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Abstract
This research study examined effective communication strategies with African American
families for secondary educational leaders. The purpose of this investigation was to explore
African American family engagement within an urban school district. Interviews were conducted
with 14 parent participants and the data was analyzed utilizing the ATLAS.ti survey software.
The findings were that overall, parents were pleased with the amount and modes of technology
that schools utilized for communication. Parents were also satisfied with the high school
experiences of their children; however, many parents preferred more personal contact and inperson interactions with the teachers and administrative staff. Parents also felt that students were
more engaged in the school setting when schools strived to build effective relationships with
school, parents, students, and teachers. Recommendations for further research and practice
include conducting more needs assessments and surveys to include teachers, students, and other
community stakeholders to increase effective family engagement.
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Chapter 1: Introduction
Education is one of the most critical components of a family dynamic. Educational
achievement can have a positive impact on African American families, as it lays the foundation
for future success. Education can have an immeasurable impact on a person’s self-efficacy,
confidence, and work ethic. One of the most important aspects that can determine student
academic success is family engagement. Regardless of demographic, family engagement is
critical to a child’s school achievement. Parents who are actively involved in their children’s
lives play an integral role in their educational development and achievement. The continued
racial disparities in achievement “intensifies the perceived need to strengthen the relationship
between African American families and schools” (Grice, 2020, p.1). Increased parental
involvement and improved family-school relationships for African American students can help
to “mitigate the destructiveness” of complex issues such as a lack of resources, a lack of
qualified teachers, and lower-quality curriculum (Grice, 2020, p.1). In addition, parental
involvement and family engagement can help increase “academic achievement and positive
outcomes in personal and social areas” (Grice, 2020, p.1).
Problem Statement
Not only do education and family engagement help decrease the economic gap between
African Americans and their white counterparts, but education and family engagement can also
help determine options for career and work, economic stability, and health and social
opportunities (Bowman, Comer, and Johns, 2018). In addition, the achievement gap affects more
than the African American students and their families; the widening and persistent educational
gap can affect the well-being of the entire country, the economic equivalent of a permanent
national recession (Bowman et al. 2018). Despite the student’s age, location, race, ethnicity,

9
and/or socioeconomic status, family engagement is critical to the academic welfare of all
students (Epstein, 2005). More than twenty years of research indicates that children benefit from
family engagement, and families, teachers, and schools identify family engagement as one of the
most important influences of student success (Epstein, 2005). Family engagement is an element
essential for child cognitive and social-emotional development (Gavidia-Payne et al., 2014) and
academic success (Greene, 2013; Schueler et al., 2017).
Specifically, for African American families, schools need to prioritize family engagement
to increase levels of academic success and achievement for students. Research suggests three key
factors may hinder family participation in school settings. Factors include (a) social class and
family perceptions, (b) teacher and administration intimidation of families, and (c) lack of
knowledge about the school system (Diamond & Gomez, 2004; Samaras & Wilson, 1999). An
African American family’s economic status influences their level of educational engagement
(Epstein, 2010). Constantino (2003) found one of the largest barriers to family engagement is
time. Many families have limited time for their children; families may have even less time to
take part in school engagement activities. In families consisting of parents, guardians, or family
members responsible for children, active involvement in the school may prove difficult. In
addition, families employed outside the home, single parents, and those who live far from school
may have less time to engage in their child’s academic growth (Epstein ,2010). A myriad of
barriers may deter families from being active in the school setting. Challenges to family
engagement include school size, location, language other than English, school culture, and the
availability of hiring minority candidates (Constantino, 2003). Often, families feel inadequate
and resentful of the school their child attends and as a result, the family may choose to disengage
with the school, thus widening the communication and education gap. Furthermore, Christenson
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and Sheridan (2001) acknowledge that with a lack of resources, shortage of mentors, emotional
constraints, suspicion involving treatment toward educators, and cultural differences are frequent
pitfalls linked to a lack of family engagement.
These barriers are particularly substantial to African American family engagement
because of the higher percentage of being single families with monetary, didactic, and resource
restrictions (Samaras & Wilson, 1999). When schools identify the needs of the minority families
and implement an action plan, they better position families to support their child’s academics and
help improve their behavior and attitudes (Gestwicki, 2001). Schools must consider the best
interests of the child and the factors that will help with their development.
Purpose of the Study
The purpose of this study is to explore and identify the needs, ideologies, and gaps
existing in partnerships between school and families to address engagement and commitment
barriers, and to identify best practices and strategies to improve overall family engagement at
one high school. This study seeks to explore and understand the reasons why families are not
actively involved in school and educational activities. Schools can build a bond with families,
making them feel supported and welcomed; thus, alleviating barriers such as parent’s educational
level, family dynamics, and the disengaged perception of family engagement. Schools need to
consider why families may not feel welcome and how schools can improve their communication
efforts. Schools need to determine how families perceive the climate and culture of the school.
Specifically, schools need to consider how African American families experience the multiple
levels of discrimination and structural barriers to their engagement since family engagement is
predicated largely on a white, middle-class, and a two-family heteronormative model. The
following research questions guided this study:
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● What do African American families perceive as the role of their engagement in the
students' success in high school?
a. How do African American families perceive their roles in supporting their
children's academic achievement?
● How do African- American parents communicate and engage with their students at high
schools?
Significance of the Study
Schueler’s (2017) research indicates when schools prioritize family engagement, there is
an increase in student academic achievement outcomes. However, Hayes (2012) asserts that
while researchers have thoroughly examined the benefits associated with family engagement,
there is limited literature specifically focused on African American families. The findings from
this study aimed to inform how various factors in a particular high school located in Georgia may
affect family engagement and children’s academic outcomes. Examples of these factors may
include teachers’ perception of African American families, communication efforts, and
scheduling of programs. While many studies emphasize family engagement from diverse
cultures, more research investigations that delve into the perception of African American
families are needed (Archer-Banks & Behar-Horenstein, 2008). Therefore, the results of this
study aimed to inform and assist families, teachers, and administrators in their development and
implementation of culturally relevant family engagement programs. Numerous challenges faced
by African American families frequently result in low levels of family engagement and poor
students’ academic data. The goal of this research was the completion of a case study examining
family engagement opportunities at an ethnically diverse high school, consisting of a majority
African American population, in northwest Georgia. Specifically, this case study focused on how
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schools can positively change the narrative from barriers to asset-driven family engagement.
Schools can accomplish this change by learning from African American families how to use
current resources and build robust family resource pathways.
Definitions of Terms
To fully understand the research surrounding African American family engagement, the
researcher used several key terms to help guide the research. For this study, the researcher used
the operational definitions that follow:
Academic Achievement
The ability of mastering the educational standard by scoring a passing grade on the state
exam according to the Georgia Standards Commission (Georgia Department of Education,
2017).
Community Involvement
When members from a neighborhood within the district help with the improvement of the
student both in and out of the classroom. Resources include businesses, churches, and any other
establishments and/or individual(s) (Snell et al., 2020).
Culture
Individuals within a community make up a culture and the beliefs are shared between
families (Hayes, 2012).
Economic Disadvantage
Families whose net earnings are below the poverty line within that district and who
experience financial constraints and a lack of financial resources (Grice 2020)
Educational Success
Obtaining a score of “3” or higher on state standardized tests (Rome City Schools, 2017).

