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It is an honor to
have been
appointed to
serve as the next
editor of the
Georgia Library
Quarterly (GLQ). I
am joined by a
capable and
creative editorial
board, including
Ashley T. Hoffman
our new associate
editor and peer review coordinator Chelsee
Dickson, managing editor Heather Hankins,
veteran book review editor Teresa Nesbitt, “My
Own Private Library” coordinator Kelly Williams,
longtime board member Eli Arnold, and new
member John Mack Freeman. We are excited to
be a part of this next chapter of GLQ’s journey
and to share the talent, stories, and ideas of
Georgia library workers with our readers.
We are all incredibly grateful for the hard work
and dedication of Virginia Feher, who fearlessly
led this journal for nine years. GLQ owes its
survival and success to her vision and
perseverance, and I owe her most of what I
know about publishing and being a good editor.
Thank you, Ginny.
I first joined the editorial board in 2017 after I
caught Ginny’s attention by identifying a
missing Oxford comma during a Georgia Library
Association (GLA) executive board meeting. My
first role on the board was as copy editor and
coordinator for the “My Own Private Library”
column, which was a wonderful way to bridge
the gap between my own interest in creative
writing and publishing nonfiction for a
professional audience. I especially enjoyed
getting to know some of the captivating book
collectors among us.

https://digitalcommons.kennesaw.edu/glq/vol59/iss1/1

Despite our vociferous debates on the passive
voice, Ginny kept me on the board and
promoted me to associate editor in 2018, then
to peer review coordinator in 2021. In that role,
I helped revitalize the peer review board,
created official submission guidelines,
developed a peer review rubric, and put out a
call for papers that led to enough article
submissions to ensure every GLQ issue in 2022
will contain a peer-reviewed article by a Georgia
author.
We have a wonderful issue for you, featuring a
retrospective by a Lost in the Stacks cocreator
and a study on a workshop series designed to
train librarians to be researchers. This issue’s
“My Own Private Library” is a reflection on the
author’s introduction to books by her mother
and on pivotal books in her life. We also have
spotlights on a library renovation, a sewing
class, and even an in-library bee observatory!
We have news about GLA’s Programming
Interest Group, an experimental PracticeCon,
and highlights from some fascinating new
collections available through the Digital Library
of Georgia. Finally, we have three excellent
book reviews, including one on historic Georgia
lighthouses, one on the Southern Black Arts
Movement, and one on reading Flannery
O’Connor’s work. We hope everyone will find
an article to enjoy in this issue.
Finally, while the editorial board and I have lots
of ideas for the future, we want to hear what
GLA members think about the journal and be
guided your suggestions. Please let us know
what you’d like to see in GLQ’s future.
Ashley T. Hoffman is the editor of the
Georgia Library Quarterly and can be reached at
glq@georgialibraryassociation.org

2

GLQ: Winter 2022

I am honored to
serve as the 2022
president of the
Georgia Library
Association (GLA). It
is with alacrity that I
begin this presidency.
Leadership involves
facilitating individual
and collective efforts
to accomplish shared
objectives. In this
Karen Manning
essence, I follow the
lead of my immediate predecessor, Wendy
Cornelisen, and past presidents. Their guidance
has been exceptional, and I am grateful for their
continuing support.
As we enter 2022, it is important to reflect on
GLA’s successes in 2021 and look ahead to
another successful year. The challenges
presented by the pandemic continue to impact
us all. However, we will continue navigating the
future with optimism and adaptation.
Our immediate Past-President Wendy
Cornelisen initiated a five-year strategic plan for
GLA. Strategic planning gives us the opportunity
to assess our current state, envision the future,
and broaden our horizons. A major task for
2022 will be focusing on key initiatives and
action items provided in the strategic plan,
based on survey responses from GLA members.
The Equity, Diversity, and Inclusion (EDI) Task
Force, led by cochairs Robert Taylor and Chaun
Campos, completed a report that informs GLA
on essential components that will be
progressive in cultivating a more inclusive
community. I commend the efforts and diligent
work of the task force members to bring forth
this important report. The new strategic plan
also includes an emphasis on diversity, equity,
and inclusion.
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I am proud to be a part of an association where
members lead and direct activities to help
achieve group or association goals. The
willingness of our members to consistently
support and offer their time to GLA speaks
volumes about the greatness within. I want to
thank all who accepted or transitioned into
leadership roles for committees, divisions,
interest groups, and other singular roles. Your
“call to action” is commended and appreciated.
I am especially grateful to Angela Cortellino and
Kara Rumble who stayed the course for another
year of advocacy and conference leadership!
Linh Uong accepted the very important role as
our new administrative liaison. I am deeply
grateful that her predecessor Ashley Dupuy will
remain as a “consultant” throughout the
transition. I am confident that our members will
support the chairs and contribute to the
endeavors that will be put forth this year. We
can build on our myriad of interests and
demonstrated strengths. I look forward to
progressively working with all.
The Columbus Area Library Association (CALA) is
on track to become an external affiliate of GLA.
An ad hoc group was formed to finalize the
process of incorporating new groups and
affiliates into GLA. We are excited about
welcoming CALA and expanding our
membership.
Midwinter planning is the opportune time to
get involved with GLA. The first meeting day
was filled with enthusiastic energy. The various
ideas and creativity for activities and events
flowed faster than I could keep up with! I was
thrilled to meet and greet members, especially
our first-time attendees! GLA has a strong
history of involvement and commitment to the
community through active engagement. Let’s
continue building on this great foundation!
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Georgia Libraries Conference (GLC) will be
hosted in person this year and held in Macon,
GA. The Macon Chamber of Commerce is
looking forward to our return and has reached
out to offer cultural and entertainment
opportunities for GLA. Despite some concerns,
there is enthusiasm about being back together
in this manner. We will stay optimistic and hope
for the best!
Libraries continue to face intellectual freedom
challenges. As GLA leans into the issues when
presented, we will continue to support efforts
to provide access to information.
Being a part of the Georgia Library Association
is a great opportunity to connect with others

https://digitalcommons.kennesaw.edu/glq/vol59/iss1/1

and make a substantial impact on our growth
and continued development. Be inspired,
motivated, and collaborative to create
transformational experiences both personally
and professionally. It truly takes a village and
we all can be the catalyst that enriches the
Georgia Library Association. My heart is filled
with gratitude for the opportunity to serve with
you. I will expand my reach and hope you will
do the same. It is YOU that makes GLA great!
Please reach out to me or any board member
with additional ideas, suggestions, or comments.
Karen Manning is the president of the Georgia
Library Association and can be reached at
km17@mail.gatech.edu
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Middle Georgia State University, Roberts Memorial Library Renovation
The Roberts Memorial Library opened its doors
in 1965 and was named after Dr. Lucien E.
Roberts, the president of Middle Georgia
College from 1950–1964. The college’s library
was originally housed in Walker Hall and later
moved to Sanford Hall at the Cochran campus,
before making its permanent home in the new
three-story building. An addition to the Roberts
Memorial Library was completed in 1991.
The most recent renovation planned for
completion in several phases beginning in May
2015 was concluded in January 2021. The
Roberts Memorial Library’s recent renovation
had a project budget of 5.08 million dollars and
resulted in a two-story learning commons,
which features reorganized print book and
multimedia collections, special collections
consisting of local history and genealogical
research items, additional options for high-tech
individual and group study areas, and a variety
of lounge and collaboration spaces. The
renovated Roberts Memorial Library building is
now home to:
• a first floor housing the School of
Computing’s Department of IT offices,
classrooms providing both lecture and
computer labs, a ten-seat conference room,
and the University Archives (containing
items from Middle Georgia College, Middle
Georgia State College, and Middle Georgia
State University’s history);
• second and third floors connected by a
grand staircase, and housing the Student
Success Center, the Writing Center, more
than twenty-five study rooms and alcoves,
numerous general open study areas, the
Roberts Café which serves Starbucks
products, a twelve-seat conference room,
and workrooms for Tech Services and
library staff.
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The Roberts Memorial Library renovation also
improved access to all floors of the building
with improved ADA accessibility, a more
centrally located elevator, new restrooms, and
a sloped landscape entrance plaza guiding
visitors to a variety of entrance points to the
building.
More details about Middle Georgia State
University can be found at
https://www.mga.edu/, and more details about
the Roberts Memorial Library at the Cochran
campus can be found at
https://www.mga.edu/library.
Ann Williams is Assistant Director of Library
Services at Middle Georgia State University
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North Cobb Regional Library’s Sewing Basics
This past September, the North Cobb Regional
Library’s first makerspace machine sewing
series, titled Sewing Basics, was off to a
splendid start. It was a four-part program that
taught patrons the basics of threading a sewing
machine, loading a bobbin, changing out a
needle, and making four simple items.

Session four gave patrons an option of making
an origami drawstring bag, a snap-close
spectacle case, or a pizza pillow. The teen
patron picked the pizza pillow, and everyone
else picked the drawstring bag. Instructors
watched proudly as the students made amazing
origami bags and used all the skills they learned
over the past three weeks.

