expressive lines in artworks.
h. Identifies intermediate and complementary colors, tints, and shades of colors.
VA3AR.2 Uses a variety of approaches to understand and critique works of art.
c. Compares and contrasts artworks based on subject, theme, and/or elements
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and principles of art.
VA3C.1 Applies information from other disciplines to enhance the understanding
and production
of artworks.
a. Makes interdisciplinary connections, applying art skills and knowledge to
improve
understanding in other disciplines.
VA3C.2 Develops life skills through the study and production of art.
c. Works in teams.
d. Guides and leads others.
ELACC3RF4: Read with sufficient accuracy and fluency to support
comprehension.
a. Read on-level text with purpose and understanding.
ELACC3W2: Write informative/explanatory texts to examine a topic and convey
ideas and information clearly.
a. Introduce a topic and group related information together; include illustrations
when useful to aiding comprehension
CCSS.ELA-Literacy.RL.3.10 By the end of the year, read and comprehend
literature, including stories, dramas, and poetry, at the high end of the grades 2–
3 text complexity band independently and proficiently.
CCSS.ELA-Literacy.RL.3.4 Determine the meaning of words and phrases as
they are used in a text, distinguishing literal from non literal language.

Resources:

Interactive Salon Wall.
Questions to prompt the critique.
Selected works power point, with history and or information about the artist.
Link to Terry Barrett's critique process. Criticizing art with others.
www.terrybarrettosu.com/pdfs/B_CritArt_91.pdf

Vocabulary:

Critique - a careful judgment in which you give your opinion about the good and
bad parts of something (such as a piece of writing or a work of art)
Warm and Cool Colors - warm colors are reds, yellows, and oranges. Cool colors
are blues, greens, and purples.
Descriptive Writing - giving information about how something or someone looks,
sounds, etc. : using words to describe what something or someone is like
Organic and Geometric Shapes - Geometric shapes such as circles, triangles or
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squares have perfect, uniform measurements and don't often appear in nature.
Organic shapes are associated with things from the natural world, like plants and
animals.
Value - refers to the use of light and dark, shade and highlight, in an artwork.

*See Instructional Framework on the next page

4

Instructional Framework
Instructional Methods:

Day One/Opening
Preparation for day one:
Teacher should select at least two paintings to
show the class on a large screen format if
possible. This lesson plan provides you with nine
paintings to choose from. These are located in the
selected works power point. *It is suggested
that you chose two paintings that can easily be
compared and contrasted to make your critique
more engaging.
Print questions to prompt critique. *These could
be cut out, folded, and placed into a question box
that has been decorated with question marks.

Materials: PDF, printed questions, question box, dry

erase board, markers, thumbtacks.

Procedure: Begin this lesson on the first day with a

teacher led class critique of selected works, using Terry
Barrett's method of critique.
Project the first selected painting on a large
format screen.
Ask for a volunteer who could help record your
answers in writing on the board. *This could be a
gifted student or you can rotate volunteers to
record.
Introduce the question box to the students.
Explain that, "This question box is going to help
us learn how to ask really good questions."
Ask for another volunteer. This student will come
to the front of the class and draw a question from
the box. He or she will read this question aloud to
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the class.
As each question is read aloud, pin it to the board
or rewrite it on the white board where everyone
can see it.
Be sure to allow all students to express their
opinions and all answers should be recorded on
the board.
Continue this procedure until the question box is
empty.
Continue your class critique and discussion as
time allows.
Near the end of class ask the students again, "So,
what do you think this painting means? Why is it
important?"
Tell the class, "Now we are going to look at
another painting. This painting is very similar but
also very different from the first one."
Explore vocabulary. "What does similar mean?"
(Similar is when two things are the same in some
ways. For example, similar is when two objects are the
same shape but different sizes. To illustrate this, show
two stars. One should be huge and the other very
small. Although these shapes are very different in size,
they have the same shape. Thus, they are similar.)
"Can you give me an example?" "What does different
mean?" (Different is when two things do not have
similarities.) "What is a good example of two things
that are different? Why?"

