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Welcome, colleagues and friends, to this video overview of the poster presentation, “Everyone at the Same Start Line: A Library Information Literacy Certificate Program to Ensure Graduate-Level Skills”.  I’m Kelly Drifmeyer, a research and instruction librarian in the Sueltenfuss Library at Our Lady of the Lake University in San Antonio, Texas.  I’m delighted to collaborate with Mario Leyva, our Assistant Director of Instruction and User Services, on building a graduate IL instruction platform that is responsive to the different levels of IL competencies demonstrated by our diverse and often non-traditional incoming graduate students.
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The nature of our premiere graduate programs, including Social Work, Psychology, Business, and Leadership, mean that most of our graduate students return for advanced degrees after time spent in their professional fields.  The average length of time between undergraduate and graduate degrees for our students is 4-5 years, and this time away nearly guarantees that incoming students have lost much of their undergraduate IL competencies.  It also means their previous experiences are with technologies that are five or more years old.  A final stumbling block many of them experience in their first year is a disconnect between what faculty may perceive are skills they already possess, and the actual level of skills and confidence they demonstrate. Our final project hopes to address the unequal levels of IL competencies early in our graduate programs so that all our students begin their degree work with a equal skill set and confidence level. Let’s now turn to Mario Leyva to tell you more about our first phase of development.  Mario?
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Thank you, Kelly! In Phase 1 of our research, we wanted to gather first feedback from graduate faculty to inform the path and development of an instruction framework for graduate students. To accomplish this aim, we had planned and created 2 diagnostic surveys that measured feedback from OLLU teaching faculty.  
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The first survey objective deployed in our Fall 2021 semester was to gain a greater understanding of what type of graduate information literacy would be preferred by faculty in integrating into the graduate curriculum. Questions from the survey were framed to ask faculty to provide preference for what types of instruction they preferred, how would instruction be best delivered to their students, and what they ultimately believed were going to be the strongest indicators of student participation.
In our second survey deployed this Spring 2022 semester, the objective was to gather more feedback from faculty in what information literacy skills they perceived to be present or not present in incoming graduate students. These questions were designed to allow faculty to rate multiple categories regarding individual information literacy skills and the competencies they perceived in students, how did they view that students learn information literacy skills, and what type of instruction would be most instrumental in raising all students to a minimum level of competency. In both studies, we received an appropriate response rate to represent a sample of the OLLU faculty representative to graduate faculty who were currently teaching graduate students.  
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Our analysis of the reported data in survey 1 presented several key findings. Firstly, students are uncomfortable with the research process. This finding was not as surprising considering that we had hypothesized that many students would be returning students and may not have had the continuity in their research skills and may feel uncomfortable in reengaging in the research process. The importance in understanding the student’s comfort level perceived by faculty was important to understand how faculty viewed students in their coursework when having to engage in the research process.

Secondly, faculty preferred that instruction lessons be designed as self-paced ungraded. The self-paced component was thought to be the most appealing option as it allows for the most flexibility for students to complete the lessons on-time, however the ungraded element was surprising from faculty because we believed that faculty would prefer for students to have that formative assessment as they are completing their work thus we would still like to seek avenues where the assessment mechanism of a graded lesson is still present as we develop future lessons.

Thirdly, lessons would be preferably accessed by students from their LMS course pages or through a tab. The LMS option was designed to be the most appealing to faculty as it is least obtrusive to their own course and lesson planning and is much easier for them to direct their students to and from our perspective is important to eventually integrate from our development for further growth and scalability of our lessons throughout the graduate curriculum.
Lastly, faculty preferred that these instruction lessons would be a non-credit component of their courses but would still be required to obtain certification of completion for their degree program. The certification aspect of completion was the most important aspect of this development and having these lessons being offered for credit would create additional challenges in adding or listing these lessons to our curriculum planning and approval process and ultimately our goal is to have these lessons deployed across all graduate programs thus having the lessons as a credit component is not necessary for our goals.    
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The findings from this initial survey prompted the need for additional feedback from faculty to attest to the competencies and skills they observed in incoming graduate students for their courses thus we had developed a new survey assessment that asked faculty to rate their perceptions of specific skill competencies they identified in incoming graduate students and their current graduate students they are teaching this semester.
Our analysis of the reported data in survey 2 presented with additional findings:
Firstly, faculty perceived that graduate students learned information literacy from instruction sessions and student consultations. This was very important in confirming that faculty already do see the value of our library instruction and how it contributes to student understanding of information literacy and recognize that the connections we maintain with students is important and that library instruction serves multiple purposes of gaining information literacy skill exposure thus we believe there is ample opportunity to build and collaborate with faculty across the curriculum.

Secondly, a concerning finding that we had received from this survey was that over 50% of OLLU faculty that took survey two believed that students had poor competencies in evaluating and critically thinking about information and using information specifically for a purpose. We do recognize that students do often see a disconnect from information they access and how they use that information thus as we design our lessons, we want to play special attention to the development of activities that allow students to engage and think about information sources and need.

The findings from our second survey confirmed the objective that stand-alone graduate certification was perceived to be the most effective method in meeting that minimum standard of competency and thus it reinforced our belief that our approach is supported and received by graduate faculty. 
 
The findings from both of these surveys provided meaningful data and insight in how our library could effectively meet the needs of graduate students in developing their information literacy skill competencies and we as are enthusiastically looking forward to the next phases of our research and I will now pass this section on to my colleague Kelly Drifmeyer for her presentation of our next steps in the development of our graduate framework.  
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Thank you, Mario!  With our survey results and initial research, the next phase of our project will focus on building a skill-based assessment tool we will deploy as a placement exam for all incoming graduate students.  Our assessment will cover conceptual understanding – for instance, can they identify the correct Boolean operators - but more importantly, we’ll ask them to apply those operators within a hypothetical search context.  One interesting point we’ve noticed is that many students will ‘remember’ the definition of a term or a concept, like scholarly databases.  But they won’t remember how to use them in a way that is both effective and efficient.  Our third phase provides students with a practice-focused set of tutorials, designed to meet the competencies outlined by our three thresholds, that they will complete independently.  A post-assessment test will let us know if the tutorials are sufficient in improving their IL skills and will also serve as a completion certificate to be required by all our graduate programs.  
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We want to leave you with a list of our ongoing research efforts – so many wonderful scholars have published on the various facets of our project.  Our recommended literature is by no means exhaustive!  We’re adding new finds all the time.  The list is available by clicking on the link in the poster presentation, available in the TLGS repository, and is organized by our areas of interest – defining the competency levels in detail for undergraduate vs graduate students; the many excellent assessment and rubric tools already created by academic librarians; a focus on practicing and the use of repetition in building skill sets and student confidence; and using instructional design to best deploy the assessments and tutorials in an online, asynchronous format.  Our mantra is Practice makes - well, if not perfect, habit.  Good, practiced habits bolster student confidence and independence in navigating their research needs.  
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Please reach out to us if you have any thoughts, questions, or secret sauces to share!  Thank you so much for your time.