Session one taught patrons to get
comfortable with their machines, to sew
straight seams, and to learn about seam
allowances, back stitching, and turning
corners. Patrons put their newfound
skills to use and made flannel hand
warmers that were filled with basmati
rice. Everyone completed their projects
and gained confidence.
Session two taught the difference
between knits, weaves, and fabric
weight. Patrons recognized the
difference between cotton versus fleece
and picked out what pattern of fabric
they wanted to make into pillowcases.
Next, instructors taught ironing the right
way, using a rotary cutter, and measuring
fabrics using the cutting mat. Everyone
completed their pillowcase project and went
home excited with plans on how they would use
their new pillowcases.
Session three introduced interfacing to the
patrons. Using the skills learned from prior
classes, patrons measured and cut fabric to
make D-ring fabric belts. This was a more
challenging project because of the 1/4-inch
seam allowances and turning the belt inside
out. The session went past the allotted time,
but everyone finished their belts. Senior Library
Assistant Vidhya had to get in on the
excitement and made one for herself, too!
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The series was a great success with daily
demands from patrons asking when the next
session would be offered. The group was truly
multigenerational—spanning four
generations—and the instructors were both
library patrons and North Cobb staff. Almost all
the fabric that was used were donations. It was
a very enjoyable series for both the patrons and
the instructors. Sewing Basics will start again in
January 2022 as a monthly series.
To learn more, go to
https://www.cobbcounty.org/library/locations/
north-cobb-regional-library
Vidhya Jagannathan is a senior library assistant
at Cobb County Library System
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Sparta-Hancock County Library Honey Bee Observatory
Sparta-Hancock County Library is all abuzz as a
result of its in-house Honey Bee Observatory!
Local beekeepers with the Lake Country
Beekeepers Association (LCBA), who hold their
monthly meetings at the library, realized that
the library was a perfect place for an
observatory to teach the community about the
importance of bees and to provide engaging
programs for patrons of all ages. Partnering
with the Bee Cause Project, LCBA members
worked with library trustees and staff to
establish an in-house bee observatory in one of
the library’s study rooms.

Adding the bee observatory to the library
opened the door to quite a number of
opportunities for the library and its patrons.
The first avenue of opportunity involved
updating and improving the library’s collection
of books about bees and beekeeping for adults
and children. The library manager added
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shelving in the study room to conveniently
house and display these books, and members of
LCBA added information slides created from
beehive frames and a display unit that included
examples of beekeeping equipment.
Working with volunteer beekeepers, the library
manager organized programs which revolved
around learning about the importance of
honeybees. The beekeepers organized a fiveweek program for children called The Basics of
Bees, teaching these students all about bees,
beehives, beekeeping honey, and creating
pollinator beds. During
their monthly meetings,
the beekeepers made
themselves available to
answer questions about
the honeybees and
beekeeping.
Additional programming
opportunities included a
contest to name the
queen bee, homeschool
group visits, a Meet the
Beekeeper event, story
time, classes for all ages,
creating pollinator
gardens, and an annual
program for National
Honey Bee Day. On this
day, volunteer
beekeepers and
community groups came together to create a
festival-like event, sharing with visitors
everything about honeybees: learning about
beekeeping equipment, creating pollinator
gardens, and honey tasting. The Honey Bee
Observatory has also inspired the library’s
trustees and staff to create a library learning
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garden in the acre lot behind the library. This
garden will further create opportunities for
educational programming and provide a fun
place for the community to visit while stopping
by the library.
The bee observatory is very compact and easily
accessible for patrons to visit daily. The library
staff has learned a lot about bees and are
always eager to ask visitors, “Have you seen our
bees?” Visitors are delighted and surprised to
see the in-house observatory and are impressed
with the amazing bees; they can see the bees
safely come and go into the hive, how well bees
work together, and that they each have a
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particular job in the hive. It is always fun when a
patron or staff member spots the queen bee.
The staff members and trustees of the SpartaHancock County Library are delighted to be the
first library in Georgia to house a bee
observatory and hope that other libraries will
find an opportunity to add this wonderful,
inspiring program to their libraries.
To learn more about the Sparta-Hancock
County Library, go to
http://www.azalealibraries.org/memberlibraries/hancock-county-library/
Kathy Ransom is the manager of
Hancock County Library
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Since I could remember, my life has been
centered around books. I have collected them,
lost them, and given some away to others. I
guess you could say I’m old school; I still haven’t
gotten used to reading a full book electronically,
and don’t own a Kindle or any such device. I
love holding the book in my hand and turning
the pages, letting the story take me away to a
faraway land and adventure. My avid love of
reading started right at home with my favorite
person: my mother. Every day I would longingly
wait for her and before her feet could reach
inside, I would say my daily catchphrase:
“Whatcha got, Momma?” On one particular
day, it wasn’t a doll or the small TV that I
adored, but something that would change my
life: a collection of Dr. Seuss books. When my
mother came into my room, the only thing I
could see were the books she had in her hand.
She giggled as I jumped for joy. I loved the bold
colors and characters of each book; The Cat in
the Hat stretched my imagination and Green
Eggs and
Ham made
me laugh
out loud.
The books
were
brand new
and as I
turned the
pages, I
liked the
way they
felt against
my hand.
As a little
girl this
had to be
Image from the publisher
the best
day of my life. That night I slept with those
books. I learned to read early so that I could
read aloud to my mom so she would be proud
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of me. Now that I am a mom, I have shared my
love of Dr. Seuss with my son. When he was
really little, he would want me to read The Cat
in the Hat every day, as he was fascinated by
the large hat the cat wore.
Reflecting on
the books
that have
meant the
most to me,
this list
wouldn’t be
complete
without the
coming-ofage book Are
You There
God? It’s Me,
Margaret by
one of my
favorite
authors, Judy
Image from the publisher
Blume. I first
discovered the book in the neighborhood
library and I immediately checked it out. I
subsequently checked it out many times and I
often had to be on a wait list for it. It was worn
from many uses. Eventually, I was able to buy
the book with money my grandmother gave
me, but somehow, I lost it while moving, or
maybe it was tossed out by accident. I haven’t
read it as an adult, but I think I’m going to buy it
just to relive those days. Judy took a story about
everyday life and situations and gave a unique
perspective. I was and am enamored of her. It
was almost as if she wrote it just for me and
captured all of the things I was going through as
a young adolescent. The young lady in the book
wrote daily passages in her diary to God
chronicling her tribulations about boys,
puberty, and parents that just don’t
understand! My friends and I were all
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experiencing these same growing pains and Ms.
Bloom had written a book that we could see
ourselves in.
There are certain books that I have read over
and over. One of them is The Color Purple by
Alice Walker. I first read it when I was about
thirteen years old. The story is about sadness
that turns into determination and triumph. I
have never read a book before that has gotten
into my soul the way this one has. In the many
times that I have read it, there is always
something that I didn’t see before. I imagined
what each character looked like, and I could see
in my mind the vivid colors and hear all of the
sounds. The main character, Celie, battles
through the hardship of her marriage and
abuse, and finds meaning in her life by way of
friendship
with Shug and
love with her
sister Nettie.
The story
weaves its
way from
Celie’s
childhood
struggles to
her hunt for
her children
and finally
being reunited
with them.
Another novel
that I can
never tire of is Murder on the Orient Express by
Agatha Christie. I love this story and finally
managed to get a leather-bound copy. This
master storyteller takes the mystery (my
Image from the publisher
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favorite genre) to the next level, keeping the
reader on edge until the last page. I found
myself
staying up all
night reading
it because I
had to know
what
happened
next. A major
page turner! I
was caught
up in the cast
of colorful
characters
and each of
the
personalities
and stories.
Image from the publisher
Hercule
Poirot with his stiff mustache and fine use of his
“little grey cells”, which is how he described
using the brain to its fullest potential,
fascinated me. I wanted to have his mind and
Agatha's writing acumen.
There are many books that I have enjoyed, but
the ones in this writing marked various
important stages of my life. I hope that I can
pass my love of reading and a good story down
to my son. I want him to be carried away by
times of the past, present, and future, and
immerse himself so far in a book that he loses
track of time. My mother, who is no longer here
with me, saw her daughter who was shy and
quiet and instilled the love of books. To her I am
forever grateful.
Maame Grant is a public services associate I
at Georgia Tech Library
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On the Air: How a Rock ‘n’ Roll Radio Show Made Me a Better Librarian
By Charlie Bennett
Twelve years ago, I created a radio show with
Ameet Doshi, my friend and colleague at the
Georgia Tech library. We wanted to do a library
talk show on the college radio station, but we
wanted to have some fun, too, so we decided to
play rock music in between the library talk. We
called it Lost in the Stacks (LITS). I thought I was
adding a little rock ‘n’ roll fun to my Fridays with
a student outreach project; I did not understand
that I was embarking on a creative and scholarly
venture that would inform my professional
practice and identity in every way.
Since 2010, I have hosted this weekly radio
show with a constantly changing team of
cohosts. We call it the “research library rock ‘n’
roll radio show.” In each episode we examine
some aspect of library science or archival
practice—usually through an interview with an
outside expert but sometimes in discussion
between just the cohosts—and then interpolate

that interview or discussion with songs that
(arguably) relate to the topic. It is my favorite
professional activity. When we first began
producing LITS, I felt an affinity to the editing
and on-mic performance. The way the show
worked—mixing a variety of communication
styles, using eccentric or poetic methods to
explain professional discourse to the general
public—resonated with my interdisciplinary
education in Georgia Tech’s School of
Literature, Media, and Culture and my
information organizing and contextualizing
education at Valdosta State University’s MLIS
program. That affinity, coupled with the
audience’s delighted surprise that a couple of
librarians were doing a rock ‘n’ roll radio show
and talking information retrieval in between
indie rock tracks, made the show an immediate
success at the station and in our organization.
Students came to the studio to hang out during
the broadcast, our colleagues requested to be