Project the second painting for the class.

Ask, "Who can tell me how this painting is similar
to the first one? How is it different?"
"What else do we notice?"
Use the questions that are posted to the board to
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guide the discussion.

Ask the students to describe what they think the
main idea of the painting is?
*Optional way to extend this lesson: Class
Debate
Take a vote. "Which painting do you like more?"
Divide the class in half based on which painting
they voted for.
Each side should begin debate by stating a
reason why they chose the painting they did and
backing it up with evidence from the artwork itself
or from the class discussion.
Questions for the debate:
o How does your painting do a better job of
communicating its meaning to you?
o How did the text in the painting or the title
help you understand the main idea or the
meaning of the painting?

Assessment(s):
Differentiation:

How well did the students participate and listen to
others?
Students with visual challenges will be able to sit up
front.
Have a translation of a vocabulary list for the ELL
students.

7

Resources:

Instructional
Methods:

Questions to prompt the critique.
Selected works with history and or information about the
artist.

Day two/Work
Preparation for day two:
Print one mystery painting for each group of 3 - 5 students.
Print one Be an Art Critic writing worksheet for each group.
Arrange classroom so that secret group work will be
possible.
Materials: One mystery painting for each group, one writing
worksheet for each group, pencils, erasers, timer.

Procedure:
Divide class into small groups of 3 to 5 students each.
Explain to the class,
o "I am giving each group a mystery painting that none
of you have seen before."
o "It is very important that you do not allow anyone
outside of your group to see your group's painting."
o "You must work secretly and quickly."
o "You will have only 15-25 minutes to describe as
much detail as you can about your painting."
o Students may write a descriptive paragraph, a poem,
a recipe, or a newspaper reporter style investigation.
o "Try to use descriptive language and focus on the
artistic elements (color, line, shape, etc., that you see
to describe your painting to someone who cannot
see it."
Give each group a Be an Art Critic writing worksheet and
pencils.
Give each group one mystery artwork. *These are other
works from the salon wall and the permanent collection.
Begin the timer for 15-25 minutes. *You may wish to give
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students a 5 minute and a 3 minute warning before time is
up.
When the timer goes off pencils should be put down and
group writing is collected.

Assessment(s):

Did the students create a piece of descriptive writing that
accurately reflects the mystery art work with which they were
working?
Where the students able to work well together?

Differentiation:

When breaking students into groups will consider special needs
children by placing them where they will have a voice and
assistance from peers.

Resources:

Mystery art works printed from the salon wall PDF, Be an Art
Critic writing worksheet.

Day three/Work
Instructional
Methods:

Preparation for day three:
On day three students can either work in groups or
individually*.
* If your students are working individually you will need to:
Print enough copies of the student writing from the previous
day to give each student an anonymous written description
to work from.
Gather art materials and set up classroom for a production
project.

Materials: drawing paper, dry media such as pastels, markers,

colored pencils, crayons, etc., pencils, erasers, rulers, student
written descriptions of the mystery painting from day two.

Procedure:
Students will be given an anonymous writing piece from the
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previous lesson.
It is important that the students do not reveal any
information about their artwork except what they have
written about it. They should not include the name of the
artist or the title of the artwork.
With these written clues each student will attempt to
recreate a work of art that incorporates the visual elements,
mood and themes that have been observed and described
in writing.
(In many cases this may lead to more abstract artwork as
only essential elements may have been described. This
may allow the class to discuss, how much information is
needed in a work of art to convey meaning? How is
communication through visual art different than written
communication? How is it similar?)

Assessment(s):

Did the students create a piece of artwork based on the
description they read?
Did the students pay close attention to important details.

Differentiation:

Students with visual challenges will be given larger paper or a
magnifying globe.
Students with ADHD will be allowed to stand if they want.
Student descriptive writing samples from day two.