13
Family engagement
A partnership between schools and families where parental concerns are heard,
addressed, and used to create positive learning environments for their students (Grice 2020)
Parent and/or Guardian
Someone helping to care for a student.
Single Parent
A household where one guardian makes the decisions for students.
Two-Parent Family
A household where two guardians make the decisions for students.
Organization of the Prospectus
This research study is broken down into five chapters, along with a reference page and
appendices. Chapter Two includes conceptual framework, literature review, and historical
background. The review of literature includes critical race theory, neoliberal reform, family
engagement, academic achievement, barriers of family engagement, communication, and
culturally responsive pedagogy. Chapter Three details the methodology that includes the design
and approach, case, selection process, participants, demographics, data sources, data gathering
procedures, data analysis procedures, and ethical considerations. Chapter Four includes the data
analysis and Chapter Five has the discussion of the findings, conclusions, and recommendations.
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Chapter 2: Literature Review
The role of families in their children’s education has been a topic of considerable
discussion and debate. Research on this topic has increased, especially in the context of
broadening achievement gaps, improving and stabilizing financial markets in the United States
and Europe, and involving educational policies intended to prepare children for a new economy
(Greene, 2013). However, for African American families, “there has been a lack of invitation,
limited opportunities to engage, and racism” (Latunde, 2018, p. 271). Schools may not have
considered the barriers hindering active participation from African American families in schools.
Schools need to be cognizant of the limited opportunities to engage parents and work to find
more ways to increase the opportunities for parental involvement.
Contextual Background
One of the most critical aspects of student academic access involves family engagement.
Widstrom (2017) explored the roles parents established for themselves in their children's
education and how these roles changed over time. Additionally, the study delved into how assets
can have an impact on partnerships, relationships, and academic success. In his review of
Greene’s research, Widstrom (2017) defined roles in the context of an ecological perspective.
Roles are an intricate web of “neighborhoods, communities, institutions, and policies that
interact to create the educational experience” (p. 100). Greene’s research also focused on lowincome African American parents and emphasized that the parents were understanding and
supportive of their children. Not only did the study focus on what strategies parents implemented
to support their children, but also discussed the creation of parent involvement models that
promote collaboration and reciprocity among community stakeholders, educational leaders, and
neighbors (Widstrom, 2017).
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The role of African American parents in their children’s education has been a topic of
much discussion and debate (Greene, 2013). Research on this topic has increased, especially in
the context involving broadening achievement gaps, efforts to improve and stabilize financial
markets in the United States and Europe, and educational policies intended to prepare children
for a new economy (Greene, 2013). Although many research studies have stressed the
interconnection of parents’ roles, autonomy, culture, and structural components, studies about
parental involvement usually focus on the relationships between school and home (Greene,
2013). Many researchers tend to “understate the structural problems” that may hinder the
presence of African American parents in the school, which may result in the omission of “the
broader contexts of parents’ lives” (Greene, 2013, p.2). Researchers must be cognizant of how a
changing political economy affects the way parents must navigate their neighborhoods and
communities to make provisions for their children, which often involve risk and opportunity
(Greene, 2013). Very few researchers who examine parental involvement consider the impact of
race and a “changing political economy or the less visible roles that parents’ play in fostering
their children’s intellectual and emotional growth” (Greene, 2013 p. 2). Greene’s aim was to
determine the myriad of strategies parents use to educate their children and to address the
inequity and lack of accessibility to resources for low-income minority families, specifically
African American families (Greene, 2013). Examples of these strategies include responsibility
for learning and homework. Parents who adopt a hands-on approach discuss homework with the
child. Other examples include literacy, models, maintaining high expectations, and awareness of
what schools are doing. For literacy, a parent may read at home with a student and may also
model strategies for how they read different literary texts. Parents also set high expectations for
their children concerning academic success and parents kept open the lines of communication so
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they could be aware of the processes and occurrences at the school. Parents advocated for their
children by promoting a sense of belonging at the school and discussing emotions, self-esteem,
resilience, and the importance of education. Other strategies parents utilized were serving as
protectors for their children, having a presence at the school, effective communication skills, and
information gathering (Greene, 2013). Greene (2013) felt it was pertinent for him to listen to the
parents’ stories to contribute to productive partnerships involving the home, school, and
community.
Greene (2013) suggests that the parents supported their children’s emotional well-being
at times when the children experienced vulnerability, and the parents also exhibited patience
when the children had trouble with concept mastery. Often the school’s pacing of instruction
surpassed the children’s comprehension level; as a result, the parents were more involved in the
children’s learning. Parents exhibited patience when they felt teachers did not clarify instructions
for the children’s homework. In addition, the parents were diligent about searching for
educational programs that would be beneficial to their children and would provide additional
academic support (Greene, 2013).
Parents functioned as supporters and advocates and did more than just focus on academic
performance on standardized tests (Greene, 2013). Educators need to listen to parents’ concerns
and suggestions because what matters most may not always be visible to the school (Greene,
2013). This research is valuable because the study recommends that schools offer reciprocity and
collaboration. Parental involvement has an impact on student academic success, going beyond
test scores. There are many associations between “parental involvement and academic
achievement, prosocial behavior, effectiveness of academic and behavioral interventions, and the
reduction of over-referrals to special education programs” (Latunde, 2018). Parental involvement
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is federally mandated; in fact, Title I schools receiving federal funding must reserve at least 1%
of funds for parental involvement and engagement. African American parents create
opportunities to engage in their children’s education (Latunde, 2018). African American parents
actively support their children’s education, despite a “lack of invitation, limited opportunities to
engage, and racism” (Latunde, p.271). It is imperative that educators understand how African
American parents support and advocate for their children. Teachers and administrators could
offer appropriate engagement opportunities that could increase parental involvement. potentially
resulting in higher academic success for students, which may narrow the gap between African
American students and their white counterparts (Latunde, 2017). This research study involves a
case study that explored how schools and African American families can work together to
increase parental involvement. The research findings indicate that “networks, data, decisionmaking, and coordination of services are critical to effective African American family
engagement” (Latunde, 2017, p.270).
Conceptual Framework
The leading model typically used to evaluate middle class Caucasian family practices is
Epstein’s (1995) Six Types of Family Engagement Model. However, the researcher did not use
this for this study, due to the lack of depth and breadth of cultural awareness and sensitivity
because the high school in this case study is composed of an African American student
population. In addition, the African American population at this specific high school is defined
as economically depressed, receiving free and reduced lunch benefits as well as living at the
poverty line, thus not meeting Epstein’s definition of middle class (Grice 2020).
Few researchers examining family engagement consider the impact of race and a
“changing political economy or the less visible roles that families’ play in fostering their
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children’s intellectual and emotional growth” (Greene, 2013, p. 2). Therefore, I aimed to adopt
family asset views advocating that researchers must be aware of the political economy.
In addition to the impact of race, researchers need to be aware of the changing political
economy and how families navigate their neighborhoods and communities to make provisions
for their children. The way families navigate often involves risk and opportunity (Greene, 2013).
Yan (1999) argues that African American children's lack of academic achievement is still
prevalent because there is little mention of the positive outcomes of African American family
involvement. Yan’s (1999) research proves the need to focus on the assets of family engagement
of African American families.
Critical race theory is defined as an academic concept that has a core idea of race as a
social construct, and that racism is not merely the product of individual bias or prejudice, but
also something embedded in legal systems and policies (Sawchuk 2021). In addition to exploring
critical racial theory and asset views toward African American families, I explored the context of
a racially and linguistically diverse high poverty school. The research study incorporated the lens
of neoliberal reform, defined as a policy model that attempts to bridge politics, social studies,
and economics by seeking to transfer control of economic factors from the private sector to the
public sector (Nygreen, 2019). Establishing asset views can influence partnerships, relationships,
and academic success (Widstrom, 2017). According to Williams and Baber (2007), school staff
typically view African American families as less educated; because of this, families are
unwilling to support their child academically (Williams & Baber, 2007). Therefore, it is
important to know how African American families actively contribute to their child’s scholarly
development.
According to Nygreen (2019), when mandated by neoliberal reform, family engagement
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became a target to address the urgency and pressure of raising test scores. One of the
requirements of the neoliberal reform is to hold families accountable for their children's success.
Because women carry the burden of family engagement, the responsibility of school failure often
shifts blame to working mothers (Nygreen, 2019). Many African American families led by a
single mother and the neoliberal reform has been exacerbating deficit views toward African
American families, citing a lack of family engagement as one of main reasons for children’s’
academic failures.
Widstrom (2017) defines roles as an intricate web of “neighborhoods, communities,
institutions, and policies that interact to create the educational experience” (p. 100). Schools
frame equitable practices for family engagement under the following: The societal expectations
of neoliberal reform at school, institutional racism out of the Critical Racial Theory, community
asset views to African American families, and the national policy on family engagement: Title I,
Part A Non-Regulatory Guidance.
Critical Race Theory
George (2021) defines critical race theory as a practice of “integrating race and racism in
society that emerged in the legal academy and spread to other fields of education” (George,
2021, p. 1). Critical race theory also critiques how the “social construction of race and
institutionalized racism perpetuate a racial caste system that relegates people of color to the
bottom tiers,” (George, 2021, p. 1). In education, critical race theorists such as Derrick Bell and
Kimberle Crenshaw delve into the many inequalities concerning racism (George 2021). These
researchers convey theories involving subordination as well as investigate the oppression present
in the school curricula. In addition, theorists offer counter-storytelling as a methodological tool
in examining racial oppression. Koonce and Harper (2005) reported intimidation and negative
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treatment by school personnel as barriers to family involvement and engagement. As a result, a
family’s apprehension, doubt, and detachment may cause a decrease in school involvement.
Critical race theory (CRT) is essential to this study because administrators have a
tendency of not adhering to numerous families’ requests of offering family training, speakers,
and programming during flexible times. Yosso (2006) believes if administrators offered
programming during the lunch hour, then an overwhelming number of families would attend.
The administration’s decision to implement these programs after dismissal may lead to low
attendance from families in minority communities. Many African American families may work
at jobs with limited flexibility, therefore unable to attend some school activities. Not only may
the families be unable to leave work to attend family engagement activities, but they may also
lack resources to afford childcare services while attending workshops/activities. CRT played a
significant role in the discovery of whether families at the school feel the practices of family
engagement strategies and expectations from the staff and administrators present barriers for
meaningful interactions (Archer-Banks & Behar-Horenstein, 2008).
Many researchers argue the “overrepresentation of African American students in the
‘high incidence’ disability categories,” including mental retardation and emotional disturbance,
may reflect a problem concerning race and ethnicity, or the color line (Boyd & Correa, 2005, p.
3). According to Boyd and Correa (2005), African Americans’ initial positive feelings of special
education deteriorated over time. African American children were in separate classrooms due to
behavioral characteristics linked with their cultural background. Therefore, African American
families developed acculturation, estranged sociocultural experiences, and bias toward
professionals (Boyd & Correa, 2005). In addition, critical race theory suggests limited jobs are
available for African Americans, which cause them to travel greater distances to work. Even
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worse is that some African American families do not have transportation, making it difficult to
earn a competitive wage. Without jobs and difficulty gaining income, African American families
stand a greater chance of staying in poverty (Murry et al., 2009). This difficulty leads African
American families to be less engaged with their child’s schools while families of high
socioeconomic status have greater contact with teachers and presence within the school (RowanKenyon et al., 2008).
Neoliberal Reform
To address a shift in education that introduced the concept of the failing school, officials
implemented improvement reforms and interventions. According to Nygreen (2019), the
neoliberal reform worsened problems in many schools by assigning responsibility and blame for
failing children’s academic achievement to teachers and caregivers. In addition, many of these
education reforms disproportionately punish and harm children. Nygreen (2019) found that
schools police Black and Brown students’ bodies more frequently than those of white students.
Teacher enforcement of clothing rules results in the loss of instructional time and an increase in
disciplinary actions. As a result, minority students’ and families’ feelings toward schools
became unfavorable. Disharmony ensues between minority families and school personnel and
may connect to minority students’ low academic achievement. Educational neoliberalism has
the potential to exploit and exacerbate existing hierarchies involving gender, race, and class in
the pursuit of transformative change.
Family Engagement
How families advocate and support their children’s education is known as family-school
engagement. In addition, family engagement encompasses interactions in the community, school
support, and effective communication between families and school (Snell et al., 2020). Holcomb-
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McCoy (2008) asserts that to ensure more fair practices in schools, an increase in family and
community involvement is necessary.
In the context of high school, equitable practices are possible when family and school
engagement lead to students' higher academic achievement (Greene, 2013; Schueler et al., 2017),
developing of better self-concepts (Gavidia-Payne et.al, 2014), positive career development
(Chapman et al, 2018), and the prevention of antisocial outcomes (Annunziata et al., 2006). In
addition to these benefits for students, families’ self-competence, conduct, and school
participation may change as well (Chen & Gregory, 2009; Hornby & Witte, 2010).
Parent involvement is federally mandated; in fact, Title I schools that receive federal
funding must reserve at least 1% of funds for family engagement. Family engagement is a crucial
piece of the educational puzzle. The U.S. Department of Education has mandated that schools
receiving Title I federal funds for students who receive free and reduced meals (i.e., low
socioeconomic status) must incorporate family engagement to comply with the federal statute.
The purpose of Title I is to ensure that all children have a fair, equal, and significant opportunity
to obtain a high-quality education and reach, at a minimum, proficiency on challenging state
academic achievement standards and state academic assessments through federal dollars
allocated to schools for students who live at or below the poverty level. According to Title I,
Part A (Non-Regulatory Guidance), when the No Child Left Behind Act of 2001 (NCLB Act)
passed, it reauthorized the 1965, Elementary and Secondary Education Act (ESEA). This act was
based on four principles outlining a framework so families, educators, and communities could
work together to improve teaching and learning. However, according to Nygreen (2019), the
introduction of No Child Left Behind (NCLB) opened “Pandora's box” into what has changed
education forever. NCLB has an emphasis on competition that has changed the relationships
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amongst schools from one of cooperation to one of competition. This increase in research
connected to family engagement and how it relates to helping schools began blaming academic
failures of children on families, especially those identified as being a minority. The Title I, Part
A family engagement guidance states, “what does the research show about how family
involvement in children’s education affects student achievement?” The answer provided
indicates, “studies have found that students with involved families, no matter what their income
or background, are more likely to earn high grades and test scores, enroll in higher-level
programs, pass their classes, earn credits, and be promoted, attend school regularly and graduate
and go on to postsecondary education” (p. 4).
In addition to academic achievement, parental engagement can enhance the self-concept
of children through positive interactions and relationships between the student and teacher
(Gavidia-Payne et.al, 2014). Regardless of socio-economic background, not only are the children
under the educators characterized as emotionally stable and having emotional availability, but