Author Charlie Bennett (right) with cocreator Ameet Doshi (left)
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interviewed on the show, and a local
intellectual property lawyer—an
alumnus of Georgia Tech and of
WREK Atlanta—got in touch to
congratulate us on such a unique and
fun show. His firm, the Burrus
Intellectual Property Law Group, has
been our pro bono legal support ever
since. You hear us thank them at the
end of every episode.
Unfortunately for me, after we had
done six months of successful
broadcasting, I had delusions of
grandeur. Like a band that plays two
live shows and then thinks it’s time to
seek a record deal, I believed that we
could leverage our work on the radio
into a slot on the local NPR station
and become famous. Doing a radio
show is so much fun, and so
rewarding in the moment, that I
could fool myself into thinking that I
was a great radio host right away. (I
wasn’t great at it; I was great at
enjoying it.) I took every small
mistake in the studio personally,
imagining that we were messing up
our inevitable shot at the big time. It
wasn’t until the worst interview I
ever conducted, a car crash of a
discussion with a local mystery writer
(it’s not on the Internet, so don’t try
to find it), that I was shocked out of my selfaggrandizement and understood, viscerally,
that no one is great at anything right away.
While Malcolm Gladwell’s ten thousand hours
hypothesis is unsupportable and ultimately
pernicious, one must understand that becoming
good at any vocation or avocation requires a
long mix of failures and successes. That
realization could have come through other work
at the library eventually, but the studio is where
I learned it fast.
Along with this check on my ego, LITS helped
me learn how to get things done. Producing the
show created a weekly practice in my life.
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You’ve heard the phrase “the show must go
on”; I used to think that was just the setup for
jokes in cartoons. After having to create an
hour-long radio program every week, and not
being able to abandon an episode during the
broadcast, I learned how powerful the drive to
put on a show can be. Once I had that drive, I
had to schedule the work of the show every
week along with my daily and weekly job duties.
I was sure that planning my work time was the
only way I could keep everything going,
especially after I began to explore podcasting.
First, it was just LITS, but then I learned more
about podcasting and cocreated other shows on
the radio and as podcast originals. At my peak
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productivity, I was working full-time as an
academic librarian and producing four weekly
shows: LITS, a radio talk show called The North
Avenue Lounge, a conversational podcast called
Consilience with Pete and Charlie, and a media
critique podcast called Supercontext. This was
roughly four hours of produced audio a week,
most of which I edited and all of which I was
responsible for distributing on the Internet.
Without a strict work schedule and a carefully
followed productivity system, I would never
have made it through twelve years of work, five
hundred LITS episodes, four hundred North
Avenue Lounges, two hundred and twelve
Supercontexts,
and two hundred
and eight
Consiliences.
Doing the show
also changed my
attitude about my
public-facing job
responsibilities. I
was a reluctant
teacher and an
uncertain
presenter when I
started hosting
LITS; the studio is
where I learned
how to interview,
improvise, listen,
and connect.
Almost every
week, I met
someone new
and tried to learn from them. That interaction
doesn’t have room for self-censorship or
rehearsing what you say, and it doesn’t allow
the fear of public speaking or of asking a stupid
question. I learned how to stay in the moment
while talking to someone, how to actively listen
to them instead of waiting for my turn to talk,
and how to incorporate surprises and tangents
into conversations in a useful way. These are all
skills that improved my instruction. As my
instructional technique improved, my radio

Published by DigitalCommons@Kennesaw State University, 2022

venture led me to a new area to teach within.
Podcasting blew up in 2014 after Serial;
professors and students became interested in
podcasts and audio projects as assignments,
and since I had been doing audio production
and podcasting for years, I was an in-demand
“expert.” I had to codify my practical skills into
an instruction session on audio production and
podcast composition that I have delivered to
hundreds of students confronted with their first
college podcast assignment.
LITS also gave me a reason to work on my
presenting skills. A host of a public radio show
explained to me
that because the
production
company couldn’t
advertise the
show like a
product (due to
FCC rules and a
nonprofit
organization’s
requirements), he
toured the
country doing
presentations, as
indirect
advertising for
the show. “The
idea,” he said, “is
that fans of the
show will bring
friends who are
not yet fans with
them to these
presentations, and we’ll grow an audience that
way.” Lost in the Stacks was never going to have
an advertising budget, so I decided to do as
many presentations in as many different venues
as I could, to indirectly advertise the show. I did
improv shows, storytelling events, TEDx talks,
guest slots on other radio shows and podcasts,
talks at public libraries and high schools,
workshops at festivals, classes at arts centers,
and three conference presentations a year
(until COVID-19 changed all our expectations of
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conferences). I have overcome my shy
introvert’s resistance to public speaking.
Finally, the show made me a better librarian. If
knowledge is information organized and
contextualized, then LITS is a knowledge
laboratory; we create eccentric, irreverent
context through music, expertise, trivia, and inthe-moment reactions. Relistening to some of
our shows, I can hear myself having realizations
about archives, data, copyright, freedom, and
creative expression in real time. Exposing my
own learning process, listening to my cohosts'
own exploration of new ideas, has made me
change how I communicate outside of the
studio: writing, presenting, and teaching. When
creating a syllabus, I will sometimes catch

https://digitalcommons.kennesaw.edu/glq/vol59/iss1/1

myself speaking in terms of show production:
“In this segment, we’ll introduce the concept,
follow with a reflective break, bring in realworld examples for the second segment, and
finish with practical applications at the end.”
The show is my cognitive map for learning and
communication, and while it is imperfect, I
enjoy the messy rock ‘n’ roll spirit of it.
Read more about Lost in the Stacks and view the
archive at https://lostinthestacks.libsyn.com/
Charlie Bennett is the Public Engagement
Librarian at Georgia Tech Library
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Building Librarians’ Research Skills through Experiential Learning
By Raeda K. Anderson, Katherine Fisher, Emily Williams, and George Usmanov
Introduction
Librarians have a long history of supporting
research in myriad contexts, adapting with the
evolution of data collection processes and
research methodologies (Corral et al., 2013;
Houser, 2006; Thomas & Urban, 2018; Yoon &
Schultz, 2017). With a growing emphasis in
higher education on data analysis across most
disciplines, nearly all librarians are called to help
support research in new capacities (ACRL
Research Planning and Review Committee,
2018; Kennedy & Brancolini, 2018). More
specifically, data librarians are a growing
subgroup within academic libraries and need to
deeply understand the nuances and process of
data collection to best facilitate their own work
as well as the work of other scholars (Semeler
et al., 2017; Weiss, 2018). As libraries expand to
include more support for primary data
collection and analysis, it is imperative that
librarians have exposure to and confidence in
their ability to help with and conduct primary
data collection. Many academic librarians also
have research agendas of their own, particularly
those librarians with faculty status who are
required to contribute to literature in library
and information science or other disciplines.
Librarians’ individual research efforts benefit
from increased facility with and confidence in
handling data using statistical and social science
methods.

developed to facilitate these skills (Kennedy &
Brancolini, 2018; Thomas & Urban, 2018; Yoon
& Schultz, 2017). The current study examines
how participating in a short research training
program that includes collection of both
qualitative and quantitative data as well as data
analysis—research methodologies and tasks
with which librarians trained in humanities
disciplines and methods may be unfamiliar—
affects the progress of and attitudes toward the
research conducted by academic librarians. We
collected data from library personnel involved
in the program and analyzed the research
outcomes for each component of the research
training program using a concurrent mixed
methods approach. Findings from this study
indicate that participating in a research training
program and pilot survey is associated with
librarians’ ability to conduct their own research
as well as increased confidence to complete
primary data collection. While this study did not
measure long-term outcomes, we anticipate
that increased skills and confidence might serve
librarians not only in completing their own
research but also in implementing evidencebased practices within libraries, assessing
library services and programs, and advising
other researchers on topics related to statistical
analysis and data management.
Literature Review
Librarians as Researchers

While a notable number of studies have set out
to explore the perceptions of librarians, and
data librarians in particular, of how they can
learn data collection and analysis skills, very few
studies have examined the effects of programs
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Library and information science (LIS) literature
traces long-running debates about how well
prepared librarians are to conduct research and
whether academic librarians should be

