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Georgia College and State University (GC&SU), as
Georgia's only public liberal arts institution of higher edu-
cation, strives to provide a student-centered residential
learning community that fosters excellence in the class-
room and beyond and to endow its graduates with a pas-
sion for achievement, a lifelong curiosity, and an exuber-
ance for learning. The process of conceptualizing and
operationalizing this new mission has led to the creation
of GC&SU's Center for Excellence in Teaching and
Learning, through which dedicated faculty, committed not
only to teaching but also to inspiring learning, work col-
Iaboratively across disciplines to explore and share innov-
ative educational approaches that will enhance student
learning and maximize student potential. As participants
in this process, we, as teacher educators, have shared our
efforts to personalize education for our students of teach-
ing through the application of the theory of multiple intel-
ligences (MI).

MI theory, as framed by Howard Gardner, is based on
the premise that “an intelligence is a biological and psy-
chological potential that...is capable of being realized to a
greater or lesser extent as a consequence of the experien-
tial, cultural, and motivational factors that affect a person”
(1995, p. 202). On the basis of this premise and empirical
evidence, Gardner (1993) identified and delineated seven
distinct and semi-independent intelligences at work in the
human mind: linguistic, logical-mathematical, spatial,
bodily-kinesthetic, musical, interpersonal, and intraper-
sonal — and more recently an eighth intelligence — natu-
ralist. There are two fundamental principles upon which
this theory is founded. Gardner purported that intelli-
gence is not fixed; instead, we as educators have the abili-
ty to develop the intellectual capacity of our students.
Secondly, intelligence is not singular. All persons have
each of the intelligences as well as unique patterns of intel-
ligences.

Traditional approaches to college teaching tend to
serve best those students who have highly cultivated lin-
guistic and  logical-mathematical intelligences.
Acknowledging the MI perspective in theory and practice,
we employ a variety of instructional approaches in order
to accommodate individual differences and provide a
more equitable learning environment for all students. In
so doing, we provide a more personalized approach to
education. As teachers of teachers, we promote an under-
standing of how children differ in their approaches to
learning and encourage our students, who are preservice
and in-service teachers in P-12 classrooms, to apply MI
theory, as well as other complementary theories, by creat-
ing instructional opportunities that take these differences

into account. This is consistent with our mission, in The
John H. Lounsbury School of Education, to facilitate the
development of teachers who are “architects of change.”
At the same time, we strive to model the kind of student-
centered teaching, create the kind of caring learning com-
munity, and foster the kind of teacher-student relation-
ships that we expect from our teacher-students.
Consequently, we apply MI theory in a variety of ways to
support and encourage multiple ways of knowing and to
enhance teaching and learning in our college classrooms.
We represent knowledge in different ways and encourage
our students to do so as well.

Course requirements for a graduate course in the
socio-cultural foundations of education, for example,
included group projects, case studies, multimedia presen-
tations, papers, and a “traditional” mid-term examination.
Approximately two weeks before the final exam, the
instructor prompted the students to reflect on their experi-
ences in the course and think of ways they could represent
their learning to the instructor and their classmates.
Although criteria were established, the assignment was
clearly open-ended. Products resulting from this assign-
ment demonstrated the various strengths in students' abil-
ities. Several students wrote poetry, while another wrote a
song that he sang in class. Two students visited a metro-
politan shopping mall, interviewed citizens regarding
diversity issues in education, and produced a video. Still
others chose to write research papers or construct multi-
media presentations. By allowing the learners to express
their knowledge in ways that were most meaningful to
them, the instructor facilitated the creation of a dynamic
and powerful learning community.

Similarly, preservice teachers in the Master of Arts in
Teaching program are guided toward representing their
emerging professional and pedagogical knowledge in
ways that are their own. They accomplish this through a
variety of developmental and assessment activities, such
as teaching metaphors, electronic discussions, field trips,
portfolios, reflective journals, critical life histories, school
ethnographies, and action-oriented classroom inquiry pro-
jects. The critical life history assignment challenges them
to reflect on their personal views about teaching and learn-
ing and the historical development of their social and cul-
tural identities. In addition to writing a descriptive auto-
biographical account, each student must create a learning
map that depicts this journey in another medium and
highlights it in a manner that allows him/her to share it
with his/her fellow students. Although the students, and
sometimes the instructors as well, are initially uncomfort-
able with assignments that provide parameters but are not
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prescriptive, value process over product, encourage col-
laboration rather than competition, they come to appreci-
ate the power and the freedom of assuming responsibility
for their own learning. Knowledge flows in multiple direc-
tions, and professors and students are partners in the
learning process. We learn from each other.