they are also affectionate, excellent communicators of high expectations, supportive, and
interactive. Additionally, they are expected to mirror and eventually internalize the educators
(Gavidia-Payne et al., 2014). According to Gavidia-Payne and colleagues (2014), self-concept
involves an individual's belief of self-perception of competency, influence, and self-worth. A
positive self-concept may help a person overcome or remove adverse circumstances that may
hinder healthy development and wellbeing. Therefore, students who have a positive self-concept
may feel encouraged to pursue future goals.
Another benefit of family engagement may be career development. Levine and
Sutherland (2013) explored how family beliefs influence career development. Thirty-three
African American families took part in individual interviews that analyzed socioeconomic status,
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scholarly histories, educational status and beliefs, and career development roles. When asked to
consider why they did not finish school, most of the adults shared their families' role in their
academic explorations as negative, poor, or worthless. Despite this belief, some did finish, but
notably more did not. Unfortunately, the families adopted a laissez-faire (hands-off) position and
appeared circumferential to their children's educational completion that did not lead their
children to higher education.
Research studying the complexity of African American parental support of helping
children navigate college choices and admission processes indicates that parental influence has
an impact on the college choice process (Chapman et al, 2018). African American families see
their children as individuals and as an underrepresented group in the United States and many
emphasize the importance of obtaining a degree as a means of achieving personal success and
combating racism (Chapman et al., 2018).
In the inner-city environment, many risks to healthy adolescent development exist.
Examples include high crime, poor health care, poverty, disorderly and stressful environments,
and schools in various states of deterioration. Although there may be limited resources to
counteract these threats, there are factors that “strengthen personal resources and serve to protect
adolescents living in the inner-city from such risks” (p. 105). Working together with families can
protect and support at-risk adolescents against antisocial outcomes (Annunziata, et al., 2006).
Being successful in school involves educational resilience, described as students’ determination
to engage in school and have the desire to achieve their goals despite external risks. Family
engagement can help to increase these children’s school success and educational resilience
(Annunziata, et al., 2006).
For boys, the relationship between family cohesion and school engagement is stronger
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when family engagement is high. For girls, if high family cohesion and high parental
monitoring, not family engagement, were present, then girls were more likely to be engaged in
school (Annunziata et al., 2006). The implication is that continued research needs to occur on
“gender differences in key protective processes for inner-city adolescents” (p.112). Based on
these findings, schools can organize events, for example, a literacy night or a type of lunch and
learn activity that would foster and establish better rapport with both African American families
and their children.
According to Greene (2013), a school’s pacing of instruction often surpasses children’s
comprehension level; as a result, African American families must increase their involvement in
children's learning for them to be successful. Additionally, families involved in the Greene’s
study exhibit patience when they felt the teachers did not clarify instructions for the children’s
homework and when the children had trouble with concept mastery. When the children
experienced vulnerability, African American families supported their children’s emotional wellbeing. In addition, the families were diligent about searching for educational programs that
would help their children and provide added support. High-achieving African American
students reported their families help set aspirations, offer encouragement, and actively support
their activities (Chapman et al., 2018). Since many African American families perceive racism
in the schools, Chapman et al. (2018) believe it is imperative for educators to understand how
African American families support and advocate for their children. While school and family
cooperation are imperative, additional research may help to better understand the relationship
between populations, in this case, specifically African Americans and programs geared to
support student, family, and school cohesion. By understanding African American families’
social class status, schools can better understand the educational beliefs of African Americans
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to plan and implement family engagement policies and activities (Diamond & Gomez, 2004).
In their study, Schueler et al. (2017) found that children whose families are involved in
their school and learning experiences show higher levels of academic achievement. As such, for
schools to improve academic achievement, family-school engagement needs improvement.
Continuous family engagement can strengthen children’s academic success (Chen & Gregory,
2009). Continuous family engagement is possible when educators listen to the concerns of
families’ because what matters most to the family may not always be visible to the school
(Greene, 2013).
Trotman (2001) suggests teachers develop a case history of each family to determine
barriers to involvement and strategies to overcome such obstacles. Some families’ memories of
school are negative (Young et al., 2013) and it affects their child’s perceptions (Hornby, 2011).
LaRocque et al., (2011) found African Americans “might not have been successful in schools
themselves, have a lingering distrust of the school system, and do not feel adequate to the task
of supporting their children because of their low level of education” (p. 118). Similarly,
families’ low levels of interest about what students were studying, specifically in science and
their choice not to offer homework help on the subject stemmed from their own lack of
knowledge about the topic, negative recollections of learning science at school, and the
complexities related to learning (Cardoso & Solomon, 2002).
Some families do not support family engagement because they discredit their dexterity in
the educational process. Families often differ in belief about whether achievement at school
depends as much on effort as ability. Some families believe in fixed, or predetermined
intelligence, and school achievement is often due to being lucky enough to have high ability and
would not get involved. On the contrary, families who have a growth mindset are more likely to
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be positive about family engagement (Hornby, 2011). They see how they can affect their
student’s performance. It becomes important for schools to determine the best way to engage
parents and help them become flexible with their thoughts and beliefs about school. Results
from these studies suggest that negative beliefs related to education might transfer from parents
to their children. Parents should promote positivity about education, even if their own
experience was negative. By identifying each family’s barriers to engagement, the school
system can plan strategies to remove these barriers. When these barriers cease to exist, proper
communication can occur with families to ensure their involvement in the child’s academic
experience. Because children may internalize the same beliefs as their families, having a
positive outlook on education is important.
Academic Achievement
How a parent feels about school significantly influences the level of parental
involvement. Parents who believe their only role is to get their child to school are not willing to
be actively involved in either school-based or home-based involvement (Hornby, 2011).
Diamond and Gomez’s (2004) research demonstrates parental resources and lack of
knowledge related to family expectations (Young et al., 2013) as a challenge to parental
participation. Regarding African American families, they may be able to increase family
engagement when schools can increase focus on “networks, data, decision-making, and
coordination of services” (Latunde, 2017, p. 270).
Cousins et al. (2008) administered 150 extensive interviews with both African American
and White students, their families, and educators about how to select high school courses.
Researchers found that White families were at a greater advantage because they understood more
about the school system organization and operations (Cousins 2008). In addition, the white
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families were aware of who the key gatekeepers were and when important decisions had to be
made for optimizing students’ academic trajectories and pathways (Cousins, 2008). The
advantages of simply being aware of day-to-day operations in the school provide families with
the knowledge needed to help students succeed. The parental feeling of how the school receives
them also affects parental involvement. The belief that parents have their own ability to help
their children succeed at school is crucial to parental involvement (Hornby, 2011). According to
Park (2018), parent’s caption of a welcoming school environment and informative home-school
communication is positively related with their heightened sense of responsibility to be involved
with actual involvement. Parents feel that it is their duty to take part in the school culture when
they feel wanted in the environment. There is a critical importance of the school’s effort to
inform and connect with parents to encourage their involvement (Park 2018). When parents feel
needed in the school, they are present.
Barriers to Family Engagement
Because family-school engagement can have a positive impact on children’s development
and academic success, educators need to be mindful of the barriers that may hinder effective
family-school engagement. Schools should provide assistance and resources to families facing
financial hardships and other difficulties.
Mendez et al. (2009) found the most prevalent barriers to African American family
engagement were work schedule conflicts, followed by childcare needs, and transit issues.
Moreover, Schueler et al. (2017) reported scheduling as a barrier to engagement. Many families
feel pressure and frustration with work/school scheduling conflicts (Koonce & Harper, 2005).
Because of these barriers, families see no need to get involved (Hornby, 2011).
In addition to scheduling barriers, ineffective communication (Abdul-Adil & Farmer,
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2006; Jasso, 2007) and lack of adequate information (Jasso, 2007) also hinder family
participation. Development of effective communication is key to help not only African American
families, but all families to bridge the gap to improve and increase family engagement.
According to Baker (2016), poor communication is a significant barrier that makes families
perceive a school to be less friendly. Poor communication also signals that school expectations
toward family engagement are not high enough for families to be committed to school requests
(Archer-Banks & Behar-Horenstein, 2008). Baker (2016) found that families said they learned
about school-related events too late or received inconsistent communication from the school
about events. One family expressed that late communication about an event flyer is too short
notice if parents are not informed until two days before the event (Baker 2016). Although the
parents were cognizant of the school budget and the preparation that schools must do to make an
event successful, parents need to have advance notice about events to participate (Baker, 2016).
To help families become more informed about school related events, schools may want to
consider social media text blast other communication apps suited for their population.
Barriers may be logistical, behavioral, cultural, or perceptual (Schueler et al., 2017). If
schools ignore barriers, students might risk a decline in school performance (Huang & Mason,
2009). Research suggests that to create and implement effective engagement programs that target
stakeholders, educational leaders must determine if family and educator beliefs align. Gaps
between school and family beliefs may be a barrier to family engagement (Hornby & Lafaele,
2011; Schultz, 2001; Trotman, 2001).
According to Hayes (2011), another obstacle that impedes family engagement is lack of
teacher support. A family’s perception of whether teachers genuinely want them to be involved
can contribute to the lack of family engagement (Jasso, 2007). Regarding African American
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families, Hornby and Lafaele (2011) identify parent beliefs, societal factors, and current life
contexts as barriers to parental involvement. Hayes (2011) identified family structure,
socioeconomic status, educational aspirations, and perceptions of teacher support as barriers to
parental involvement. Other barriers include intimidation and negative treatment by school
personnel, poor understanding of the navigational system, and inconvenient meeting times
(Koonce & Harper, 2005). Additionally, Taliaferro et al., (2009) identified pragmatic life
matters, such as childcare and work as reasons for the lack of parental involvement.
Research shows factors that contribute to low parental involvement may include
socioeconomic status and lack of interest (Brandon et al., 2010). Cousins et al. (2008)
administered 150 extensive interviews with both African American and White students, their
parents, and educators regarding how to select high school courses. Researchers found that
White parents were at a greater advantage because “they were more knowledgeable about the
way the school system operated, who key gatekeepers were, and when important decisions had to
be made for optimizing students’ academic trajectories” (Cousins et al., 2008). The advantages
of simply being aware of day-to-day operations in the school provide parents with the knowledge
needed to help students succeed. Family structure, school expectations, and school structures
also greatly influence the level of involvement by parents (Archer-Banks & Behar-Horenstein,
2008). Holcomb-McCoy (2008) posits that increasing family engagement and community
involvement will work in tandem to increase academic success and ensure equitable practices are
present in schools.
Other barriers to parental involvement include transportation, negative attitudes, and
cultural and language barriers (Bartel, 2010; Hornby & LaFaele, 2011), negative prior
experiences and lack of knowledge related to parent expectations (Young et al., 2013). Earlier
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research shows that school staff typically view African American parents as less educated;
because of this, parents are unwilling to support their child academically (Williams & Baber,
2007). Moreover, Hayes (2011) identified demographic variables, teacher support, and low
socioeconomic levels as obstacles to parental involvement.
Socioeconomic status is a factor that contributes to low family engagement (Brandon et
al, 2010; Hayes, 2011). Grodsky and Jones (2007) considered parental education and economic
resources as dimensions of socioeconomic status. When the Parent Teacher Association (PTA)
measured parental engagement, Jeter-Twilley et al. (2007), found schools identified as having a
low socioeconomic status had fewer members and less people attending meetings.
In addition to income level, families’ education variables and structure also greatly
influence their level of involvement (Archer-Banks & Behar-Horenstein, 2008; Hayes, 2011).
African American families that have prominent levels of education often have a higher level of
engagement in their children’s education (Chapman et al, 2018). Conversely, family dynamics
might limit involvement due to busy schedules, childcare issues, dual family employment, role
perception, and role construct (Trotman, 2001). Even though demographic variables influence
family engagement, they do not predict the level of family engagement and their child’s grade
point average (GPA). Family cohesion and parental monitoring most accurately predict a
family’s school engagement (Annunziata et al., 2006). Family school engagement supports
relationships between family process variables and school performance. In addition, family
cohesion and parental monitoring, not demographic variables, would be positively related to both
school engagement and performance.
Family preconceptions often hinder how much families participate in their child’s
academic achievement (Abdul-Adil & Farmer, 2006). Diamond and Gomez (2004) found that
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schools should acknowledge family engagement based on families’ positions, notions, and
constructs related to schooling. For African American working-class families, academic beliefs
and constructs in a community might be different from those of families from a higher
socioeconomic status. Working class African American families might experience cultural and
language barriers (Bartel, 2010; Hornby & LaFaele, 2011) and thus perceive a lack of teacher
support (Hayes, 2011). Families feel a sense of disconnectedness to the school (Schueler et al.,
2017), thus showing negative attitudes toward schools (Bartel, 2010; Hornby & LaFaele, 2011).
They have poor understanding of the navigational system in schools (Koonce & Harper, 2005)
and show lack of efficacy (Jasso, 2007) which is often a barrier to family engagement. Jasso
(2007) suggests that families’ perceived barriers could be partially to blame for any
inconsistencies that might exist and their behaviors showing the lack of engagement in school.
Aside from socioeconomic status and communication barriers, pragmatic life matters
such as childcare and transportation also exist as reasons for a lack of family engagement
(Mendez, et al., 2009; Schueler et al., 2017; Taliaferro et al., 2009). Family roles and
responsibilities have changed from those of years past (Widstrom, 2017). As a result, the
interactions of children, other families, and educators have changed as well (Greene, 2013).
School-family engagement during high school years may be different from that of
elementary school years. Families of high school students may believe not being involved is the
best method to use to teach a young adult about time management and independence (Hayes,
2011). Unfortunately, some families may be giving their students too much freedom,
unintentionally giving the school the impression, they are not involved or disinterested in their
child’s education. In addition, researchers break down home-based educational involvement
into another two categories, which include academically oriented home-based involvement, and
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non-academic home-based involvement. Academically oriented home-based environments
directly connect to the students’ academic lives, encompassing “academic issues and assisting
with schoolwork” (Thomas et al.,2019, p. 347). In contrast, non-academic home-based
involvement is defined as parents being actively involved in their children’s lives by showing
an active interest in their children’s lives. Parents may also participate in intellectual activities
with their children. This research study determined that parental involvement is extremely
important when it comes to student achievement and self-regulated learning. Student perception
of their parental involvement also has an impact on academic success and self-regulated
learning. Not only is parental involvement beneficial to student achievement and self-regulated
learning, but parental involvement can also have a long-lasting positive impact by “enhancing a
positive school career, decreasing the chances of grade retention and dropping out of the
education system early,” (Thomas et al., 2019, p.359).
Metacognition plays a fundamental role in how students select and regulate intelligence
strategies and learning techniques (Veas et al., 2018). Metacognition refers to “the capacity to
monitor one’s own thinking, evaluate the appropriateness of the procedures used, and identify
potential errors” (Veas et al., 2018, p. 396). Veas et al. (2018) determined that metacognition,