15

Georgia Library Quarterly, Vol. 59, Iss. 1 [2022], Art. 1

expected to do so (Biggs, 1981; Bridegam, 1978;
Hill, 2005; Mitchell & Reichel, 1999; Powell et
al., 2002; Wyss, 2010). Conducting research is
widely seen as having benefits for academic
librarians’ patron services and individual
professional development (Galbraith et al.,
2016; Gillum, 2010; Montanelli & Stenstrom,
1986; Perkins & Slowik, 2013). Indeed, at
institutions where librarians have faculty (or
faculty-equivalent) status, librarians are often
required to conduct research to maintain their
faculty status and be promoted to a higher rank
(Galbraith et al., 2016; Gillum, 2010; Hill, 2005;
Sassen & Wahl, 2014; Silva et al., 2017). Thus,
librarians’ acquisition of research skills not only
deeply benefits patrons who need support from
experts familiar with their research methods
and tools, it also benefits the librarians
themselves, whose professional development,
faculty status, and career trajectories often
require successfully carrying out research
projects. Despite the normative practice of
librarian-led research, librarians encounter
varying levels of institutional support for their
scholarly activities (Sassen & Wahl, 2014; Silva
et al., 2017), perhaps because of divergent
perspectives in the profession and shifting roles
for academic librarians over time.
Despite these disagreements about the
necessity and appropriateness of librarians
engaging in original research and the
acknowledged paucity of adequate methods
training in Master of Library and Information
Science (MLIS) programs, there is broad
agreement that research methods training and
experience are valuable, even essential, for
librarians; the results of Luo’s (2011) survey
about the effects of methods courses on the
work of LIS practitioners confirm this belief
among librarians. In addition, Best and Kneip
(2010) have found that research and
publications likely contribute to academic
librarians’ career advancement and rank even in
settings where they are not formally required to
publish. As researchers, many academic
librarians utilize structured quantitative and
qualitative methods; in fact, surveys are the
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predominant research approach in high-profile
LIS journals (Hider & Pymm, 2008), and the
proportion of LIS publications that include
statistics has increased over time (Van Epps,
2012), although it is not known how the design,
rigor, and analysis methods employed in LIS
studies compare to those utilizing similar survey
approaches in other fields.
Learning Research Skills
While a 2011 literature review found no formal,
broadly influential pedagogical culture for the
teaching of social science research methods and
noted varying approaches between disciplines,
the authors observe that direct, active
participation by students in research projects is
a common goal (Wagner et al., 2011). Previous
research in other practice-based fields, such as
nursing, has also suggested that participatory
action learning is an effective means of gaining
research skills and confidence (Plach & PaulsonConger, 2007).
Inquiry-guided learning (Atkinson & Hunt, 2008)
builds on previously established models for
active learning and, though developed as a
pedagogical theory for classroom-based
sociology instruction, offers methods and
techniques with the potential for application in
various research training contexts. Atkinson and
Hunt (2008) conceptualize inquiry-guided
learning “on a continuum between traditional
lecture and independent student research” (p.
1) with the goal of “guiding students to
increasingly independent questioning and
constructing knowledge” (p. 6). This approach
not only includes active learning through
participation in the research process but also
uses frequent analysis and synthesis activities to
promote and reinforce high-level thinking about
real-life questions posed by emerging
researchers.
Quantitative methods training offered outside
of formal courses or degree programs cannot
easily scaffold activities and concepts to
develop skills and build confidence over long
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periods of time, but some features of successful
instruction are transferable. In addition to a
broad focus on participatory or experiential
elements, one feature of successful research
instruction that can be implemented in a variety
of settings is the use of a data analysis “activity
or assignment…that feels relevant to students,”
who “tend to respond to concepts more
enthusiastically and understand more fully
when they are able to relate it to their own
lives” (Lindner, 2012, p. 52). Put another way,
instructors should design courses or trainings
“both to stimulate students’ interest and to
increase their investment” in order to engage
anxious or uninterested students in quantitative
and statistical activities (Caulfield & Persell,
2006, p. 39). Another predictor of success in
learning quantitative skills, and a feature readily
incorporated into training programs of any
length or type, is the use of collaborative groups
and cooperative learning strategies to reinforce
material, encourage problem solving, and
promote gains in confidence (Caulfield &
Persell, 2006).
Library-Oriented Research Instruction
The American Library Association’s Core
Competencies of Librarianship (American
Library Association, 2009), adopted as policy by
the ALA Council, identifies research as an
essential skillset. Familiarity with the
fundamentals of quantitative methods is
specified as an expectation for all MLIS
graduates. It is unsurprising, then, that most of
the quantitative and other research methods
training available to librarians is based in MLIS
programs and that previous studies of research
methods training and quantitative skill
development for librarians have focused
primarily on the existence, frequency, and
scope of methods coursework in MLIS programs
(Alemanne & Mandel, 2018; Alemanne et al.,
2019; Goulding & Usherwood, 2003; Luo, 2011;
Luo, 2012; Perkins & Helbig, 2008).
In 2010, when many currently practicing
librarians were enrolled in LIS programs, all of
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the top ten library schools included research
methods courses in their curriculum and
provided additional research training through
field placements and directed studies (Best &
Kneip, 2010). A larger study in 2005 of 25
representative ALA-accredited LIS schools noted
that 20 of those required a research course for
a master’s degree. Of the research topics
addressed in relevant syllabi from the 25
schools, quantitative research methods and
data analysis appeared most frequently (Perkins
& Helbig, 2005). More recent research indicates
that while a notable amount of LIS research is
quantitative and many LIS programs include
methods courses, MLIS students receive far less
exposure to statistical analysis and inferential
statistics than do graduate students in related
disciplines such as sociology (Park, 2021) and
MLIS-level research methods training in the
United States is uneven and often superficial
(Bright, 2020).
Despite the apparent prevalence of methods
courses and quantitative methods training,
academic librarians’ research confidence is
markedly lower for tasks such as analyzing
quantitative data and running statistical tests
compared to tasks such as articulating research
questions and writing literature reviews
(Alemanne et al., 2019; Kennedy & Brancolini,
2018). This disconnect might be explained in
part by concerns explored in a study examining
links between research methods education and
professional practice for librarians (Luo, 2011).
When survey respondents were asked to
suggest improvements to MLIS research
methods curricula, many focused on the need
for more statistical analysis instruction and
more real-world application. The researcher
noted that librarians desire “more real-world
examples to illustrate how LIS professionals
conduct and consume research in their
workplace” and quoted one respondent as
saying, “The research methods course I took at
my university didn’t have a practical component
to it, so I wasn’t able to use what I ‘learned’ in
the field” (Luo, 2011, p. 197). The responses
suggest an unmet need among many academic
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librarians for hands-on, statistically rigorous
methods training.
The literature has long included calls for LIS
schools to offer, expand, or improve methods
instruction (Evans et al., 2013; Liebscher, 1998),
and more recent work has outlined new models
for incorporating this training into LIS programs,
such as through field experiences (Berg et al.,
2009), diversified methods training (Luo, 2017),
and experiential learning through external
partnerships (Mandel, 2017). Three-fourths of
respondents to a 2009 survey believed that
research methods courses should be required
components of MLIS degrees, and about 80%
indicated that such courses benefitted their
work as librarians (Luo, 2012). A divergent view
came from one respondent who emphasized
the need for methods courses to “teach
practical research methods that can be used in
the field; don’t focus exclusively on quantitative
methods” (Luo, 2011). This comment suggests a
paradoxical problem: some librarians do not
receive enough quantitative training to feel
confident about applying data collection and
analysis skills in pursuit of practical research
projects, while others who do receive
quantitative training may not perceive it as
useful for their work in the field of librarianship.
It remains unclear whether, in general, MLIS
graduates and librarians feel that LIS degrees as
presently designed and taught adequately
prepare them to conduct original research
(Kennedy & Brancolini, 2018).
Given this knowledge and experience gap—
sometimes manifest as fear of or aversion to
certain research tasks, as in the case of
librarians who “shudder at the thought of
learning and utilizing research skills of
expanding knowledge through hypothesis
testing and quantitative methodology” (Perkins
& Helbig, 2008, p. 513)—there is a clear need
for further training and experience, particularly
in the quantitative realm. While improving the
LIS curriculum is an important component of
the effort to enhance librarians’ research skills,
working librarians who are no longer in school,
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busy with job responsibilities, and facing
research expectations must also be able to gain
these benefits and build both skills and
confidence.
One notable departure from the focus in the
literature on MLIS-based methods training is
research by Kennedy and Brancolini (Kennedy &
Brancolini, 2012; Brancolini & Kennedy, 2017;
Kennedy & Brancolini, 2018), which examines
the benefits of participation in the Institute for
Research Design in Librarianship (IRDL), a
continuing education program “designed to
bring together a diverse group of academic and
research librarians who are motivated and
enthusiastic about conducting research but
need additional training and/or other support
to perform the steps successfully” (About IRDL,
2013). IRDL participants develop individual
research proposals during the instructional
phase of the program then execute their
projects over the following year. Kennedy and
Brancolini found before launching the IRDL that
research confidence is a reliable indicator of
how likely a librarian is to conduct research and
disseminate the results (2013). Per their
subsequent research on the outcomes of the
IRDL experience, a self-efficacy scale measuring
academic librarians’ confidence in completing
discrete steps in the research process can be
used to assess the effectiveness of research
training programs (Brancolini & Kennedy, 2017)
and thus predict the likelihood that participants
will conduct and disseminate research in the
future. Since IRDL’s inception in 2014, a few
similar programs focused on specialized areas
of librarianship have emerged, but these
intensive immersion programs can serve only a
small percentage of librarians (Fullington et al.,
2020).
Current Study
This study explores the outcomes of a
participatory learning program designed to
increase librarians’ skill and confidence in
quantitative methods. Most current literature
on the development of quantitative skills for
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librarians focuses on MLIS-based coursework
and research projects. The approach studied in
this article, however, fills a gap for librarians
who did not receive methods training as part of
a graduate program; those who received
theoretical training but no hands-on experience
with research design, data collection, and
analysis; and those seeking to develop
additional quantitative skills. While assessments
of the innovative IRDL program have shown
significant gains in research confidence and skill
(Kennedy & Brancolini, 2018), the current study
demonstrates that similar benefits can be
obtained for librarians who lack access to
programs like IRDL but can participate in a lowcost, sustainable program of short-term
instruction and experiential learning. Just as
other workplace-based research support
programs may create a “community culture of
research” and increase librarians’ scholarly
productivity (Schmidt et al., 2021), our findings
suggest that contributing to a collaborative
team research project can provide librarians
with benefits even beyond instruction and a
community of practice.
Methods
The purpose of this study is to examine the
influence of an experiential research program,
the Library Research and Survey Design
Collaborative (LRSDC), on academic librarians’
research skills, particularly in quantitative and
statistical methods, and their confidence to
design and pursue individual research projects.
At Georgia State University (GSU), a large,
public university in the Southeast, research is a
requirement for librarians, both to maintain
rank and be promoted; however, many library
faculty have limited formal training and
experience in survey design, data collection, or
data analysis. In response to a need expressed
by library faculty for more training in these
areas to expand the range of research projects
they could undertake, the data librarian at GSU
designed and facilitated the LRSDC. This training
focused on data collection with a survey
containing both closed-ended, quantitative
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questions and open-ended, qualitative
questions; this approach was chosen because
surveys are the predominant data collection
mode in library journals (Hider & Pymm, 2008)
and most survey analysis employs quantitative
methodologies. Additionally, an entire
component of the training included an analysis
session for quantitative data. This section
outlines the structure and execution of the
LRSDC and ends with an explanation of the
study conducted of all library faculty who
participated in the program.
Research Training Program Overview
Over the course of one week, with a time
commitment of about eight to twelve hours for
each individual participant, the LRSDC enabled
library faculty to develop and propel their own
research ideas while honing their skills in
research design, survey design, survey
execution, and data analysis. The learning
objectives for researchers included
transforming research ideas into measurable
indicators, writing quality survey questions,
formatting a survey, collecting data, and
analyzing data. Within the program, LRSDC
participants worked together to develop and
administer a pilot survey that focused on
patrons’ experiences and perceptions of the
library at GSU. The major components of the