Our application of MI theory in the university com-
munity demonstrates and promotes a blending of teach-
ing and scholarship. It also puts into operation three
dimensions of Boyer’s (1990) perspective on scholarship:
(a) the scholarship of integration, in that it synthesizes the
tenets of MI theory, interprets them for use in the univer-
sity setting, and makes connections across disciplines; (b)
the scholarship of application, in that it facilitates a learn-
ing environment in which individual differences are

respected, the needs of diverse learners are met, and all
students can be successful; and (¢) the scholarship of
teaching, in that it bridges the gap between theory and
practice and informs our teaching.

There have been many interpretations of Ml theory and
how it can be applied to schooling, but the focus has been
mainly in the area of P-12 education. However, the tenets of
MI theory have implications for practice in higher educa-
tion as well. By constructing multiple teaching and learning
strategies for college students and by engaging them active-
ly in constructing their own knowledge, college professors
assist in the cultivation of an educational community that
endows its members with a passion for achievement, a life-
long curiosity, and an exuberance for learning.

The Fall of the House of Seven Gables and Other Haunted
Tales of the Gothic as a Senior Seminar
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Winter Quarter, 1997, at Kennesaw State University, I
taught a seminar primarily for undergraduate English
majors on British and American prose Gothic. The ten-
week course covered twelve novels from the 18th century
to the present (and encompassing five Americans and four
women authors). These were the texts: Wieland by Charles
Brockden Brown, The Collector by John Fowles, The House
of the Seven Gables by Nathaniel Hawthorne, We Have
Always Lived in the Castle by Shirley Jackson, Haunted by
Joyce Carol Oates, The Fall of the House of Usher and
Other Tales by Edgar Allan Poe, The Italian by Ann
Radcliffe, Frankenstein by Mary Shelley, Dr. Jekyll and Mr.
Hyde by Robert Louis Stevenson, Dracula by Bram Stoker,
The Castle of Otranto by Horace Walpole, and The Picture
of Dorian Gray by Oscar Wilde.

The great riches of the history and development of the
English and American literary and cultural experience of
the past three hundred years can be studied usefully from
the perspective of the Gothic. The Gothic impulse is, in fact,
a particularly rich subject for a senior seminar because its
manifestations are international, interdisciplinary, and
broad-ranging. Thus students who have become seniors
can attempt in class and in long written projects to assimi-
late and reflect the generous span and scope of the materi-
al their major studies have presented to them. The issues
that arise in studies of the Gothic that assist these kinds of
assimilations would include the obvious, such as the
supernatural and psychological and sexual, but extend as
well into art, religion, class and economics, gender, educa-
tion, social issues, the law, and many others. This complex-
ity and multiplicity, by the same token, therefore, also con-
tributes an additional and useful aspect to the topic.
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Scholars know that a precise definition even of just the lit-
erary identity of the Gothic is elusive. Part of the project of
this class, then, could well be to arrive at a definition.

The goal of this course, as a senior seminar, was to
enable students to bring together the skills and knowledge
of English studies, making interdisciplinary connections,
and completing and presenting orally a significant and
original research project. In addition, throughout the quar-
ter, each student was responsible for one of the texts and
had to prepare and deliver a short seminar paper on it for
the class the day that book was assigned to be discussed.
At the end of the quarter, the students completed an in-
class, closed-book, final examination, which was a single
essay designed to summarize their intellectual journey
through the course.

The syllabus set forth the following expectations:

We shall try to conduct this class as much as possible as a
seminar, which means that the responsibility for the suc-
cess of it resides with the students as well as with the
instructor. Students are expected to have read and thought
about every assignment before class. For each class after
the second week, students will present short oral reports
on the works to be discussed, handing in a five-page (min-
imum) paper at the same time. At the end of the quarter,
students will make a longer oral presentation (fifteen to
twenty minutes) on their original research and hand in a
substantial term paper (fifteen pages or more) defending
the thesis of the oral presentation with substantiation from
published scholarship.

Ten students enrolled in the class, including two
English Education majors and a History major (who, as it
happened, was far and away the best prepared and most