Resources:

Instructional
Methods:

Day four/Closing
Preparation for day four:
All student artwork and written descriptions should be ready
for the final class presentation and critique.

Materials: Original mystery paintings, thumbtacks and cork

board or alternative method to display finished artwork.
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Procedure:

Assessment(s):

Begin this class with group presentations.
Each group of students will go to the front of the classroom
and display their new artwork as a group, pinning their
artwork to the board.
One group member should read the writing sample they
were working from.
Each student will be given an opportunity to individually
describe their artwork and why they created it in relation to
the text.
Once all groups have presented, the teacher will show the
original mystery paintings to the class.
The teacher will show each mystery painting one by one
and ask the class to vote by raising their hands which group
was working with which painting.
Once all the paintings are matched correctly, the teacher
should begin a discussion focused on the successful
aspects of the written descriptions and what could have
been described more clearly.
Were the students able to explain how their new artwork relates to
the writing description?
Students may self assess by writing a compare and contrast
statement about the writing sample, the original artwork, and the
new artwork they created.

Differentiation:

Students with visual challenges will be able to sit up front. Use a
large screen projection of the images if possible.

Resources:

Interactive Salon Wall
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Be an Art Critic!
What shapes do you see?
What colors do you see? What colors are used most?
Do you see lights and darks?
Are the colors warm or cool?
What types of lines do you see?
What kinds of brushstrokes does the artist use?
How do you think the artist was feeling when he or she made this painting?
How does it make you feel?
What does it remind you of?
Why do you think the artist made this?
Does it look more like real life or imagination?
When you look more closely, do you see anything hidden that you did not notice at first?
Where do you think the scene is taking place?
What things do you recognize in the artwork?
What objects seem closer to you? Further away?
What question would you ask the artist about the piece?
What is the biggest thing in the picture? The smallest thing?
Do you like or dislike this artwork? Why?

Assessment for Critique, Descriptive Writing Assignment, and Group Work. (worth 45 points, approx. 75% of grade)
Art Production Project (worth 15 points, approx. 25% of grade)
CATEGORY
Focus on the
Task

Exemplary
3 points

Stays on task all of
VA3C.2 Develops the time without
reminders.
life skills through
the study and
production of art.
c. Works in
teams.
d. Guides and
leads others.

Use of
Vocabulary
VA3AR.1 Discusses
his or her artwork
and the artwork of
others.
c. Uses art
terminology with
emphasis on the
elements of art: line,
shape, form, color,
space, texture.
e. Recognizes that
lines can be used to
suggest movement,
feelings, sounds,
and ideas.
f. Points to
descriptive,
directional, and
expressive lines in
artworks.
h. Identifies
intermediate and

Proficient

Partially Proficient

2 points

1 point

Stays on task most of the
time. Group members can
count on this person.

Stays on task some of
the time. Group members
must sometimes remind
this person to do the
work.

POINTS
___/3

A true team member A strong group member
who works hard and who tries hard!
helps others in the
group.

Sometimes an active
group member, but
needs to try harder.

___/3

3 points

1 point

___/3

2 points

Uses art
Discusses artwork using
terminology with
some art terminology.
emphasis on the
elements of art; line,
shape, form, color,
space, and texture.
Identifies and
recognizes
intermediate and
complementary
colors, tints, and
shades in an
artwork.

Discusses artwork using
very little art terminology,
discussion is bases on
likes and dislikes only.

Understands the basic color Can identify and name
wheel and can recognize
colors.
the difference between
warm and cool colors.

___/3

complementary
colors, tints, and
shades of colors

Listening,
Questioning
and
Discussing

VA3C.2 Develops
life skills through
the study and
production of art.

Recognizes that
lines can be
expressive and
suggest movement,
feelings, sounds,
and ideas.

Recognizes that the use of
line can add energy to a
work of art.