coupled with parental involvement, can have a positive impact on student academic success.
When parents exhibit positive thinking toward their children, the students’ experienced an
increase in their self-confidence “when performing different academic tasks and better
confidence in parent-child communication (Veas et al., 2018, p. 404). Metacognition serves as an
important mediator in the relationship between parental involvement and academic success.
African American families play a tremendous role in the education of African American
children. The key concept of the “village” may include “influences and interactions of families,
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home, environments, schools, and communities” (Loque & Latunde, 2014, p.5). Although the
village may typically be comprised of immediate surroundings and close proximal interaction,
that definition may widen with “the pervasiveness of social media, the Internet, and broad-based
neighborhood connections” (Loque & Latunde, 2014, p. 5) The village, composed of the spheres
of influence which include family, school, and community, can lead to positive student outcomes
when the village’s constituents collaborated with the students, home, and school. Home-school
collaboration intertwines with positive student outcomes for many reasons. Schools have overidentified many African American students in special education and under-identified for gifted
and talented and advanced placement programs (Loque & Latunde, 2014). The Individuals with
Disabilities Education Act (IDEA) mandates home-school collaboration, bringing it to the
forefront because of the links to positive student outcomes (Loque & Latunde, 2014). In
addition, many African American students lag behind their peers concerning academic
performance. Moreover, African American students continue to experience more punishments,
more suspensions, and more expulsions at three times the rate than their peers who engage in
similar behaviors (Loque & Latunde, 2014, p. 5). Although there is research on parental
involvement, many schools have failed to create initiatives for the comprehensive involvement
of African American families. This occurs because there is a lack of understanding of the many
ways in which African American families engage with their children’s education (Loque &
Latunde, 2014, p. 5). School personnel need to work with African American families to enhance
parent engagement.
Puchner and Markowtiz (2015) conducted a research study involving six white preservice
teachers that expressed the belief that African American families do not place a high value on
education. The unconscious bias that teachers may have can have an impact on the lives of
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African American students. Teacher education programs need reform so that institutionalized
racism cannot continue to prevail.
Even after the Brown v. BOE 1954 court case, resistance against desegregation continued.
One type of resistance was for Southern educators and politicians to ignore the desegregation
mandate and pour resources into the equalization effort (Walker, 2003). The second type of
resistance was to have demonstrations when African American students attempted to desegregate
schools. The third type of resistance was to ensure that African Americans would have no control
or voice in the education system. There was a blatant decimation of black leadership in the wake
of desegregation. Walker and Archung (2003) delve into how the Whites constructed educational
systems designed to uphold and maintain white privilege while simultaneously preparing African
American students for the subservient roles.
Communication
Even though effective family engagement depends on many factors, including culture,
socio-economic status, and personal experience of families (Comer, 2005), the culture of a
school must change and develop improved methods to interact with families of all races, creeds,
and socioeconomic backgrounds. The goal for schools is to work with families to diminish their
negative views of engagement (Trotman, 2001). Findings showed low-socioeconomic status
(SES) families lack financial support for college funding. However, when schools provide
information about financial aid and scholarships, families began to support their child
academically (Grodsky & Jones, 2007). This finding shows that socioeconomic barriers to
African American family engagement on postsecondary levels can improve with teacher and
school support. Therefore, teachers must help and urge families to be active in the school
process.
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Even though many researchers tend to “understate the structural problems” that may
hinder the presence of African American families in the school, this understanding may come
with the omission of “the broader contexts of families’ lives” (Greene, 2013, p.2). Family
engagement can happen in social, educational, and religious organizations and activities that, in
turn, could be positively associated with family-to-family communication regarding exchanges
of family norms and advice. If teachers can broaden their views regarding how African
American families demonstrate involvement in their children’s education, it might change the
way they recognize each family’s assets to their children’s education. Families use a myriad of
strategies to educate their children and to address the inequity and lack of accessibility to
resources for low-income minority families, specifically African American families (Greene,
2013).
Greene (2013) noted that for a child to improve their reading skills, a family may read
with a student or model strategies for how to read different literary texts. Families may also want
to consider setting high academic expectations for their children and keeping lines of
communication open. Families also advocated for their children by promoting a sense of
belonging at school and discussing emotions, self-esteem, resilience, and the importance of
education. Other strategies families considered were serving as protectors for their children by
having a presence at the school, effective communication skills, and information gathering.
According to Greene, it is pertinent for teachers to listen to families’ stories to create productive
partnerships between the home, school, and community.
It is important for teachers to establish rapport with families to support positive
communication (Trotman, 2001). This may consist of allowing families to become the authority
by asking their advice about their children's development and interests. In this manner, families
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feel valued as collaborators in the teaching process. According to Park (2018), families consider
a welcoming school environment as one that promotes home-school communication and requests
families participate in the education process. When families notice schools want their input, they
feel a heightened responsibility to take part and engage in their child’s education.
Historically, family-school engagement includes visits to the home, school activities and
meetings, and information sent home via newsletters. However, mobile technologies have
become extremely popular, including email, web-based programming, mobile apps, and texting
(Snell et al., 2020). These programs offer quicker, more refined home-school communication and
greater possibilities for family engagement. Texting is a very promising tool because over 99%
of American adults, between the ages of 18 and 49 have a cell phone, with over 90% having a
smartphone (Snell et al., 2020). Many surveys show that the millennial generation prefers texting
as a form of communication (Snell et al., 2020). Snell and colleagues examined present
communication practices between schools and families and the openness between teachers and
families about texting as a way of sending and receiving home-school communication and found
teachers and families enjoyed using texting as a tool to enhance family-school engagement and
communication.
Culturally Responsive Pedagogy
Ladson-Billings suggest that one of the reasons that African American children may have
trouble in school is because of the problem of “discontinuity between what students experience
at home and what they experience at school” (Ladson-Billings, 1995, p.159). Culturally relevant
pedagogy is one of the most important, research-based practices that emphasizes the link
between school and culture. The three criteria or propositions of culturally relevant pedagogy
encompasses the following: (1) “Students must experience academic success; (2) Students must
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develop and or maintain cultural competence; (3) Students must develop a critical consciousness
through which they challenge the status quo of the social order” (Ladson- Billings, 1995, p. 159).
One of “proactive relationship building strategies for professionals in special education and the
African American families they serve”’ (Boyd & Correa, 2005, p. 3) was to increase family- and
culture centered practices that may reduce cultural clashes. To bridge the gap between families
and schools, community stakeholders may need to be involved. Family and culturally centered
practices lead to more collaborative relationships between low-income African American
families and professionals (Boyd & Correa, 2005).
Wlodkowski and Ginsburg suggest educators need to differentiate teaching strategies to
engage all learners (1995). Teachers must help students relate new learning to their cultural
background. When teachers ignore the importance of students’ cultural background, the students
may become resistant and uninvolved in the lesson (Wlodkowski & Ginsburg, 1995). LadsonBillings (2019) states that educators must believe in the whole student and not just their
education and learning abilities. When examining cultural competence, educators must respect
the student and learn about their background, including their language, traditions, and customs
they bring with them. Ladson-Billings believes cultural competence is in one’s culture and
extending it to aid in building meaningful relationships. Dealing with all students, the ability to
relate and understand families’ culture along with tradition, language, and customs may help
bridge both the learning and family engagement gap.
Many educators and policymakers have been pushing for schools to resume business as
usual and get back to normal, especially during a global pandemic. However, Ladson- Billings
believes that going back may be wrong for children and adolescents who were unsuccessful and
oppressed in the school systems before the pandemic (Ladson-Billings, 2021). To reduce the
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disparities in education between African American students and white students, many educators
have been implementing the tenets of culturally relevant pedagogy. Teachers who practiced
culturally relevant pedagogy noted huge gains and outcomes from African American students
when compared to their colleagues working in the same grade level and at the same school
(Ladson-Billings, 2021).
Culturally relevant pedagogy involves teachers tailoring their instruction to fit the
“textual, social, cultural, and personal lives of their students” (Hefflin, 2002, p. 231). By seeing
pedagogy through the norms and practices of their student lives, teachers can find a way to
integrate meaningful, multicultural literature into their curriculum and pique student interest
(Hefflin 2002). In their teacher preparation coursework, future educators learn to utilize
multicultural literature in the same way they would incorporate traditional mainstream literature.
However, it is imperative that culturally relevant texts be integrated in a way where “culturally
diverse students see clear, authentic representations of their culture throughout the curriculum
and experience a strong sense of affirmation” (Hefflin, 2002, p.232).
Three key theoretical principles can draw students into the literature. In Hefflin’s (2002)
research, the teacher found that although she asked students questions that encourage higher
order thinking, the students’ responses were not as in depth or as engaged as the teacher would
have liked. When the students responded by giving short, one-word responses, the teacher
realized that she was not reaching the students as she had anticipated. The students did not
appear to have a connection to the lives of the literary characters (Hefflin, 2002). As a result,
Hefflin researched various approaches to engage her students utilizing culturally relevant text.
The first principle states ``literature must tap into the content of students’ lives by representing
accurately and authentically the culture, cultural knowledge and background they know and live”
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(Hefflin, 2002, p.232). The second principle suggests that methods or pedagogy must “tap into
home and community interaction patterns that are central to students’ learning and relationships
outside school” (Hefflin, 2002, p. 232). The third principle “is achieved by use of materials that
are imbued with cultural patterns of students’ everyday lives' ' (Hefflin, 2002, p. 232). The goal
of culturally relevant pedagogy is for the teachers to provide materials that encourage students to
use their prior knowledge and background information to “acquire new knowledge, skills, and
dispositions”, thus, increasing the students’ academic achievement (Hefflin, 2002, p. 233).
Hefflin created a culturally relevant framework that emphasized the use of certain patterns with
the students including (1) using textual material, or literature “that consciously reflects the best
elements of a cultural group’s identity and practice; (2) using familiar communicative social
patterns such as ‘call and response’; (3) connecting to[the] students’ cultural context, including
their community, home, culture, and history; and (4) linking the literature to students’ personal
lives” (Hefflin, 2002, p. 233-234).
Parental involvement has a tremendous impact on child development and a student’s
academic achievement. Because parental involvement has had a positive impact on a student’s
academic success, parental involvement has become an integral component of many policy
initiatives (Thomas et al., 2019). Although parental involvement does help to improve academic
outcomes, the mechanisms of how parental involvement exerts its influence on student academic
achievement results has not yet been fully investigated (Thomas et al., 2019). Recently, research
encompassing parental involvement has expanded to include self-regulated learning. Selfregulated learning has proven to be beneficial for students’ academic success (Thomas, et al.,
2019). Self-regulated learning involves a student’s self-efficacy, which is defined by the
American Psychological Association as an individual’s belief in his or her capacity.
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Self- efficacy involves the student’s confidence in his or her ability, coupled with the
ability to exert control over one’s own motivation, behavior, and social environment (American
Psychological Association, 2021). The self-evaluations students utilize influence them in all
facets of their human experience, including the goals the students are striving for, the amount of
energy expended toward achieving goals, and the likelihood of attaining the goals based on
student behavioral performance (American Psychological Association, 2021). Researchers
suggest that students could learn self-regulated processes from their parents, through instruction
and modeling. Parental involvement in education is usually defined in two categories: “(1)
school-based educational involvement, consisting of participation in voluntary or non-voluntary
activities at school, parent-teacher interactions and engagement in school governance and (2)
home-based educational involvement, consisting of all educational activities in which parents
engage at home” (Thomas et al., 2019, p. 346).
Summary
It is important for schools to continually work to connect with families to promote
engagement (Park, 2018). Far beyond test scores, family engagement has an impact on student
academic success. There are many associations between “family engagement and academic
achievement, prosocial behavior, effectiveness of academic and behavioral interventions, and the
reduction of over-referrals to special education programs” (Latunde, 2018). Teachers and
administrators should offer engagement opportunities that potentially increase family
engagement, as it could result in higher academic success for students, possibly narrowing the
achievement gap for African American students and their white counterparts (Latunde, 2017).
Additionally, parent/school engagement improves children’s self-concept development, betters
their career development, and helps prevent antisocial outcomes.
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Many barriers block family engagement, including school perception barriers, families’
fear of conflict with teachers, communication, scheduling, and families’ lack of knowledge on
the school system. However, such counterproductive approaches by schools as case study of
history of each African American family; teachers’ understanding of broader contexts of African
American family’s lives; culturally responsive pedagogy; positive communication between
school and African American families. New technology can help support effective family-school
communication and make families feel needed. When families feel schools value their input they
are more inclined to support students and encourage them on their path to success. Parents’
beliefs, roles, and conduct strengthen student academic success (Chen & Gregory, 2009).
Improvement in self-competence, conduct, and school participation are all positive outcomes
associated with parental involvement (Hornby & Witte, 2010). However, ineffective
communication and parent preconceptions often hinder parent involvement (Abdul-Adil &
Farmer, 2006). To promote effective practices amongst schools, parents, and educational
officials must assume roles to facilitate parental involvement and encourage community
participation. It is important that African American parents actively contribute to their child’s
scholarly development. This study strove to bridge the gap involving family engagement at the
school level, and how to increase the effectiveness of African American parental involvement,
despite barriers to participation and communication.
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Chapter 3: Methodology
When selecting a research design, a researcher inquires essential questions to decide
which specific method is most proper by analyzing secondary strategies (Creswell, 2003). The
understanding of this study was to establish how to better communicate with school leaders and
parents to successfully serve all students. It's critical to consider the full scope of opportunities
for any study and determine which method closely matches the research questions set by the
researcher. Even though effective family engagement depends on many factors, including
culture, socio-economic status, and personal experience of families, being able to communicate
helps with those factors (Comer, 2005). This obstacle bestows itself to the qualitative stance
where the researcher frequently makes claims based on constructivist perspectives while
inquiring for several meanings gleaned through an ordinary setting to develop a theory
(Creswell, 2003). This study differs from a quantitative study in that it does not attempt to collect
data from objective methods and is not intended for statistical analysis, but researchers classify
subjects and code the information obtained. (Hodder, 1994). Qualitative research tends to
produce phenomenon explanations and contextual interpretations that researchers can suggest to
colleagues and others to correct their understanding of the phenomenon (Stake & Trumbull,
1982).
The purpose of this study was to examine the perceptions of African American families
and explore multiple strategies to help implement an effective way to better communicate with
families and bridge the gap between the two entities. The data collected in this study may help
find what schools can do to offer the proper resources to increase family participation and
partnerships with African American families. The purpose of this research study was to explore
parent engagement at the high school level. The following research questions guided this study:

