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But like the priests of the late Mid-
dle Ages, today’s academics guard their
orthodoxies, and often the privileges
that come with entry into the profes-
sion, apparently as afraid of “Reagan-
ism” as the old clerisy was of
“Galileoism” and the new science. They
are in a stronger position than the old
clerics were, however, and it is unclear
whether the universities will reform
themselves under pressure from an as-
cendent elite as the church did during
the Reformartion.

DDSouza is not so pessimistic. He
suggests three “modest” reforms at the
end of his book. These proposals are
both consistent with American princi-
plesandare ordered to the liberation of
the universities from the worst excesses
of therecent past. Hisfirst reform would
modify affirmative action admissions
policy by making it non-racially based,
directed instead toward underprivi-
leged, but promising, srudents. Thesec-
ondwould have universities discourage
the practice of minority self-segrega-
tion on campus. The third would insti-
tute @ course sequence for students
which wouldexpose them to the funds-
mental issues regarding equality and
humandifference. In these courses, the
student would be exposed ro classic
texts, including non-western texrs,
which deal substantively with this is-
sue. He insists only that these non-
western texts be foundarional, or
civilizationally representational, and
not merely propagate an ideological
agenda of a western elite (254-256).

Iris this latrer suggestion thar bears
moston oursituationatKennesaw State
College. I'Souza would, Lsuspect, view
the recent cosmopolitanizing of the
core curriculum at Kennesaw as benign
in irself, reflecting a quite proper con-
cern for the internationalizing of the
economy as well as the hope that Geor-
gia be at the center of it. On the other
hand, he would no doubt see these
reforms as the opportunity to do some-
thing academically serious on the order
of institutingaliberal inquiry intoequal-
ity and human nature. As Kennesaw
State College seeks a common founda-
tion, thread, and capstone to its new
core, it would do well o consider

D'Souza’s suggestion. @

(Interdisciplinary continued from p.3)

proximately ten pages) of each play,
the analysis limited to the particular
approach which the student had taken
in background reading. These ap-
proaches, as previously noted, were in-
terdisciplinary in nature, the topics
being taken from anthropology, histo-
ry, music, and psychology as well as
literary analysis.

Since the specific content of this
course was more advanced than  the
subjects which these teachers would be
immediately teaching, I urged them wo
look ar the material in a practical man-
ner, and [ required them to wrire a short
report outlining ways in which they
might make use the content material of
the course in their own teaching. One
student wrote that she would be able to
use some of the material on English Re-
naissance history in her eighth-grade
world history course. Another student
wrote that she would introduce the idea
to her eighth-grade class thar words
have connotations which revesl per-
sonality. Still another studentwrote that
she would introduce the concept of the
play to her fourth-grade class in lirera-
ture, going from the idea of play to play-
acting, and then try to get students to see
similarities. They all made conscious ef-
forts to see connections and o imagine
ways in which they could use the ma-
terial in their own classrooms.

Marny students made and used charts
and other visual aids in their presenta-
rions. Since all of the students are also
teachers, they enjoyed the opportunity
of presenting their ideas and their differ-
ent methods before their peers; I enjoyed
theirpresentation of ideas, and noted the
various teaching rechniques which they
used. The course was, therefore, an in-
rerdisciplinary course for me as well: |
was able to play student fora part of the
course, and to ler them teach me in
sessions which were more formal than
the usual question and answer formar.

This course could be used in a vari-
ety of undergraduate disciplines, using
psychology, oranthropology, or history
as the major component, and literature
asone of the interdisciplinary approach-
es. All of education is, afrer all, con-
nected. [rremainsonly forusto see and
to show the connections. @
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it was inevitable that, sooner or later,
the tunnels would meer. Bright people
that they were, they should not have
been surprised, but they were. When
the first two of them met in the center
they stood in disbelief, blinking at one
another in the beams of their famps.
Then another broke through into the
central chamber, and another and an-
other, until all were reunited. And a
joyous reunion it was, for their work
had raken its roll in loneliness.

Whatwas rruly astounding was their
discovery about the ore they had been
collecring. Theyhad assumed thateach
vein was unique, but now they saw thar
they were merely branches of a grear
nother lode at the center of the moun-
tain. It became clear to them then that
their ore samples of knowledge, wis-
dom, and truth were remarkably simi-
lar. “Why were we not sharing our
findings with one another all along??
theycried. “Why did you not eell us this
tobeginwith?” they inquired angrily of
the Keeper of the Mountain. “Ah,” he
replied, “This was the greatest treasure
to be found, and no one could discover
it but you, yourselves,”

The scholars returned with great
haste to their reaching posts, where
nothing was ever the same for them,
their colleagues, or their students. For
notonly did they share the new knowl-
edge, wisdom, and truth ahour their
disciplines, they shared their grearest
discovery aswell. It caused an academ-
ic revolution! English professors
reamed up with scientists to offer cours-
eswhich helped studentslearn to think
and write clearly. Business faculty and
philosophers, musicians and computer
programmers, political scientists and
teachereducarors, mathematiciansand
environmental biologists all found con-
nections between and among disci-
plines. The students, of course, were
the greatesr beneficiaries. But the fac-
ulty benefirted roo. They had a com-
mon quest—a calling to fulfill; and
though the way was very hard, they
worked together, affirmed one anoth-
er, and were happier than they had

ever been. &