Points to the directional
lines in artworks.

___/3

3 points

2 points

1 point

___/3

Respectfully listens, Respectfully listens,
discusses, asks
discusses and asks
questions and helps questions.
direct the group in
solving problems.

Has trouble listening with
respect, and takes over
discussions without
letting other people have
a turn.

VA3AR.2 Uses a
variety of
approaches to
understand and
critique works of
art.

Asks and answers
different types of
questions; and finds
evidence in the
text to support
questions and
answers.

Can ask and answer
questions
and begin to provide
evidence
from the text.

Beginning to ask and
answer questions;
unable to support with
evidence from the text

___/3

Making
Connections
(prior
knowledge)

3 points

2 points

1 point

___/3

VA3AR.2 Uses a
variety of
approaches to
understand and
critique works of
art.
c. Compares and
contrasts artworks
based on subject,
theme, and/or
elements and
principles of art.

Synthesizing

Uses background
Relates background
knowledge to
knowledge/ experience to
enhance
image and text.
comprehension and
Interpretation.
Makes text-to-image
and text-to-self
connections.

Talks about what image
reminds them of, but
cannot explain or relate
clearly to the text.

Compares and
contrasts artworks
based on subject,
theme, and/or
elements and
principles of art.

Compares and contrast
artworks based only on
elements and principles of
artworks.

Compares and contrasts
artworks based on
personal preferences.

3 points

2 points

1 point

___/3

VA3C.1 Applies
information from
other disciplines
to enhance the
understanding
and production
of artworks.
a. Makes
interdisciplinary
connections,
applying art skills
and knowledge to
improve
understanding in
other disciplines.

Reinterprets
elements of the text
visually
with some
extension to overall
theme,
message, or
background
knowledge.

Sentence
3 points
Formation/ Clarity
Consistently clear
and Correctness,
and correct
and Complexity
sentences.
ELACC3W2: Write
informative/explanatory
texts to examine a
topic and convey ideas
and information clearly.
a. Introduce a topic
and group related
information together;
include illustrations
when useful to aiding
comprehension

Reinterprets all key
elements of the
text visually.

2 points

1 point

Majority of clear and
correct sentences.

More incorrect or
unclear sentences than
correct, clear
sentences.

___/3

___/3

Little or no variation in
sentence structure.

___/3

Contains a beginning,
Little or no evidence of
middle, and end; one part an organizational
of narrative description
pattern.
may not be as strong as
the others.

___/3

A variety of
Some variation in
sentence structures sentence structure.
with some complex
or compound
sentences.
Clear narrative
description,
includes and
organizational
pattern with a
strong beginning,
middle, and end.

Randomly reinterprets
some
elements of the text
visually.

Word Choice
CCSS.ELALiteracy.RL.3.4
Determine the
meaning of words and
phrases as they are
used in a text,
distinguishing literal
from non literal
language.

3 points

2 points

1 point

___/3

Sustained use of
interesting
language (e.g.,
descriptive
language, sensory
details, strong
verbs)

A mixture of simple,
ordinary language and
interesting language (e.g.,
descriptive language,
sensory details, strong
verbs)

Language is simple,
repetitive, or imprecise;
little or no interesting
language.

Fluency
CCSS.ELALiteracy.RL.3.10 By
the end of the year,
read and comprehend
literature, including
stories, dramas, and
poetry, at the high end
of the grades 2–3 text
complexity band
independently and
proficiently.
ELACC3RF4: Read
with sufficient accuracy
and fluency to support
comprehension.
a. Read on-level text
with purpose and
understanding.

Reads to self and
Reads to self and aloud to Reads aloud but may
aloud with sufficient comprehend the majority lose focus.
accuracy and
of the subject.
fluency to support
comprehension.

___/3

Critique, descriptive
writing, reading, and ___/45
group work
Students artwork ___/15
TOTAL POINTS ___/60