44
● What do African American families perceive as the role of their engagement in the
students' success in high school?
a. How do African American families perceive their roles in supporting their
children's academic achievement?
● How do African American parents communicate and engage with their students at high
schools?
The development of this methodology is based on the structure of other studies that have
taken the same approach in the research of education concerns, particularly regarding minority
groups. These studies have mainly focused on the interactions between social issues and learning
performance outcomes (Johnson & Christensen, 2017; Patton, 2015). Furthermore, these studies
have opted for different populations to analyze and, therefore, provide effective points of view to
analyze the problem statement. Consequently, the investigation was equivalent to replicating
studies focused on the interactions between parents and teachers. However, unlike the previous
ones, it incorporated a much more integrated perspective and, more so, it focused on the
problem-based learning developments identified in the African American student populations.
Furthermore, the study integrated a thematic assessment which aided in synthesizing the
literature behind learning in the African American student population. Here, even unpopular
opinions were considered based on what their proponents argue. However, these opinions
provided a supplementary perspective that formed the overall opinion and deductions that could
lead to future studies.
Assumptions
The study integrated some essential assumptions that align with the questions presented.
Before the end of the study, it was possible to determine whether these assumptions are subject
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to generativity. One of the primary assumptions incorporated into this study is that race is a
significant factor that impacts learners' outcomes. It is based on the idea that African Americans
face challenges associated with disparity and, therefore, are more likely to face challenges
attributed to educational attainment (Grice 2020). Moreover, when conducting similar studies
outside of the United States, researchers have managed to underpin that minority groups face
significant hurdles that impact their outcomes across most social levels (Johnson & Christensen,
2017; Patton, 2015). Therefore, the credibility of this assumption is attached to the notion that
substantial studies have incorporated the same methods to investigate the same concerns. The
second assumption that the study incorporates regards the aspect of parenthood, which evidently,
is assumed to be different when looking at all races and ethnicities. Based on these
considerations, the study's outcomes revealed whether African American parents use different
strategies to manage their children's learning. The point of integrating this assumption relates to
the understanding that culture is also an essential factor when deliberating on education matters.
The final assumption considered in this regard is that the nature of schools plays an instrumental
role in determining the best outcomes for students. Therefore, while hypothesizing that parentteacher engagement is an essential aspect of learning outcomes, it is equally essential to
determine how other factors, including the types of secondary learning institutions and the
learner's perspective towards the process.
There are several stakeholders that the research implicates in terms of their input and
interactions with the process. The most significant stakeholder in this research is the student, as
they are set to benefit from the deductions made at the end of the study. Another significant
stakeholder is the teacher, considering that they benefited by understanding how to improve their
interaction with parents. The government and software developers are also significant
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stakeholders in the process considering their roles in regulating education policies and
developing platforms that can aid in parent-teacher interactions. Therefore, the methodology,
incorporating different participants to evaluate their responses, represented the population's
general opinion.
Design/Approach
Qualitative research captures the statements of men and women to better understand their
perspectives (Johnson & Christensen, 2017; Patton, 2015). Qualitative research also helps
provide discernment into systemic problems and potential solutions (Patton, 2015). Johnson and
Christensen (2017) identified five major qualitative research approaches. One approach, case
study research, allows for the researcher to present the facets and dynamics of a case and detail
in a manner with which all can identify. Data collected from case studies can be used when the
data is developed to help solve the issues within case study research. I used case study research.
To answer the research questions, I asked parent participants open-ended questions, allowing
them to yield counter arguments to address critical race theory perspectives in addition to the
neoliberalism framework. Conducting research using open-ended questions helps catch
information that would be hard to obtain by using a closed-ended question. According to
Fribourg and Rosenvinge (2013), open-ended questions display more in-depth information. I
believe the interview questions organically presented families with opportunities to tell their
stories with narratives aligned with breaking down barriers that historically prohibited their
engagement while focusing on current barriers existing in the school setting.
Giving families a voice is essential to collecting authentic data on their experiences and
perceptions of barriers and thus resolutions to family engagement. I presented families with
open-ended questions that aimed to yield deeper dialogue about how families can become assets
in school and at home if schools can supply authentic caring, institutional nurturing, and