program are outlined below. While pedagogical
scholarship indicates that knowledge transfer
and retention are superior when learning occurs
in shorter training sessions held over a longer
period of time (for one example, see Raman et
al., 2010), the logistical complexities of
convening multiple instructional sessions for
librarians from several campuses and the
likelihood of attrition during a longer program
made an all-day initial session the most
practical approach. After establishing a shared
foundation of knowledge about core research
concepts, the program’s subsequent phases
occurred on separate days to support
reinforcement of content over time.
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Preprogram: Leadership Focus Group.
Approximately one month before LRSDC took
place, Dr. Raeda Anderson (primary
investigator, social statistician, and data
librarian) conducted a one-hour focus group
with four employees in library leadership roles
to understand which topics were of key interest
to library administration. Information collected
from the focus group as well as research from
scholars in survey methodology and sociology
informed Anderson in how to best develop the
structure and content of the research training
program.
Program Section I: Research Design Workshop.
Anderson, with assistance from George
Usmanov, a graduate research assistant,
conducted an all-day workshop for all LRSDC
participants covering research design
fundamentals, survey design, and data
collection techniques utilized by scholars in
sociology as well as survey research and
methodology (Couper, 2005; Couper & Nicholls,
1998; Fowler & Mangione, 1990; Groves, 2004;
Lavrakas, 2008; Olson et al., 2018; Olson et al.,
2020; Smyth & Olson, 2019; Smyth et al., 2014;
Timbrook et al., 2018; Wagner & Olson, 2018).
The morning session included participant
introductions highlighting research experience
and interests followed by a refresher short
course on the research process. Anderson
concluded the session with a general overview
of survey design, encompassing
conceptualization, operationalization, and
generating quality indicators.
Anderson devoted the second half of the day to
survey development, beginning with an
overview of mode and design. After this
instruction, participants reviewed the themes
generated during the focus group and
developed survey questions based on the
combined interests of library leadership and the
participants’ already discussed interests. The
collaboration resulted in a patron survey
designed to gain a better understanding of
patrons’ use of library services. For efficiency
and ease of administration, the survey
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questions were compiled using the online
survey platform Qualtrics. LRSDC participants
discussed and determined many other data
collection parameters as a group, including how
the pilot survey would be administered, where
it would take place, and who would be asked to
respond.
Program Section II: Data Collection Practice.
Four one-hour blocks of data collection
occurred over the course of two days in the
GSU Atlanta campus library. Each data
collection session included two or more
research teams composed of librarians who had
attended the previous workshop. These teams
targeted separate sections of the library to
increase recruitment of pilot survey
participants. At the beginning of all data
collection sessions, Anderson or Usmanov
reminded LRSDC participants of the standard
data collection practices being followed for the
survey. Research team members informed each
potential respondent of the goals of the project
and that their responses were anonymous. Each
data collection session ended with a research
team discussion led by Anderson or Usmanov to
discuss the team’s experience and answer
questions.
Program Section III: Data Analysis. Shortly after
the completion of data collection, Anderson and
Usmanov facilitated a two-hour session on data
analysis, which began with the introduction of
an initial findings report compiled by Usmanov
prior to the session. The report included the
final survey measure, final response figures, and
a breakdown of responses to the individual
questions. The group discussed the findings as
laid out in the report and collaboratively
decided which aspects of the data to examine
more closely. Using this discussion as a guide,
Anderson and Usmanov demonstrated how to
download data from Qualtrics, generate
frequency distributions, run descriptive
statistics, and conduct basic analysis of the
survey data in SPSS (IBM’s program Statistical
Package for the Social Sciences), including ttests and ANOVA (analysis of variance), while
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LRSDC participants simultaneously performed
the tasks themselves.
Postprogram: Final Report. After the
session, Usmanov and Anderson finalized the
report of findings and distributed it to LRSDC
participants and library leaders. The report
described the methods used, named the
researchers, and presented analysis offering
insights into the use of library space, patrons’
knowledge of library services, and the
demographics of those surveyed. The report
modeled best practices in distributing research
findings and provided participants with
concrete examples to imitate in their future
research. Sharing the report with library
administrators not only provided them with
data collected to inform library initiatives but
also conveyed the level of interest in this type
of project, the value it has for our organization,
and the importance of promoting research skills
among librarians.
Research Training Program Assessment
Three months after the conclusion of the
librarian research training program, we
conducted a follow-up study to assess the
effects of the training on LRSDC participants’
self-perception and confidence as researchers
as well as their progress on personal research
projects. The results from the three-month
follow-up assessment are the focus of this
article. The data collection for the Research
Training Program Assessment was approved by
GSU’s Institutional Review Board (IRB).
Data Collection
Survey Design. This study used a brief survey of
ten questions to evaluate librarians’
experiences and abilities following their
participation in the library research training
program, LRSDC. The study used a concurrent
mixed methods approach, where respondents
provide both qualitative data (e.g., open-ended
questions) and quantitative data (e.g., closedended questions) at the same time (Creswell &
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Creswell, 2018). The survey covered the
following topics: rank and status at the
university, the training sections the respondents
attended, reflective questions on what within
the LRSDC contributed to their learning about
the research process, confidence after
attending the LRSDC, progress on current
personal research, progress toward future
research, and interest in participating in a
similar program in the future. Respondents
were not asked for their names, email
addresses, or any other directly identifiable
information.
Survey Dissemination. We disseminated the
survey via email to all library personnel who
participated in LRSDC. We chose to use the
online survey platform Qualtrics because it is
well suited to manage both open– and closedended questions. Each potential respondent
received the goals of the project and was
informed that all responses would remain
anonymous. The survey was available for four
weeks, and all research training program
participants received two calls to complete the
survey with no follow-ups to specific
individuals.
Results
Seventy-three percent (n = 11) of the librarians
who participated in LRSDC completed the
survey. Data from those librarians were
examined for the respondents’ participation in
the distinct components of the research training
program, their perceptions of the overall
program and its distinct components, their selfperception in regard to individual research, and
the progress of their current research project(s)
after completing the training program.
Participation in Training Program
As previously described, the research training
program was divided into three distinct
sections: Section I, Research Design Workshop;
Section II, Data Collection Practice; and Section
III, Data Analysis. Section I was subdivided into
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Figure 1: Librarian Participation in Training Components
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two segments based on the primary learning
objectives: Research Design and Survey Design.
While participants were strongly encouraged to
attend all components of the program,
attendance was not mandatory and missing one
section did not forfeit the right to attend other
sections. While some participants took part in
all three sections, others were unable to attend
all of them because of scheduling conflicts,
illness, or section training locations. As seen in
Figure 1, nearly all respondents (90.9%, n = 10)
attended Section I, the all-day Research Design
Workshop. Additionally, nearly two-thirds of
the respondents (63.6%, n = 7) collected data
during one or more of the Section II data
collection sessions within the library. Finally,
most (81.8%, n = 9) of the respondents
participated in Section III, Data Analysis.
Perceptions of the Training Program
The participant study included questions to
gauge how the training program and each of its
sections—Research Design Workshop, Data
Collection Practice, and Data Analysis—
contributed to the participants’ knowledge of
the research process. Regarding the individual
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Section III: Data Analysis
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components of the training program, the
majority of respondents (80.0%, n = 8) who
attended the all-day Research Design Workshop
asserted that it made a significant contribution
to their knowledge of the research process, and
approximately one-fifth (20.0%, n = 2) stated
the all-day workshop made a moderate
contribution. (Because the research design and
survey design components of the all-day
workshop were two distinct modules, the study
asked participants to report separately on the
contribution each made to their knowledge. We
have described combined results, as the two
questions received identical percentages of
responses indicating moderate contributions
and significant contributions.) Of the
respondents who participated in Data
Collection Practice, slightly less than half
(42.9%, n = 3) identified the section as having a
moderate contribution to their knowledge of
the research process with more than half
(57.1%, n = 4) identifying this section as having
made a significant contribution. Among
respondents who attended the Data Analysis
component and reported on its contribution to
their knowledge, three-fourths (75.0%, n = 6)
indicated this section contributed significantly
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to their knowledge, with the remaining onefourth (25.0%, n = 2) identifying this section as
having made a moderate contribution. Thus,
nearly all librarians’ knowledge of the research
process increased as a result of participation in
each section of the training program: 100.0%
reported increased knowledge from the overall
experience of the program, 100.0% from the allday Research Design Workshop; 100.0% from
the Data Collection Practice, and 88.9% from
the Data Analysis.
When asked about their perceptions of LRSDC,
respondents’ comments fell within two related
streams which intersect at research skills and
level of comfort with research. Responses
included the following statements:
• “[The training program] helped to
demystify and clarify the survey
research process.”
• “I am less overwhelmed by the process. I
can think through how to plan a project
better now.”
• “I better understand the steps involved in
conducting a research project.”
• “I like the concept that
research doesn’t have to be difficult or
elaborate to get useful,
publishable information.”
Nearly all respondents indicated that they
would be interested in a similar training in the
future (90.9%, n = 10 said “yes”; 9.1%, n = 1 said
“maybe”; and 0.0%, n = 0 said “no”).
Self-Perception as Researchers
Not only did we observe improvements in terms
of the amount of knowledge about the research
process, but we also found notable changes in
confidence and self-perception. The survey
results indicated a marked shift in participants’
perception of their own skills and identities as
researchers, noting that they feel more
confident and are making concrete plans to
advance their individual research projects. All
respondents (100.0%, N = 11) reported that
their confidence in research was higher after
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participating in the training compared to before
the training. Through statements such as “my
own research projects” and “a blueprint to
continue my progress” (emphasis added),
participants signaled their ownership of these
efforts and their confidence in pursuing them
more proactively.
Post–Training Program Progress in Personal
Research
As seen in Figure 2, respondents indicated a
wide range of participation in research projects
at the time we administered the follow-up
survey, approximately three months after the
training program. About a quarter of the
respondents (27.3%, n = 3) were not currently
working on any projects, and about a quarter
(27.3%, n = 3) were working on one research
project. Slightly more respondents (36.4%, n =
4) were working on two research projects, and
one participant was working on three or more
current research projects. In the survey, we
asked participants to identify how much
progress they had made on different
components of a research project since the
training program had ended. Response options
included completed, some progress made, no
progress made, or not applicable. For personal
projects where a given research component
was applicable, we analyzed the amount of
progress made by respondents who
participated in the training program.
A notable amount of the respondents’ research
included collaboration with other scholars.
Most respondents (66.7%, n = 4) had made
progress in identifying collaborators, with 50.0%
(n = 3) making some progress and one
participant (16.7%) completing their
identification of collaborators.
Every respondent (100.0%, N =7) who needed
to develop research questions had made
progress on developing their research questions
by the time the survey was administered. For
respondents who needed to complete a
literature review for their research, one (12.5%)
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Figure 2: Research Component by Level of Progress
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had made no progress while the majority
(87.5%, n = 7) had made some progress. It
should be noted that one respondent indicated
that a literature review was not relevant for
their study, and no respondents had completed
their literature reviews.
Half (50.0%, n = 2) of those whose research
required an IRB application had completed this
task. For those respondents needing to
generate surveys and interview questions for
their study, one person had completed this
work and slightly less than half (40.0%, n = 2)
had made progress.
Respondents varied in their reporting of data
collection and data analysis. Of those who
needed data collection for their research, more
than a quarter (28.6%, n = 2) had made progress
on data collection, one had completed data
collection, and slightly more than half (57.1%, n

