America. The class will be interdisciplinary, drawing
from the sciences as well as from history and literature.

Instead of one teacher with a single expertise con-
trolling the classroom, a team shares multiple perspec-
tives. Students will need multiple perspectives in their
occupations. With the broadening of knowledge, how-
ever, the presentation of material must be managed
through a specific agenda. Otherwise, students will be
overwhelmed. The interdisciplinary, whether team-
taught or individually taught, is general education for
the new age. With elasticity and specificity, it gives the
students the skills they will need to manage their own
futures.

Note: For more information on team teaching, see
“Mythic America: Teaching Literature and History in
a Two-Year College,” in Teaching English in the Two
Year College to come out either in QGctober or
February of next year. This article details the
experience and success of Dr. Phillip Gibbs (history)
and my co-teaching a course entitled Mythic America.
We taught another course that combined history and
English (and music, art, and architecture), entitled
The South in Story, Song and Myth.

Collaborative Modeling of Critical Thinking

in the Classroon

: “Sounds Good But...”

Diane M. Smith, Department Head; Thomas Wenzka, Assistant
Professor; and Dawana Gibbs, Instructor, Nursing,

Coastal Georgia Community College

COLLABORATIVE TEACHING HOLDS ADVANTAGES and chal-
lenges for students and faculty. Adult students bring
life experiences and a background in general education
which contribute to the learning experience. By capi-
talizing on the inherent strengths of the adult learner,
learning activities are developed which foster the devel-
opment of critical thinking, team playing, and decisions
making.

In the Associate Degree Nursing Program at Coastal
Georgia Community College faculty share class plan-
ning and preparation. Teams of two to four instruc-
tors facilitate learning in each class section. Each in-
structor is responsible for command of content and the
management of classroom dynamics. Richard Paul’s
model of teaching critical thinking serves as the foun-
dation for learning activities. The ongoing interaction
and “out loud” thinking of the instructors fosters the
students’ willingness and comfort in testing new ways
of thinking, exchanging ideas, and making complex de-
cisions. Even large classes of students have been facili-
tated in this manner.

In any given classroom hour one may find students
role-playing, group problem-solving, providing peer as-
sessment, and discovering new connections among pre-
vious life experiences and learning. These learning ac-
tivities are applied in ways that are relevant to their
emerging professional roles in nursing.

While students are involved in learning activities
instructors are simultaneously managing time, task-ori-
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entation, interpersonal dynamics, and environment. In-
structors maintain a class norm of safety for the stu-
dents as they risk sharing ideas, questions, and their
understandings of content. Instructors also monitor the
class for student reaction of excitement, “ah-hah” mo-
ments of discovery, boredom, frustration, and possible
overload. The student’s awareness of histher own think-
ing process and relational responses is enhanced by the
instructors as they openly note and respond to such cues.
This process is therefore shown to have value in team
endeavors. For example, when a student displays a sud-
den grasp of a complex issue, instructors spotlight this
student. The student then shares the new understand-
ing, especially reflecting upon the steps which led to the
discovery. In another example, when a student shows
an apparent “block™ in learning, instructors enlist the
support of students who have mastered the content or
issue. The supporting students accept the class norm of
assisting struggling class members by modeling their
successful thought processes. Instructors carefully time
summaries to clarify and highlight essential informa-
tion and processes of thinking, learning, and teamwork.

In addition to monitoring student behaviors, in-
structors are constantly observing each other for reac-
tions and cues. If an instructor is unclear about a
colleague’s intent, he/she may stop to clarify, agree or
disagree, and reach a decision regarding further pro-
gression of the class activity. In order to do this, faculty
trust levels for each other must be high. Methods for
managing divergent points of view must be agreed upon
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prior to the class. By witnessing and at times being
involved in “working out” these and other classroom
challenges openly, students are learning higher levels of
problem-solving, interaction, and decision-making, not
merely essental content.

While the collaborative approach “sounds good,”
there are obstacles. The obstacles originate from fac-
ulty, from students, and from colleagues.

Faculty may find that collaborative approaches
expose them to perceptions of reduced control over
content and class activity. They may perceive the ex-
change of personal feedback during class time as threat-
ening. Collaborative planning is tlmc consuming at first.
Faculty experience “content crisis,” a term our faculty
has coimned to describe fear of losing control over the
class to the extent that essential content (by faculty per-
ception} is not covered. Over time faculty gain confi-
dence with the process and with each other. The result-

ing gains in student critical thinking negate the con-
cerns about content.

Often students perceive the experience as a radical
departure from previous classes. Resistance often cen-
ters upon fear of missing information which may ap-
pear on tests. Fear of ridicule from peers or instructors
accompanies the risking of sharing thought processes
as they are developing and being shared. Students must
surrender traditional and familiar modes of receiving
spoon-fed information to new ways of thinking. As this
process begins to unfold students begin to think criti-
cally about information, application and consequences.
Creating a safe learning environment reduces feelings
of insecurity. This also encourages students to take risks.

Colleagues may question the practicality of this use
of manpower and time. However the consequences of
this approach to classroom teaching have been signifi-
cant increases in retention of students in this commu-
nity college setting.’

Developing a Technology

Learnine Community

Debi Moon, Assistant Professor,
DeKatb Coll ege

Stella Smith, Associate Professor, Business Division,

DeKalb College

These presenters describe a model for developing
interactive problem-solving exercises that incorporate
international and interdisciplinary concepts and
issues. The Global Citizen Project is an internet-based
project that requires a teant approach to fulfill its
potential as a learning tool across the curriculim.

THE wWORD 15 0UT: redesign the delivery of education.
Studies documentated by the Office of Technology As-
sessment  (1990) show that technology-based educa-
tion can provide greater mastery of material in less time
and with higher retention than can the typical class-
room lecture. Furthermore, businesses see a gap between
current workplace needs and the skills students learn in
college. Understanding the power of technology and its
application makes students valued workers. Teachers
need to develop new approaches and adaprt to the change
in their traditional role from the expert to the partner
in learning.

Teachers, when faced with the challenge of tech-
nology innovation, raise these questions. Is learning rak-
ing place? How do we benefit as teachers? Who will

support us i this additional effort and with what re-
sources?

To address these questions and begin an ambitious
internet-based, interdisciplinary project called the Glo-
bal Citizen Project, we believed we needed to develop a
model for change that would incorporate the above
mentioned issues and provide us with the structure to
support the myriad expertise levels of the faculty in-
volved. The process we have followed in the develop-
ment of this project are discussed after a brief descrip-
tion of the project itself.

As research shows, nonlinear strucrures as exhib-
ited by the world wide web actually facilitate the growth
of relational thinking and make effective tools in the
learning environment (Yang, 1996). In the Global Cit-
zen Project, the power of the web is harnessed to de-
liver solutions to a complex group of needs. It is based
on the conceptual framework of the Global Citizen, Inc.
a hypothetical international conglomerate that employs
graduates of the University System of Georgia. Students
mn every class in the core curriculum are given job as-
signments prepared by a collaborative effort of academic
and technology specialists from the College. These as-
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