47
culturally responsive teaching. The interviews allowed families to rate and have dialogue on
current family engagement practices at the school. I expect the data provided a rich description
of barriers and viable solutions to improve family engagement. Data collection through
interviews satisfied the case study research design.
Lenovo High School (pseudonym) has an enrollment of 1852 students with 578 being
African American. Lenovo High School's overall performance is higher than 42% of schools in
the state and is like its district. However, African American students’ overall performance is at
72.9% on end of course (EOC) testing which indicates lower achievement than the average
achievement. Thirty-one percent of the students that attend Lenovo High School are
economically disadvantaged. However, 77% of African American students and families live at or
below poverty. Lenovo High School’s four-year graduation rate is 93.3%, making it higher than
78% of high schools statewide. Among these graduates, approximately 56.8% are college and
career ready. However, even though the African American graduation rate is 91.7%, only 33% of
African American graduates are college and career ready.
Lenovo High School's overall performance is only higher than 18% of schools in the state
and is lower than its district. Its high school students' academic growth is only higher than 21%
of high schools in the state and lower than its district. Additionally, the report notes that this high
school has been an “F rated” school in 2014, 2015, and 2016 while improving to a D rated school
in the two years to follow.
Engagement is minimal for African American families within the school district. I believe,
by addressing African American families’ potential concerns on the current practices of family
engagement in this high school, where teacher bias, institutional bias, and cultural mismatch
might exist, I can highlight asset views on African American families and yield counter
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narratives to the neoliberal reform trends blaming the failure of the school to women, the poor,
and people of color (Nygreen, 2019).
The Researcher
I am an educator with over 10 years of experience in the public-school setting, working in
multiple positions in school districts in Georgia including, athletics director, football coach,
middle school teacher, middle school assistant principal, elementary school assistant principal,
and high school assistant principal. As an educator at the school level, both in the classroom as a
teacher and as a building leader at the district office, I have helped plan and supervise many
parent engagement activities.
Currently, I am the assistant principal at a high school. In this role, I supervise parent
engagement mentors and assist with Title I events. Also, I am an African American parent who
has children that currently attend public school. I am a part of the parent student governing board
of the local elementary school that my kids attend. As a parent, my children’s school has
afforded me the pleasure of being a part of numerous parent engagement efforts. I also subscribe
to the school-generated communication platform. My professional background, combined with
my experiences as an African American parent, drive my interest in this study.
Selection Process
A combination of stakeholders took part in this case study. I conducted this study at a
rural public high school in the Northwest region of Georgia. I sent home flyers that describe the
family engagement study to recruit participants. I invited the African American families who
respond to the flyers to participate in the interviews for the study. The goal was for at least
twenty families to participate, to generate a rich discussion for the purpose of data collection. I
selected African American families whose age, educational level, and socio-economic status
vary and whose children range in age, grade levels, and academic achievement to gain as much
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diverse information as possible.
Participants
In qualitative research, the researcher may use purposeful sampling to select participants
who align with the purpose of the study and research questions (Johnson & Christensen, 2017).
The purpose of this study was to examine the perceptions of African American families and what
they believe schools can do to increase parental engagement. I used purposeful sampling to
identify participants in the study. Purposeful sampling uses a sampling technique where
participants are selected based on specific characteristics to provide more insight in these areas
of need (Patton, 2015). All participants were members of African American families who have at
least one student currently enrolled in grades 9-12 in a public school located in North Georgia. I
selected participants from a group of families who have children attending this public high
school. I asked a random selection of families to participate in the interview process. The number
of participants continued until salience occurred.
The goal was to evaluate the participants’ responses to have a better understanding of
what the participants need from a school setting. In addition, I wanted to determine how school
leadership can help these families in a plethora of ways. When I conducted the qualitative
research study, I incorporated interview questions that are open-ended and framed using every
day and common language (Creswell 2013). The purpose of using common language was to
ensure the interviewees are as comfortable as possible. If the interviewees are comfortable and
unintimidated, then their responses were more candid, honest, and thoughtful. The list of
interview questions for the participants are in Appendix A.
Data Gathering Procedures
I requested Institutional Review Board (IRB) approval from the university before
conducting the study. All participants completed a consent letter before the interview took place.
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The consent letter included the purpose of the study along with any pertinent information before
interviews take place. With the rising cases and fear of COVID-19, I conducted interviews via
Google Meets or Zoom to ensure no participants' health is compromised. According to the World
Health Organization, COVID-19 is an infectious disease caused by a newly discovered
coronavirus; therefore, it was in the best interest of the participants and I for the interviews to be
virtual.
The interview process used semi-structured and included a series of open-ended
questions (Glesne, 2011). After the interviews, I reviewed and transcribed them. I emailed
participants their interview transcript to review for clarity. I waited for confirmation from the
interviewer to confirm accuracy. I began coding the interviews once I have confirmation of
transcription accuracy. I asked open ended interview questions (Appendix A) until saliency
occurred. Saliency happens when the researcher is no longer learning new information. I
analyzed the collection of data from the interviews to uncover how African American families
define family engagement, their experiences surrounding specific practices, their perceptions of
barriers in the school, and possible resolutions.
The overarching objective for this research study was to discover methods or strategies
schools may use to increase family engagement, especially African American families, by
addressing possible issues parallel to critical race theory. It was my hope that this study yields
emerging themes on how to implement asset-based strategies/initiatives to improve family
engagement in this high school and even schools around the country. I interpreted the data from
the summary tables in narrative form and supported the findings using percentages. The
outcomes of this case study may encourage schools to become effective communicators and
practitioners with African American families by empowering them to fully engage themselves in
the educational process of their children.
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Data Analysis
As cited by Glesne (2016), the use of several data collection methods and sources
supports the trustworthiness of the study. Therefore, data collected from interviews, reflective
notes, and artifacts were triangulated to identify any significant patterns and themes or
discrepancies concerning the concept of effectively communicating with all African American
families from school leaders. Before coding the data, the interviews were transcribed verbatim
and offered to participants for member checking (Glesne, 2016). The interview transcriptions
were read thoroughly to correlate with the data while inquiring for differences and similarities
(Glesne, 2016). Transcriptions were analyzed and categorized to confirm the emerging themes
observed through the analysis of the interview.
When looking at data, analyzing the different information associated with qualitative
research can be a daunting task. Determining how to represent the data in either graphs or charts
along with narrative and matrices can add to that task. When going through the process of
analyzing the data along with coding, organizing data and themes is of the utmost importance.
This study included a qualitative data analysis followed with an array of strategies that have the
qualitative narrative in mind. I transcribed the interviews using coded concepts and themes. I
used Atlas TI which is a qualitative computer program that helps with the analysis narrative
process.
Interview Design
Qualitative interviews consist of three fundamental types of research interviews:
structured, semi-structured and unstructured. (Creswell, 2013). For this study I used a semistructured design because it helps to determine the areas to be examined, but also grants the
interviewer or interviewee to deviate to pursue a thought or response in more detail. Due to
COVID-19 guidelines, I virtually interviewed all participants. I conducted interviews without
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any additional parties for the comfort of the individual family member. These protocols were in
place to make sure the interviewee can discuss anything when answering the questions and be in
a safe place with little to no prompting or guided questioning. The goal was to examine what I
could from the families during the interview to better understand what families believe schools
should do to better support collaboration efforts. When conducting qualitative research interview
questions need to be open-ended and framed using every day and common language (Creswell,
2013). When using common language, the purpose is to ensure the interviewer is as comfortable
as possible and does not feel intimidated by the language used. The questions that I asked
participants are in Appendix A.
Triangulation
Qualitative methodologies tend to rely on more than one, single method for obtaining
data. Glense (2016) defines triangulation as using more than one method to collect data.
Triangulation is a very commanding system that when used correctly, helps empower and prove
to be an acceptable way to validate data when cross referencing two or more sources.
Triangulation assumes that if a researcher hears the same information multiple times, it is
deemed true.
Ethical considerations
Ethical considerations play an integral role in guiding research to help protect
participants’ rights, enhance credibility, and maintain scientific integrity. These factors include
confidentiality, anonymity, informed consent, voluntary participation, and communication of
results. They are all applied in their literal capacity, i.e., confidentiality ensures a level of privacy
for the participants and anonymity binds the non-disclosure of personal information and the
associated terms on which information to disclose. With informed consent researchers should
furnish participants with all the necessary information for research before they ‘consent’ to