1

Data Analysis

Completed

= 4) had not made progress on data collection.
Of the respondents whose projects required
data analysis, one had made progress on their
analysis, while most (85.7%, n = 6) had not
made progress. Between the time of the
training program and the training program
evaluation, about half (42.9%, n = 3) of
respondents made progress on data collection
and one person made progress on their data
analysis. Finally, not one respondent had
drafted a manuscript, submitted their research
to a conference, or submitted their work for
publication between the time of the training
program and training program evaluation.1 The
minimal progress in these areas of the research
process likely reflects the relatively short period
of time between the training program and the
program evaluation, approximately three
months, more than the skills, confidence, or
motivation of the respondents.

Of note, some respondents (18.2%, n = 2) stated that collecting data, writing a draft, submitting to
conferences, and submitting publications were not applicable to their project.
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Anecdotally, in the time since the training
program took place, the authors Anderson and
Usmanov have experienced an increase in oneon-one data research consultations with several
program participants developing research
projects. They have also observed a larger
number of librarians using Qualtrics, survey
design principles, and other skills developed in
the training program to enhance their teaching
and other day-to-day work.
Discussion
Implications
These findings offer promising evidence that
participation in even brief and inexpensive
research training programs can yield rapid and
measurable benefits for librarians’ knowledge
and confidence, in relation to specific skill areas
such as survey design and statistical analysis as
well as research design and the research
process in general. The LRSDC was purposefully
designed to provide short, intensive instruction,
and these qualities contributed to the
program’s overall success and effectiveness.
Attendance in the program was as high as
fifteen participants, representing multiple GSU
campuses and library departments, indicating
not only that the perceived need for research
training among library employees prior to the
program was actual but that the structure and
timeline of the program were ideal. The brevity
of the program, with three sections over the
course of seven days, allowed for many library
employees to work around their schedules and
attend most of the sections. Having a large
group with diverse library interests provided
active and interesting discussions throughout
the program, and the large number of
participants greatly contributed to successful
data collection sessions.
With participants designing, administering, and
analyzing a quantitative research project, the
LRSDC eased anxiety, clarified the process, and
provided participants with the steps to plan and
execute their own research, as noted in remarks
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made by the participants in the follow-up study.
Participants wrote, “I better understand the
steps involved in conducting a research project”
and “I like the concept that research doesn’t
have to be difficult or elaborate to get useful,
publishable information.” In addition, the study
results indicate a marked shift in participants’
perceptions of their own skills and identities as
researchers, noting that they feel more
confident and are making concrete plans to
advance their individual research projects.
These results verify that the LRSDC and its
immersive quality were a successful method of
teaching research methods and design.
The LRSDC has enhanced our library’s ability
to carry out research in direct, immediate ways
and increased our collective confidence and
interest in quantitative methods. Although
assessment was not the explicit goal of the
LRSDC at the beginning, the work done as part
of the experience helped participants to assess
aspects of our library services. The program
provided an opportunity to leverage our
colleagues’ unique expertise and bring library
research and assessment into conversation with
other disciplines. By setting this precedent, we
have opened up new possibilities for more
rigorous, theoretically informed, thoughtfully
designed assessment within our organization.
Limitations
This analysis contains a handful of important
limitations. First, we collected data from LRSDC
participants during only one time period, and
thus changes in skills, perceptions, and research
progress can only be measured by the
perceptions and the reporting of the survey
respondents. Second, due to the anonymity of
the data collection, it is possible, though
unlikely, that some respondents completed the
survey more than once. Third, because the
primary investigator is also a colleague, it is
possible, but unlikely, that some respondents
may have reported inflated confidence, skills,
and research progress. Fourth, these findings
cannot be generalized to all academic librarians
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nor librarians in general without replication
across different institutions.
GSU Library is unique in that it employs a
quantitative data specialist with extensive
formal training in survey research and
methodology as well as a doctorate in
sociology, a field with cornerstones in data
collection and data analysis. The execution of a
similar training program may be more difficult
for those institutions that do not have
dedicated specialists or individuals with such
skills to be able to facilitate a similar program
encompassing the entire research process.
Those organizations might have to modify their
instruction, but there are most certainly
specialists within the larger institution or
professional community who could offer
training specifically in areas in which the library
lacks skilled practitioners. Even without an inhouse specialist, librarians who have received
training in survey design and data analysis
through an employer-sponsored program, a
professional organization, or a dedicated course
may replicate portions of this program by
undertaking collaborative research projects
with guidance from relevant experts at various
stages. Regardless of the scale of the training
program or who is leading it, direct experience
in the quantitative research design process is
what has proven to be most valuable and
instrumental in successful execution.
It should be noted that the LRSDC, while
designed and facilitated by Anderson, could
only be truly successful with the logistical
organization of the program by the hosting
library committee and the large number of
engaged program participants from across
library departments and campuses. These three
components meant the training program could
more effectively facilitate practical, hands-on
practice with methods, provide a high level of
individualized attention and feedback,
build interest and buy-in across the library, and
make sure people with a variety of interests and
skill levels could contribute.

https://digitalcommons.kennesaw.edu/glq/vol59/iss1/1

Future Directions
In light of these limitations, library scholars
administering a similar program should consider
executing a pretest, short-term posttest, and
long-term posttest to examine the effects over
time of training for librarians. Additionally,
these scholars should consider collecting data
not only from librarians within the program but
also from librarians who elected not to
participate in order to determine statistically
significant differences between the samples on
self-perceptions of research knowledge,
progress on research projects, and overall
patterns of research scholarship for library
faculty. Ultimately, this study serves as a
framework for further investigation into the
long-term persistence of participants’ gains and
the relationship between increased knowledge
or confidence resulting from participation and
librarians’ future productivity in research and
publication.
Our experience with LRSDC and the results of
this study have also led us to think critically
about the structure and execution of the
training program. In the future, we plan to
incorporate the IRB process as part of the
training program. Doing so exposes participants
to the IRB approval process firsthand while
allowing them to finish the program with
meaningful, measurable research outputs, and
the groundwork for a publication. In addition,
we plan to conduct a longitudinal study of
research attitudes and productivity among the
first group of librarians who attended LRSDC.
The participant study will also be repeated each
time the LRSDC is held in order to continue
refining the experience and learning about its
effects.
Conclusion
As trends in academic research focus more on
quantitative methods, survey design, and data
analysis, librarians at higher education
institutions must evolve and develop data
collection and analysis skills, not only to better
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support faculty and students, but also to
provide relevant scholarship within their own
profession. GSU Library has been responsive to
this trend and has implemented services and
hired dedicated employees to address these
changes within the institution. An experiential
research training program—the LRSDC,
developed and executed by the data librarian
and administered to library employees—was
the last essential component at our institution
for addressing this evolution within the library
profession. The program provided an efficient
and effective method of teaching data
collection and analysis that not only boosted
participants’ confidence, improved research
skills, and increased research productivity, but
also provided valuable data on library services
for use by the participants and library
administration.
Teaching library employees how to conduct
data-driven research will benefit the librarians’
individual professional development and
improve support for students and faculty at all
stages of the research process. This study
confirmed that LRSDC participants, after
completing the program, have a better
understanding of data collection and analysis
tools and feel better equipped to participate
meaningfully in conceptualizing and carrying
out quantitative assessment projects. At the
very least, participation increased librarians’
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knowledge about the research process, planting
insights that they can use for assessment of
their own instruction or services. Although the
LRSDC is a small program, its initial success
underscores the outsize benefits of
participatory or immersive research training for
librarians. We invite other librarians to
approach this article as a case study of
collaborative, in-house upskilling and draw on
the experiential portions of the program to
construct their own training and assessment
initiatives. In the end, we hope that the LRSDC
serves as a model for how libraries can pool
their researchers’ time, interests, and energy
into quickly generated, publishable data while
providing an opportunity for librarians with
little to no previous hands-on experience to
conduct research with peers and mentors.
Raeda K. Anderson is a research scientist at
the Shepherd Center
Katherine Fisher is the Head of Digital Archives
at Emory University’s Rose Library
Emily Williams is the Cataloging & Metadata
Librarian at Georgia State University Library
George Usmanov is a graduate research
assistant in the Department of Sociology at
Georgia State University
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Digital Library of Georgia
Scrapbooks From the Atlanta Symphony
Orchestra Documenting the Civil Rights Era Are
Now Available Online

available online as part of the Atlanta Symphony
Orchestra (ASO) Collection.

In partnership with the Georgia State University
(GSU) Special Collections and Archives (Music
and Broadcasting Collections) the Digital Library
of Georgia (DLG) has digitized 24 scrapbooks
from the Atlanta Symphony Orchestra (ASO)
Collection dating from 1945–1985 that are now

This work was done as part of a competitive
digitization grant intended to broaden partner
participation in the DLG and provide digitization
services costing up to $7,500 for historic
collections from collections from nonprofit
Georgia cultural heritage institutions.

Image courtesy of Georgia State University Special Collections and Archives

In 2017, the ASO donated its institutional
records to GSU Special Collections and Archives.
Among these records were the scrapbooks,
which include newspaper clippings of concert
previews; reviews; highlights of guest
performers, composers, and conductors;
photographs; advertising materials; and

Published by DigitalCommons@Kennesaw State University, 2022

organizational records such as memos and
correspondence.
Kevin Fleming, the popular music and culture
archivist at Georgia State Libraries Special
Collections describes the significance of this
material that documents the arrival of
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the ASO’s Music Director Robert Shaw in the
late 1960s and the effects of the Civil Rights
movement on the orchestra: “The few
scrapbooks from this time period show similar
changes as it relates to the orchestra.”