53
participate. Voluntary participation provides participants with the possibility of engaging in a
study at their own will and discretion. Communicating results ensures they are credible,
authentic, and adhere to research conduct.
Summary
A qualitative case study research design for data collection and analysis was the most
ideal in conducting this study. This chapter stipulated the procedures for distributing the
questionnaire and conducting the interviews along with the methods used to select participant
and outlines the role and trustworthiness in qualitative research. The CRT and neoliberalism
frameworks and asset views to African American families were instrumental in the data
collection, results, and correlation phases.
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Chapter 4: Findings
The purpose of this study was to examine the perceptions African American families had
regarding parental engagement at the high school level and to explore multiple strategies for
effective implementation of improved school/parent engagement. As described in the literature
review, family engagement is defined as the processes used to strengthen partnerships between
schools and families by building genuine relationships. In this research study, I selected a high
school located in a suburban city outside of metro Atlanta, Georgia. I conducted 14 interviews
with African American parents with children currently enrolled in high school. The following
research questions guided the study:
1. What do African American families perceive as the role of their engagement in the

students' success in high school?
a. How do African American families perceive their roles in supporting their

children's academic achievement?
2. How do African American parents communicate and engage with their students at high

schools?
I utilized the ATLAS.ti system for coding of the interviewee’s responses. ATLAS.ti is a
computer software program that serves as a qualitative research tool. Research investigators
utilize ATLAS.ti for coding and analyzing field notes, transcripts and interviews. In addition, the
ATLAS.ti software programs can create network diagrams and data visualization (NYU
Libraries, 2022). By helping to uncover and systemically analyze complex phenomena hidden in
unstructured data, ATLAS.ti allows researchers to locate, code, and annotate the findings in the
primary data material and determine the importance and complexity of the data through
evaluation and visualization (NYU Libraries, 2022). The ATLAS.ti program can synthesize large
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documents of primary material that can include text, images, audio, and video. I applied the
ATLAS.ti program to disaggregate the data. I inserted the interview responses into the ATLAS.ti
program and input various codes and abbreviations to represent the responses. I then utilized the
results to determine any overlap in the themes present. Examples of the coding for the ATLAS.ti
include:
1. PAR ENG= INVOLVEMENT WITH SCHOOL- parental engagement = involvement
with school
2. SCHOOL IMPROVEMENT= BETTER COMM- school improvement= better
communication
3. 1 GREAT HS EXP= CHILD – great high school experience= child
Participants
The participants in the research study consisted of 14 African American parents, with ten
female participants (parents) and four male participants (parents). I conducted this study at a
rural public high school in the Northwest region of Georgia. To recruit participants, I created and
sent home flyers that described the family engagement study. I invited the African American
families who responded to the flyers to participate in the interviews for the study. The African
American families consisted of a range of ages, educational levels, and socio-economic statuses
(Table 1). In addition, the children varied in age, grade levels, and academic achievement, from
9th grade-12th grade. The students consisted of seven females and eight males. I will provide an
overview of each participant and their demographics including gender, age, and grade level.
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Table 1
Participants