Anderson was the ASO's Composer-inResidence for the 1969–1970 season and
works by African American composers
including Anderson, Ulysses Kay, and
George Walker were performed.

Nick Jones, ASO's former program annotator,
indicated that:
[…] under Shaw's leadership,
the ASO worked to improve its connections
with minority communities, including
actively seeking African American
instrumentalists to fill vacancies in the
orchestra. There are few Black soloists,
instrumental or vocal, who did not perform
with the ASO during Shaw's tenure, and the
Spelman and Morehouse College Glee Clubs
had frequently been heard. In connection
with Morehouse, in 1972 the orchestra gave
the world-premiere staging of the first
surviving opera by a Black composer, Scott
Joplin's Treemonisha. Additionally, T. J.

Kerry Brunson, a Ph.D. candidate in musicology
at the UCLA Herb Alpert School of Music,
described the importance of having these
materials freely available online to her students:
My students have created award-winning
projects that pull from the ASO Archive’s
digitized collection of photographs and
concert programs. The addition of the
scrapbooks would help provide context—
not only would students have access to the
rare ephemera within the scrapbooks
themselves, but they would also be privy to
what was deemed important by the people
who compiled them.

New Collection About Pro- and Anti-LGBTQ+
Activities in Cobb County, Georgia Circa 1995
Available Freely Online

In July of 1993, in response to complaints by
residents, Cobb County Chairman Bill Byrne
challenged county funding for Marietta’s
Theatre in the Square, particularly as two of its
plays—David Henry Hwang’s M. Butterfly and
Terrence McNally’s Lips Together, Teeth Apart—
included gay themes.

Pro- and anti-LGBTQ+ (lesbian, gay, bisexual,
transgender, queer, and other gender and
sexuality minorities) activities and
demonstrations in Cobb County circa 1995 are
the main component of a new digital
collection belonging to Georgia State
University (GSU) Special Collections, funded by
a competitive digitization grant awarded by
the Digital Library of Georgia (DLG). GSU
Special Collections received a service grant
awarded in 2020 to broaden the DLG’s
engagement with diverse institutions and
collections across the state of Georgia.
The Carol Brown Papers, 1993-2012 (bulk 19931994) document pro- and anti-LGBTQ+ activities
and legislation in Cobb County. The collection
belongs to the Georgia State University Special
Collections’ LGBTQ Digital Collection.

https://digitalcommons.kennesaw.edu/glq/vol59/iss1/1

[View the entire collection online]

In August, Cobb County Commissioner Gordon
Wysong led the Cobb County Board of
Commissioners to two anti-LGBTQ+ resolutions:
one specifying that funding would only be
provided for art that promoted “strong
community, family-oriented standards” and the
other stating that “lifestyles advocated by the
gay community should not be endorsed by
government policymakers, because they are
incompatible with the standards to which this
community subscribes; and that gay lifestyle
units are directly contrary to state law.”
Marietta civic leader and activist Jon Greaves
and local community members immediately
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responded by organizing together as the Cobb
Citizens Coalition (CCC) to challenge the
resolutions.

digitized and described by the DLG as part of its
service grant, and the newspaper reports were
digitized in-house at GSU.

The CCC gained important allies in February
1994, when Atlanta-based activists Pat Hussain
and Jon-Ivan Weaver established Olympics Out
of Cobb County (OOCC). Their mission was to
persuade Atlanta’s Committee for the Olympic
Games not to hold the women’s volleyball
competition in Cobb County as planned. Their
efforts succeeded: ultimately, the women’s
volleyball competition was held in Athens at the
University of Georgia instead, and the Olympic
torch bypassed Cobb County altogether.

Carol Brown also recounted her personal
memories in an oral history that is part of the
Activist Women’s Oral History Project.
Together, they provide a rich and powerful
narrative about a small community’s response
to local discrimination that garnered
international interest.

While CCC was active, CCC member and
Marietta resident Carol Brown documented the
organization’s activities and those of OOCC by
recording protests, marches, and local news
coverage, using audiocassettes, videotape, and
photography. She also saved almost-daily
newspaper reports, providing a wide range of
coverage of events as they unfolded in Cobb
County. The audiovisual materials have been

History Of the Rylander Theatre, President
Jimmy Carter’s Childhood Theatre in Americus,
Georgia, Now Available Online
The Friends of the Rylander Theatre, winners of
a 2021 Georgia Historical Records Advisory
Council (GHRAC) grant, have partnered with the
Digital Library of Georgia (DLG) to make
materials documenting the Americus, Georgia
theater’s history from 1921 to 1957 available
freely online.
Rylander Theatre Special Collections was
digitized and described as part of the DLG’s
competitive digitization subgrant program,
broadening partner participation amongst
nonprofit cultural heritage institutions across
the state.
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Carol Brown’s materials are unique and
significant to Georgia because so much of
Georgia’s recorded LGBTQ+ history has been
Atlanta-focused. Carol Brown’s materials focus
on pro- and anti- LGBTQ+ activities in
traditionally conservative Cobb County. They are
also important because they highlight several
challenging backstories about art censorship,
community protest, and the 1995 Olympic
Games that garnered national and international
interest.
[View the collection online]

The items in this collection show the “first life”
(1921–1951) of the Rylander Theatre and the
various types of entertainment the
establishment hosted, including live musicals,
vaudeville shows, and movies (both silent and
talkies). In addition, a 1929 school club card
and a 1930 theatre coupon book show a
detailed picture of Depression-era Americus,
the popular tastes of this South Georgia town,
and details of how local businesses sought to
incentivize commerce in their communities
during dire times.
Other materials, like photographs, programs,
and fliers, provide factual information like
names and dates on programs. They also
provide visual and aesthetic information such
as the design of movie advertisement floats in
the lobby of the Rylander. The interior design
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and decoration of the soda shop owned by local
businessman George Saliba attached to the
Rylander Theatre (and identified in the 1937
Americus city directory as “George’s Place”) are
essential to researchers who wish to fill in
details related to life in south Georgia. There
are also key examples of rural southern movie
theatre culture within the Jim Crow era,
where establishments like the Rylander
accommodated segregated audiences.
Additionally, it further demonstrates the
impact of the Hays’ Code (the motion
picture industry’s self-imposed
production code implemented between
1934 and 1968).
Researchers interested in the early life of
young Jimmy Carter (the Rylander
Theatre’s most famous local patron) will
also find the materials in this collection
enlightening. The collection contains
advertisements for Rylander Theatre
programming that appear in issues of the
Americus Times-Recorder digitized for
presentation in Georgia Historic
Newspapers. Carter researchers will be
able to connect his lifelong enthusiasm in
movies to his presidential daily diary.

https://digitalcommons.kennesaw.edu/glq/vol59/iss1/1

Jacob A. Ross, Park Ranger at the
Jimmy Carter National Historical Park
in Plains, Georgia, describes the
importance of this collection:
As a park ranger for the Jimmy
Carter National Historical Park, I
consider the Rylander Theatre’s
history of being part of President
Carter’s history, as the young
Carter would often attend shows at
the theater during the same era
these items were created. As a
historian interested in southern
American culture, this collection
has been an enlightening and
revealing addition to the unique
entertainment and racial histories
of theatre venues in southwest
Georgia…These items also appeal
to communities looking to perform
a similar restoration of their local
theater.
[View the entire collection online]

Image courtesy of the Rylander Theatre

36

GLQ: Winter 2022

Georgia Library Association Groups Sponsor PracticeCon
On September 17, 2021, the
Georgia Library Association’s New
Members Round Table (NMRT)
partnered with the Special Libraries
and Information Services Division
and the Middle Georgia Emerging
Librarians (MGEL) to put on
PracticeCon. Developed by NMRT
Secretary Kelly Williams,
PracticeCon was a mini convention
designed for library workers who
wanted to gain more presentation
experience. Participants were
offered the option of presenting on
any library-related topic. If they did
not want to present, they could
also participate by serving as
audience members offering
feedback on presentations.
Due to his extensive experience with public
speaking and presenting, Mack Freeman, Head
of Public Services at Georgia Tech, was chosen
as the keynote speaker. During his
presentation, Freeman covered many tips for
presenting, including making your message
clear throughout the presentation. He advised,
“Get to the point early and often. Don’t waste
your vital introduction time when your
audience is at its freshest with logistics and preprepared biographies.”
Following the keynote, there were two
presentations. Sarah Rodgers, chair of the
NMRT, presented on Fuzzy Friends Friday, a
social media initiative at her institution that
involved posting pictures of professors’ pets,
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and Kate Fisher, MGEL cochair, did a
presentation titled “Libraries Against
Harassment and Assault,” describing what
harassment is and how libraries can develop
preventative plans to address it. After each talk,
audience members offered different pieces of
advice to the presenters. One suggested
slowing down, while another pointed out the
benefits of using body language to help convey
one’s message.
In the end, it was agreed that the event was
very helpful to both viewers and presenters.
The hope is that the 2021 PracticeCon will
become a regular event.
Sarah Rodgers is a library associate at
Oglethorpe University and the chair of the
GLA New Members Roundtable
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Introduction to the Programming Interest Group
Created in May of 2021, the Programming
Interest Group is a place where library staff can
find support, ideas, and excitement about
library programs. Founding Chair Kelly Williams
started this group due to her own love of library
programing, especially STEM-themed programs
for teens and tweens. Although a relatively new
group, it has quickly gained momentum and a
following among members of the Georgia
Library Association (GLA).
At the initial meeting during the 2021 Georgia
Libraries Conference (GLC), a Google Flipboard
was used to brainstorm resulting in over thirty
specific programming ideas; ways the group
could support one another; and interest in yearround activities. By the end of the meeting, a
monthly “learn and chat” session was arranged;
plans were made for brainstorming roundtable

https://digitalcommons.kennesaw.edu/glq/vol59/iss1/1

discussion topics for the next GLC in 2022; and
quarterly informational sessions were put on
the calendar. All in all, not too shabby for a
business meeting!
Again, the main goal of the Programming
Interest Group is to further the interests of
those librarians and library staff across the state
who provide any type of programming for the
public, students, or other library users. To sign
up for the listserv so you can hear more about
upcoming events and share ideas, log on to
your GLA profile at
https://gla1.wildapricot.org/, click “Edit
profile,” and select the box next to
“Programming Interest Group.”
Kelly Williams is a supervisory librarian at
Gwinnett County Public Library
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Behold the Land: The Black Arts Movement in
the South by James Smethurst (University of
North Carolina Press, 2021: ISBN
9781469663043, $29.95)

Arts Network in the South, the early Black Arts
Movement in Atlanta, and Southern Black Arts
feminism are just a few of the significant
themes that can be found in the book.

Many people have been taught about the
Harlem Renaissance and its influence on Black
culture during the 1920s and 1930s. However,
few people may be aware of the Black Arts
Movement in the South. In the book Behold the
Land: The Black Arts
Movement in the South, the
author James Smethurst
provides readers with an indepth look at the Black Arts
Movement, which took place
from the 1960s to the 1980s.

In addition, the extension of Black Arts projects
into the community is one of Smethurst's key
areas of focus. Of these projects, some would
recognize the establishment of the Hammonds
House Museum, located in Atlanta’s historic
West End, and the City of
South Fulton Southwest Arts
Center, among others. The
Hammonds House Museum
exhibits a permanent
collection of artwork by
several artists of African
descent. Programming is also
held at Hammonds House,
which includes but is not
limited to artist talks, book
readings, and concerts. The
Southwest Arts Center
promotes arts in the
community by offering
various related programs such
as dance and theater. The
community is also allowed to
use the facilities for related
meetings and gatherings.

The author begins by
providing readers with a
historical background for the
Black Arts Movement before
1964 and the Civil Rights Act.
This foundation gives the
reader context and a sense of
what was happening in and
around the world prior to the
rise of the Black Arts
Movement. Those who enjoy
learning about history will
greatly appreciate this
Image from the publisher
chapter. The book is well
The conclusion of the book
researched and gives readers a thorough
shares the decline of the Black Arts Movement.
introduction to the movement’s historical
Because this book is steeped in historical
context that should be read from beginning to
research, everyone will learn something,
end. Cities in the South such as Atlanta,
whether they are knowledgeable about the
Durham, and New Orleans were pivotal in the
Black Arts Movement or not. A small photo
Black Arts Movement as highlighted throughout
gallery is also included in the book, which could
the book. Historically Black colleges and
be expanded. Behold the Land is a suitable title
universities (HBCUs) and campus organizations
to add to any library collection.
also played a major role in the development of
civil rights activism and the rise of Black studies.
Angiah Davis is Director of Library Services at
The establishment of a community-based Black
Gordon State College
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Lighthouses of the Georgia Coast by William
Rawlings (Mercer University Press, 2021: ISBN
9780881467758, $29.00)

Maritime occupations have always been
dangerous. Even with today’s incredible
navigational aids and safety measures, sea
travel is not without its perils—but in the
Accounts from the period of the Great Storm of
waning days of the age of sail, the danger was
1839 describe it as the worst storm in living
real and ever-present. The loss and wreckage of
memory. On December 14th of that year, the
ships were common occurrences, even without
weather changed abruptly, ending the hitherto
the additional hazards presented by large-scale
mild and beautiful season. The storm began
storms, sea ice, high winds, freezing
with rain and terrific gusts of
temperatures, and low visibility.
wind, followed by snow after a
At least 192 vessels were lost
sudden drop in temperature.
over the course of six weeks
The drifts rose as high as the
between the end of 1839 and
second story of a house. New
the beginning of 1840, and
England and New York bore the
while the loss of life and
worst of the storm, but cities as
shipping were considered
far south as Baltimore,
tragic, they were neither
Philadelphia, and Washington,
unusual nor unexpected for the
DC were affected. Roads and
period. Even with today’s
railways were blocked or
meteorological systems,
became impassable; the mail
weather disasters still occur and
went undelivered; and
generally are not all that
communities were isolated. The
unusual, but for much of
intensity of the storm was such
recorded history, the weather
that a contemporary newspaper
was almost completely
wondered at the severe
unpredictable, which made
damage the storm had wreaked
travelling the world’s oceans all
on land and asked what
the more dangerous. Thus,
catastrophic consequences it
humanity’s only recourse has
would have had out on the
been to make preparations to
ocean. The paper further
avoid suffering the worst of
Image from the publisher
speculated on the maritime
dangerous weather events.
disasters that would soon fill its pages. Such
Indeed, the protection of maritime trade and
speculation was certainly prescient, because
the preservation of life prompted the
stormy weather persisted into the first half of
construction of lighthouses to serve as
January 1894.
navigational landmarks by day and beacons at
night.
Temperatures in the region plummeted as low
as 20 degrees below zero, rivers froze over, and
Nothing quite captures the imagination, stirs
seaports became clogged with sea ice. In an era
the nostalgic romanticism in one’s heart, or
when the American economy was largely
serves as a more iconic symbol of hope than a
dependent on its ports and maritime trade for
lighthouse. The author begins by painting a
manufactured goods, impassable and hazardous
chilling and inexorable image of the challenges
waterways had disastrous consequences.
facing seafarers for the greater part of human

https://digitalcommons.kennesaw.edu/glq/vol59/iss1/1
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history. Rawlings seamlessly weaves together
such discordant threads as history, economic
necessity, romanticism, and architecture to tell
the story of lighthouses on the Georgia coast.
These “beautiful anachronisms” seem to reach
out from the pages to the reader like a
proverbial beacon through the mists of time.
Rawlings recalls the ancient origins of some of
the earliest lighthouses in the Mediterranean,
such as the fabled lighthouse of Pharos at
Alexandria. He traces the history of the
structure through the Middle Ages and the Age
of Discovery to the golden age of lighthouses in
the 19th century.
The history of Georgia lighthouses picks up in
the 1730s with the lighthouse on Tybee Island.
Rawlings explores the history of the Tybee
Light, from the somewhat ephemeral pinewood
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construction of the first structure, through a
series of ever more sturdy lighthouses
constructed in the area, to the fourth iteration
that stands today. The chapter on the Tybee
Light is well researched and presented in an
interesting and easily digestible manner that is
demonstrative of the quality of the entire work.
Indeed, the vivid descriptions of storms,
shipwrecks, and the historic context of the time
periods, combined with the almost wistful,
romantic, and hopeful mood defined by phrases
such as the “age of exploration” and the
“golden age of lighthouses,” should make this a
welcome read for anyone interested in the
history of Georgia or lighthouses.
Adam Townes is Assistant Director for Public
Services in the Henry County Library System
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Sign Language: Reading Flannery O’Connor’s
Graphic Narrative by Ruth Reiniche (Mercer
University Press, 2020: ISBN 9780881467406,
$35.00)
Narrative form is not often something readers
take into consideration while enjoying a work of
fiction unless they are writers themselves.
However, narrative form is often an important
aspect of the experience of literature. In her
book, Sign Language: Reading
Flannery O’Connor’s Graphic
Narrative, Ruth Reiniche
explores how Flannery
O’Connor employs techniques
from the graphic arts—in
particular, comics, film, and
photography—in her fiction to
create a unique narrative form.
Grounded in theories of visual
aesthetics and O’Connor’s own
history in the arts, Reiniche
explores how O’Connor’s
fiction draws on various visual
techniques to structure her
writing and to give insight into
the narrative moments that
these techniques produce.

exaggeration. In chapter three, Reiniche
explores O’Connor’s female characters in Wise
Blood. She argues that they are arranged in the
text as if by collage (or assemblage), exposing
larger questions about the place of women in
O’Connor’s fiction and in visual imagery more
broadly. Particularly of interest is the discussion
of women and film. In chapter four, the
influence of photography on O’Connor’s work,
specifically The Violent Bear It Away, is
explored. Reiniche argues that
a kind of “double vision” in
O’Connor’s writing allows
readers to see multiple
“images” at once. In chapter
five, O’Connor’s short stories
are mined for visual
techniques, including
Byzantine mosaic and
tattooing. Reiniche closes by
discussing frames, by which
she means the containers of
the stories themselves—the
novel, the short story—and
why these media are what
O’Connor chose over visual
representations.

Overall, Reiniche offers a
In chapters one and two,
compelling study of an underImage
from
the
publisher
Reiniche explores O’Connor’s
researched topic in O’Connor
history as a cartoonist for her
scholarship. It is most
college literary magazine and her admiration for
compelling when offering contextual and
New Yorker cartoonists, including her own
biographical information about O’Connor and
aspirations to be published in that publication.
her world in order to inform the reader about
These chapters offer a wealth of contextual
her use of visual techniques. Similarly, Reiniche
knowledge about O’Connor and mid-20th
offers a thorough study over the breadth of
century cartoonists, particularly the social and
O’Connor’s work and types of visual techniques
artistic milieux of which they were a part.
to make her case. By exploring so many
Reiniche offers connections which lend to
different works and techniques, it becomes
O’Connor’s creation of “cartoonish” characters
clear how much O’Connor was influenced by
and situations in her fiction, especially in how
the visual image. However, the author’s
these highlight larger cultural conversations
complicated use of theoretical imbrication at
through the use of grotesqueness and
times felt confusing and may leave the nuance
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42

GLQ: Winter 2022

of the arguments vulnerable to
misinterpretation and critique.
This book is recommended for those who have
an interest in Southern literature or O’Connor
specifically. It is additionally recommended for
creative writing students to learn more about
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graphic narratives. Academic libraries that
collect in the area of Southern literature, 20th
century literature, or creative writing craft
should acquire this book.
Thomas Weeks is a reference and instruction
librarian at Augusta University
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