Parents

Parents’
Gender

Student

Students’
Gender

Grade

Age

Participant A

Female

Student A

Female

12

17

Participant B

Male

Student B

Female

9

15

Participant C

Female

Student C

Female

9

14

Participant D

Male

Student D

Male

10

15

Participant E

Female

Student E

Male

11

16

Participant F

Female

Student F

Female

11

15

Participant G

Male

Student G

Male

9

14

Participant H

Female

Student H1 and

Males

12

17 & 15

Student H2

10

Participant I

Male

Student I

Female

10

16

Participant J

Female

Student J

Female

10

16

Participant K

Female

Student K

Male

12

18

Participant L

Female

Student L

Male

12

17

Participant M

Female

Student M

Male

10

16
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Participant N

Female

Student N

Male

12

17

Participant A
Participant A is a female and has a female high school student. Participant A had a
positive experience in high school, stating that although she was very quiet in school, she “loved
school and worked hard, and […] graduated ninth in her class.” Participant A described her
daughter as being engaged in school and defined parental engagement as the parents being
involved with their (child’s) education. Participant A emphasized it was important for parents to
ask their children about “…their classes, their teachers, their grades, their friends, just about
everything about their high school experience.” Participant A stated the school does a
tremendous job of ensuring parents stay informed, by utilizing social media and text blasts.
However, Participant A felt schools could improve family engagement by including parents in
in-person meetings.
Participant B
Participant B is male and has a female high school student. Participant B had a very
positive high school experience. Participant B informed me that because his parents were
engaged in his academics, in turn, he became engaged in his daughter’s education. Participant B
stated that parental engagement means “...not only am I engaged in my student’s academic
success, but also the school in turn.” While Participant B acknowledged that high schools may
not communicate as much as elementary schools, he said that high school students are learning
the responsibility of maintaining themselves. Participant B also stated schools utilize social
media as an effective form of communication and schools can foster greater parental engagement
by continuing to reach out to parents.
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Participant C
Participant C is male and has a daughter currently enrolled at the high school. Participant
C was a former high school basketball star, and readily admitted that he lacked focus on his
studies. He wanted to ensure his daughter did not make the same mistakes he made as a youth,
and he defined parental engagement as being involved with his daughter’s academic, social, and
personal life. Participant C believed the most effective engagement regarding the child’s
education included being open and honest about everything. Participant C felt that in elementary
school, students are more honest, but as the students get older they are not as honest and may feel
ashamed. He encouraged his daughter to be open and honest. However, Participant C believed
that the school does not communicate enough with the parents. Participant C stated, “…I think a
lot of the schools have a stereotype that most parents are already aware of their children's
behaviors and things.” Additionally, Participant C stated that when schools fail to contact and
communicate with the parents, schools automatically assume the worst. “…And that's what I
think they need to do better, is stop assuming and actually build a relationship and connect and
communicate with the parents.” Furthermore, Participant C stated that schools can foster greater
parental engagement with parents by building relationships.
Participant D
Participant D is a male and has a son. Participant D’s responses revealed he had a rough
high school experience and was in and out of trouble. Participant D admitted he could have
focused more on school. In contrast, Participant D stated his son was focused and “...he’s just an
all-around good kid. He's very athletic, very respectable, honest, loyal. I'm just proud to be his
dad.” Participant D feels the best type of engagement is when the parent can go to the child and
speak with the child openly and honestly.
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Participant E
Participant E is female and has a male student. Her high school experience was very
positive and he enjoyed science, social studies, and reading. Her son is very smart but sometimes
followed the crowd, even when something negative was happening. Participant E stated the
school did well at keeping the parents informed by calling and texting. She also felt schools
could foster better parental engagement by “…being supportive to the kids, being there, being an
open ear for them, and encouraging them to do better…”
Participant F
Participant F is a female parent with a female student. Participant F informed me her high
school student had undergone a positive transformation, in which the student was striving to
figure out who and what she believed as a young adult and how she fit into the greater
environment around her. Participant F revealed she did not have a positive high school
experience. However, despite this, Participant F stressed the importance and value in education.
Participant F distinguished the varying levels of parental engagement by describing “…parents
who participate by allowing their children and their friends to do anything and everything they
want to do. You have those parents who are complete helicopter parents who are going to hover
over you and everybody in the school.” Participant F also described some parents as being inbetween, such as “…Let me support my child and let them grow and mature, but also be there for
them.”
Participant F stated the most effective engagement involves collaboration between the
parents and teachers, and a respect of boundaries. For example, Participant F stated “… it doesn't
mean busting into a teacher's classroom, asking what they did to your kid or anything like that.
But somewhere in between, "What did my child do? Well, what did you do?” To foster better
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parental engagement, the parents felt it was important for schools to be aware of the parents’
socioeconomic status and the surrounding community.
Participant G
Participant G is a male parent of a male student. As a high school student, the parent
described himself as a people person and always running with the crowd, not considering how
his choices may affect his future. Participant G strived to be there for his child as much as
possible, in contrast to the class clown he had been to garner attention. Participant G defined
parental engagement as how well parents, teachers, and students communicate. While elementary
schools have a more hands-on approach, high schools allow more autonomy, decision-making,
and accountability for students. The communication at the school was informative and
Participant G felt maintaining open lines of communication continued to foster greater parental
engagement.
Participant H
Participant H is a female parent and has two sons. She has a 12 th grader and a 10th grader.
She described her 12th grade student as being engaged, active in many clubs and extracurricular
activities, and involved in sports. Although the 10th grade student is involved in sports, he is not
as engaged in his academics. Participant H enjoyed her high school experience and actively
participated in clubs and sports. Because of her mostly positive high school experience,
Participant H encouraged her children to do their best and finish. Participant H defined parental
engagement as parents connected with the teachers, staff, sports, and school. Communication
was the best way to foster effective parental engagement.
Participant I
Participant I is a male with a daughter currently enrolled at the high school. He described
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his daughter’s high school experience as “trash” because
… [just] with people, teachers dealing with some of her issues. My daughter has some
mental health issues, and she has a plan, a 504 in place, and it seems like teachers have a
difficult time following that 504. And it seems like whenever it comes down to the wire,
we have to remind them that it's a 504 in place. And then they have to, for lack of better
words, take everything back as far as her office referrals and stuff. It's been rough.
In contrast to his daughter’s negative high school experience, Parent I had a positive high school
experience. Parent I described his experience as the following:
“Oh, mine was wonderful. I was the man. Get along with everybody and everybody
knows Trey and Trey knows everybody, so I really hadn't had any issues. And then I believe in
the time and the era that I grew up in, it was more, everybody just got along.” Participant I stated
that fights occurred often during the era in which he grew up, and the fights would occur in the
cities or in different territories. Participant I stated, …Where I grew up is Yate, Pennsylvania,
right outside of Philly. And then there's another city called Darby. And so, people from Darby
and Yate would fight. I guess that was considered their gang quote unquote. But other than that,
high school was wonderful for me.”
Participant I felt that his positive high school experience may have led to naivety
regarding his daughter’s high school experience. Parental engagement was defined as being
aware of what was occurring at the school and keeping in contact with school officials. Not only
should the parent be able to keep up with schoolwork, they should also be able to make
appointments with teachers when deemed necessary. Participant I felt engagement allowed
parental access to the child. Parent I described emailing as a blessing and a curse as a form of
communication. He also felt that school officials need to be aware of any learning disabilities a
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student may have so a school can educate a student in the best manner possible.
Participant J
Participant J is a female with a female student she described as gifted. Not only is
Participant J’s daughter a volleyball player and on the yearbook staff, but also enjoys being at
school. Participant J attended a small high school and had a positive experience. She felt because
her father worked at the school, he instilled values that allowed her to be involved with her
daughter’s academic successes and extracurricular activities. Parent J emphasized the importance
of communication as a major component of parental engagement and described parental
engagement as the following: “To me it means how well the school works with the parents to
engage the parent, and activities for the students, and information, and in the decision-making for
the student, as far as courses to take and stuff.” Participant J stated school does extremely well
with communication but could improve by having the students more involved so the parents
could become more engaged.
Participant K
Participant K is a mother who has a son she described as very active. Participant K’s son
is a freshman and on both the football and basketball team. In addition, her son is an honors
student. Participant K was involved in school, playing three sports: volleyball, basketball, and
softball. Not only did Participant K serve as a mentor, but also participated in many community
service activities. Participant K said she was incredibly involved in her child’s life by fostering
open lines of communication and being engaged with schoolwork, friends, and activities. In
elementary, Participant K felt she had to do a lot of handholding for her child, but in high school,
her son advocates for himself regarding his academic progress. Participant K stated the direct
communication was helpful in keeping parents informed, but also suggested schools continue to
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provide a multitude of resources so more parents could be involved.
Participant L
Participant L is mother to a son who is enjoying the diversity at the high school. Student
L is experiencing positivity at the high school and Participant L also experienced a positive high
school experience that she attributed to the diversity. Communication played an integral role at
fostering parental engagement, and Participant L defined parental engagement as being involved
with the student, school officials, teachers, and administrators, working together as a cohesive
team for the betterment of the student. Participant L found teachers were more hands-on at the
elementary school level and the school kept everyone informed by sending text messages. To
foster effective parental engagement, Participant L suggested parents join the PTO (ParentTeacher Organization) and parents need to also look for opportunities to volunteer at the school.
Participant M
Participant M is a mother who has a daughter that is a high school student. Student M is
experiencing a positive high school experience and enrolled in AP classes, dual enrollment
classes, and is a cheerleader. Participant M also had a positive high school experience; she was
involved in competition cheer and extracurricular clubs. Participant M also had good grades in
high school. Participant M defined parental engagement as: “…To me, parental engagement
would be ways that the school itself finds to get parents involved or to incentivize and maybe
bring parents in and make them want to be more involved in their child's learning experience.”
Participant M described the types of engagement that would be effective with her child’s
education: Participant M stated the following about large group settings: “I would say large
group meetings have been good as far as whenever we have specific nights where we can go and
fill out FAFSA. For instance, we had a night where we could go to the school, the counselors
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were there, the teachers were there to help guide parents and students along the process of
applying to colleges. And so, I would say more large group settings.” Participant M shared she
did not mind one-on-one settings. “It's nice to have positive one-on-one versus negative one-onone with teachers and administrators, but definitely I prefer a large group setting situation.”
Participant M stated communication played a vital role in parental engagement, and to
improve parental engagement, schools should consider incorporating more incentivized
programs.
Participant N
Participant N is female and has a son that is a senior. Student N is involved in school,
participating in basketball, and running track. Participant N also had a positive high school
experience and described parental engagement as being involved at the school and involved in
her son’s education. Participant N felt the communication is extremely helpful because of the
different modes of technology. The school does an excellent job of sending out alerts, texts, and
emails regarding current events at the school. However, Participant M stated the school should
encourage more teacher communication. To foster a parental environment, the school should
incorporate more parent workshops.
Data Results
After retrieving the data, I broke down the qualitative analyses into sections based on the
research questions. The research analyses involved the parental perception of engagement at the
school level and how parental engagement impacts student success. The analyses also included
themes such as parental involvement, communication, and parents’ personal high school
experiences. The research analyses included how African American families perceive their roles
in supporting their children’s academic achievement and how parents communicate with high
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schools. The themes below sub-thematically summarize the relevant factors to consider in this
case.
Parental Involvement
Based on the data I garnered from the interview questions, one of the prevalent themes I
determined were parental involvement. Effective parental engagement involves a balance of
support and firmness. Too much involvement and hovering as a “helicopter parent” can lead to
children becoming disengaged and shutting down, especially if parents micromanage their
students. Participant F felt parental engagement comprised the following: “A lot of things. You
have those parents who participate by allowing their children and their friends to do anything and
everything they want to do. You have those parents who are complete helicopter parents who are
going to hover over you and everybody in the school.” Participant F also made the distinction
between parents that were too involved to parents that gave a more hands-off approach. “…And
then you have those parents that are somewhere in between that are like, ‘Let me support my
child and let them grow and mature.”
Participants emphasized that parental involvement focuses on getting involved in the
academics, social life, and personal lives of their children. Participant B also described
engagement as the following: “It means to me that not only am I engaged in my student's
academic success, and in my child's academic future…” In addition to parents being involved
with their child’s academic success and future, Participant B also emphasized the importance of
being aware of what is occurring at the school. “…in turn engaged with myself and my wife, as
far as parents, so that we know what is going on and all the things that my child's experiencing,
and if there's any troubles or successes that we're aware of what those are.”
Participant M mentioned how incentives can increase parental engagement at school
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level: “To me, parental engagement would be ways that the school itself finds to get parents
involved or to incentivize and maybe bring parents in and make them want to be more involved
in their child's learning…” Some participants suggested parents should be active in all areas of
their children’s lives, including extracurricular activities and their academics. For example,
Participant K stated the following: “I am very active in my child's everyday life. When it comes
to his classes, his schoolwork, his homework, teacher interaction, going to his games, being at
his practices. I am extremely involved.”
Communication
According to many of the interviews, parental engagement encompasses getting involved
with the students’ teachers and maintaining open lines of communication. Many of the
respondents noted effective communication as an integral component of parental engagement.
One of the most important types of communication for parents was verbal communication.
Keeping the lines of communication open was vital to maintaining effective relationships with
the children. Participant G shared, “To me, I would think about your relationship or how y'all
communicate with each other.” Participant C also stated honesty and openness are imperative to
keeping the lines of communication open with children. “Being honest and open about any and
everything. If there is something she is struggling with learning something, I ask her to be honest
and open about that, like don't be ashamed if you don't know something. You have to be honest
and open to go to the next level. And so, I try to encourage her to do that.”
Parents need to ensure they have a bond with their children. Participant D emphasized the
importance of the parent and child bond by stating the following: “Just going straight to them
and talking to them about them. Building that bond with them and being honest, and letting them
know no matter what it is, no matter if it's bad, good, right or wrong, you can tell me anything.
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And we can work it out in some type of way.” Parents felt it important to talk with their children
every day and to reach out to teachers for more information. Participant A stressed the
importance of communication between students and parents and parents and teachers by stating
the following: “Well, like I said, just talking with my child every day about their school, their
day. How their day went, if they had any tests. I've had to reach out to teachers as well.”
Not only was verbal communication a critical component regarding parental engagement,
but also other types of engagement were important to parents. Parents felt hands- on experiences
as well as schools providing feedback and the utilization of social media were helpful in building
relationships to foster effective parental engagement. In addition, parents felt in-person meetings
increased parental engagement. The responses from Participant H below indicate support for
these various tactics to increase effective parental engagement. “Well, with one it's more so
seeing is believing. He sees where he needs to improve in his grades. When we both are looking
at his grades and talking to the teachers, he understands and he knows what he needs to do to get
to the next level, or to the next grade.” Participant H made comparisons between her two
children, and how she has to be cognizant of communication styles. “With the other one, you can
only say so much with that one. You can talk until you're blue in the face that he's going to do it,
how he does it regardless. It's kind of hit or miss with one versus the other. I can show and tell
with one, where the other one is, "I'm going to do it my way," even if you are there or not.”
Parents emphasized the importance of engaging with their children’s friends. For
example, Participant K stated that being involved with her child’s friends is imperative in order
to ensure her child’s academic success. “Engaging with his friends. A lot of his friends are
very...they have really good classes, so making sure that I'm keeping up with them as well,
because when they hear me about their education, it automatically rolls into him and his
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education.” Participant K emphasized that the high expectations she has for her son and his
friends” “I want his friends to know that my standards for him and his education are really high.
So, when they hear that they know that my expectations for their education is high as well. So,
when I'm asking them how they're doing.” Building a rapport with their children’s friends helps
with parental engagement. Parents also feel showing up at the school demonstrates high levels of
involvement and engagement. Participant I’s assertion underscore the importance of being
involved at the school level” “Me showing up at school and they don't know. And they don't
know that I'm standing out there observing them as well as just having periodic, either Zoom
meetings or face to face meetings with my children.”
Parent's Personal School Experience
The parents’ personal school experience had an impact on how their children engaged in
the school setting. The previous interviewees’ responses stressed the importance of being active
in their children’s lives and knowing who their teachers are, how to access their grades, and
being aware of their friends. The respondents also emphasized showing up at the school when
needed or participating in Zoom or face to face meeting with their children present. The
interviewees’ responses highlighted how and what parents perceive as their roles in the school
settings. While most of the respondents had positive experiences in high school, there were a few
that had a negative experience. Many of the respondents that had positive experiences tended to
be more involved in their children’s schooling in a positive manner. For example, Participant M
expounded on the positive experience she had in high school. “My experience in high school was
pretty good. I was involved in sports and in a lot of clubs, so it kept me busy, but we weren't a
very big high school. We only had a graduating class of, I think, maybe between 80 and 100. It
wasn't big, so it's a little bit different than what my daughter's experiencing right now, but it was
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a good experience at my high school.” Many of the parents that had positive experiences also
instilled in their children a positive outlook regarding education.
Several of the participants discussed the importance of maintaining their academic
success. For example, Participant N discussed her high school experience and the significance of
accountability. “Oh, my experience in high school was pretty good. I had a good experience in
high school. My way of accounting... I held myself accountable by being in extracurricular
activities, which was banned. So that was to hold me accountable to make sure I was maintaining
my As and my Bs and not falling behind.” Participant N also expanded upon the impact their
parents had on their education, and how that impact made them more accountable. “My parents
were very, like, working ... They worked very hard, so they worked a lot. So, for me, I just felt
that I needed that accountability because my parents were so much like work. They were just
work, work, work and I didn't feel like that was enough accountability.” Participant N described
how her parents did not hold her accountable, and the impact it had on her as a student: “They
didn't hold me accountable enough, so I had to do something for myself as far as to hold myself
accountable.”
Many of the participants were involved in extracurricular activities contributing to their
positive high school experience. Participant K’s involvement in clubs and sports had a positive
impact on her high school experience: “I was active in high school. I played three sports,
volleyball, basketball, and softball. So, I was very active. I did a lot of community service. I did
mentoring too. So, I was really active. I didn't get in much trouble in high school. So my high
school years were good.” Many of the parents who had positive experiences in school aimed to
ensure their children had positive experiences as well. Many of the parents also perceived their
role of parental engagement to ensure their child’s academic success by being a positive
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influence. Parents wanted their children to be successful and the parents wanted to prevent their
children from making mistakes. Moreover, parents wanted to provide encouragement to their
children to promote academic success in high school.
Parents' Perception of Student High School Experience
In my research study, another prevalent theme was the student's high school experience.
Many of the students were having positive experiences. However, due to the COVID-19
pandemic, some struggled with virtual learning, experiencing a decrease in their social
interactions and academic motivation.
The interviewee's respondents indicate that most of their students currently enrolled in
high school had positive experiences. "Well, my son, he is a senior in high school. He plays
basketball as an extracurricular activity, and he has also run track throughout his high school
career. He's a great student. He also has a 504 plan for ADHD because he sometimes needs more
accommodations for testing time and getting his assignments in, but that mainly sums it up."
Overall, the participants' high school children had a positive experience in high school.
Decrease in Parental Involvement
The parent interviewees emphasized changes in the types of engagement; schools were
utilizing different modes of communication, relying heavily on social media because of the
COVID-19 pandemic. While many parents received several types of communication from the
school, some still desired more face-to-face interactions. Overwhelmingly, the levels of parental
involvement decreased from elementary to high school. Parents stated students became more
mature and advocated for themselves, and students also experienced more opportunities.
Conversely, many parents expressed dismay over decreased communication between the
school and the parent. Participant B shared, "[in] elementary school, of course, you get a lot of
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communication, sometimes too much, because it's agendas, calendars, etc. And then I guess the
transition to high school is that it's still important to get that communication. Still, I also
understand that a lot of it falls on the shoulders of the student as well, because they're mean;
elementary school, of course, you get a lot of communication, sometimes too much, because it's
agendas and calendars, and that kind of thing."
Parents also stated students needed to be accountable. Participant K noted, "and then I
guess the transition to high school is that it's still important to get that communication, but I also
understand that a lot of it falls on the shoulders of the student as well because they're learning the
responsibility of maintaining themselves."
Parents shared opinions on the school systems utilizing technology and the importance of
students advocating for themselves. Participant A said, "like I said, definitely with technology,
but I think also the school systems give the students so much information to work with that they
can advocate for themselves, so my student has definitely taken on that role of advocating for
herself, and I've gotten to be a part of it, but not as much as I did in elementary school, but I feel
like the opportunities have just gotten to be a lot more, too, the older she's gotten."
Many parents noticed the change in communication from elementary to high school and
how their high school students achieved more autonomy and had to advocate for themselves.
"So, for high school, I find that he is able to be more vocal and be clear in his request from his
teachers, versus elementary, where I did the hand-holding, and I was the one who was speaking
to the teachers and trying to find ways for him." Parents noticed as students matured, their
accountability increased. "Now I have him do it for himself. I'll talk to him and let him know,
'Okay, here's a good way to ask your teacher this,' or, 'Let's figure out what grade that you may
need for this assignment so you can speak to your teacher and ask her or him what you need to
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push for to get to where you need to go.' So, I've taken the actual hand holding out of elementary,
and he's starting to do it on his own in high school…"
Disengagement
Other changes in parental engagement involve the parents' perception toward the school,
feeling as if there was a miscommunication or an uneasy relationship. Some parents believed
their children became disengaged in school because they struggled academically or did not have
a rapport with their teachers. "Oh my God, it's been a total change for one of my kids. My oldest
has been the same all the way through high school or all the way through school. My youngest
has done a total flip, and I say that between ninth grade and 10th grade. From ninth grade, well,
even in middle school, he started showing signs of not being as excited about school as he was in
elementary school. In elementary school, he was excited. In middle school, he wasn't as excited
about school as bad."
Social Media
The following are some of the parent responses regarding social media as a form of
communication and how it fosters engagement between the schools and parents. Many of the
participants felt the schools communicated well by utilizing social media, including email, text
blasts, automatic phone calls, and learning management platforms. "I think the school does well
with the text message blast through School Status. I always receive the text message that is
talking about the tutoring that's available. So that's really beneficial to teachers because their kids
usually don't come and tell them when they get home. And then, I think it's an improvement?
Maybe more communication about parent engagement night, maybe. I mean, I don't know. That's
a tough one."
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Other participants felt schools needed to personalize communication, so parents did not
miss important messages from the school. "I would say as far as communication, they do a really
good job with our social media, pushing stuff out and letting us know. Not such a great job as far
as, I would say, you could have a little more personalized email not obviously overloaded, but a
lot of times if you miss something on social media, unless you go and try to find it, it's
sometimes hard to find out things that are going on. So, I feel like if we push stuff out, maybe a
more personalized text or phone call, something that if I hadn't had time to check social media
that day that I would know about."
Many of the participants appreciate the technology used to support school to parent
communication. They feel informed. "I do like the messages, the direct messages that the
teachers do send. I've gotten direct messages, letting me know that he's doing exceptional, he's
doing good. I've gotten messages to let me know that he may need to work a little harder on
something else. So, I think that communication I believe the school does well. The school has
social media. They always have events on their social media pages. They send out the school
status, like text blasts to let parents know what's going on..."
Although many of the parents are appreciative of the communication from the school,
some parents would appreciate more alternative ways for the school to make contact. "I think
y'all do very well. Y'all call us. Y'all text us. Y'all send us emails. If something's not right, y'all
are going to reach out to try to see if we all can just get together and resolve the issue." Parents
do appreciate schools reaching out to the community stakeholders and parents regarding
academic success and school events.
Some parents mentioned concerns about schools not being able to reach parents who may
not speak English. "Like I said before, I think they put the information out on different platforms,
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social media, trying to give the students, through Google classroom, give them whatever
opportunities and stuff they can, but I think the biggest problem at this point is maybe
communication with parents that don't speak English, maybe trying to find ways to get to those
parents a little bit easier, because not all of those use social media, so maybe trying to find a way,
an alternate way, to send."
Other parents felt the amount of communication between teachers and parents decreased.
"I think this school does well with sending out alerts and texts about what's going on. I just wish
the school would, as far as teacher engagement, and teacher communication, I would appreciate
that a little."
Many parents were satisfied with the types of communication because they felt they
could keep "As a parent, I can check my child's grades. And as soon as I got that progress report,
I did. I think they do well once you speak to a teacher and a teacher realizes, 'Oh, okay, this
parent cares,' I don't think I've ever really had an issue with a teacher. Even with that teacher that
had the issue with me from the beginning, once they understand what I'm saying and I'm telling
them my children's education is important for me, and my children's education is important for
them, even if they don't come to school and act like it every day…"
Nonetheless, many parents felt that social media may not help parents feel connected to
the school. "I would say the whole emailing thing is a blessing and a curse. They can email and
let you know what's going on, but then sometimes it is one of those things where it is just the
email, just to send you information, but nothing transpires, or there are no active steps to help
whatever the reason the email went out in the first place. Yeah. Yeah. The whole emailing thing,
in a sense, it desensitizes…" Some parents feel that communication could be improved. "I would
say in my eyes of when I went to school, and now the communication is better, because of the
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phone situation, because everything is mostly through a text message, all the important stuff. But
it really would be in my eyes, it's hard to say what they can do to improve communication…"
Personalized Contact
Although some parents appreciate the social media and text blasts they receive from the
school, and updates on Instagram, Facebook, and school websites, others prefer more in-person
and personal contact with the school. Parents would prefer to have more parent-teacher
conferences and school assemblies. However, because of the COVID-19 pandemic, schools
limited assemblies and in-person meetings. Many parents felt schools needed to strive to build
meaningful relationships and brainstorm strategies to increase parental engagement.
Some parents felt a disconnect between what teachers communicated on their syllabi and
the learning management system as opposed to what they communicated in class: "It's kind of
hard. I can't expect that from everybody, but it would be nice if we all were all on the same
understanding. I think the syllabuses are very misleading sometimes where you can look at a
syllabus and you can tell where this is what is expected of them, but the classroom is not
structured that way."
Parent participants felt that even though communication is constant, parents still struggle
with accessing different information. "I think communication across the board is 100% better
than no communication at all, and you find out through, or as some parents would, finding out
through report cards that don't make it home. But see, I have PowerSchool, so I get a ding every
time a grade is inputted, but some parents don't. Some parents are not connected to PowerSchool.
Some parents can't log into their kids' Schoology, but that would be where the communication
should be…"
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"I think the school does well with the text message blast through School Status. I always
receive the text message talking about the available tutoring. So that's really beneficial to
teachers because their kids usually don't come and tell them when they get home. And then, I
think it's an improvement? Maybe more communication about parent engagement night, maybe.
I mean, I don't know. That's a tough one."
Fostering Relationships
Fostering meaningful and influential relationships is critical to effective parental
engagement. Positive, engagement relationships between the school, students, and parents were
necessary to have increased levels of high student achievement. The interviewees felt parental
engagement could improve by fostering relationships with emphasis on open lines of
communication, incorporating in-person meetings and showing support for all students,
regardless of ability levels.
When schools reach out to parents and keep them informed of their children's academic
progress, parents feel connected to the school, "Just to reach out to the parents, make them feel
welcome in the school, make them feel that they are a part of their child's education and part of
the school. I know when a school is really large, and often, if parents don't feel that they can be
engaged or don't have a place within the school, they're kind of reluctant or hesitant to take part.
And then just to keep reaching out to the parents, and make them feel welcome, and make them
feel that they can make a difference and be present…"
When schools communicate with parents, demonstrating children's academic success and
well-being are important. "I don't really have any only because everybody's life is different.
There are people, these kids live in totally different circumstances. I think, like I said,
communication because you don't know these kids, you don't know what these kids might be
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going through. If we are all communicating, and even if you don't get the response that you
would want from an active parent, you just keep doing it. You keep putting it out there, so it
shows that you care. You care…"Being supportive to the kids, being there, being an open ear for
them, encouraging them to do better…"
Schools must be mindful of the best approach to use when contacting parents. "I think
that will depend on socio-economic status and the community you're in. Because if you have, for
instance, an African American-based school, you're not going to be able to approach it in the
same manner that you would with the Latino-based school or Caucasian-based school. You have
to figure out what your parents are dealing with everyday and go from there because if I have a
hard time feeding my kids every day, you can't come to me and tell me, 'Well, such and such
needs a poster board. Lady, I can't feed him breakfast. I don't care about that poster board.'"
Schools should be mindful of families' socio-economic status, community relations, and
cultural differences. Participant C vulnerably shared, "Or if I can't keep my lights on, you can't
fuss at me about the internet, because that's the last thing on my mind. It really just depends on
what you're dealing with and who you're dealing with, and then once you figure that out, you get
to be a part of the PTO. Maybe some more information was provided to parents about that,
especially the parents of the freshmen and sophomore classes. Maybe some areas where parents
can volunteer, some opportunities."
The findings related to the overarching research questions and the interview questions
helping to guide the research found families understood parental engagement and how it can be
effective in the school setting. The data demonstrated how African American families perceive
their role of engagement in their students’ success in high school. Moreover, the data determined
how African American families perceive their roles in supporting their children’s academic
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achievement and how parents communicate with high school faculty and staff. Parental
involvement led to increased engagement for the students and the parents in the school setting.
Varied modes of communication are helpful to parents because they can stay informed; however,
many parents would prefer more personalized interactions with teachers and administrators.
When parents had a positive high school experience they strived to ensure their children had a
positive high school experience as well.
Changes in parental engagement occurred for many reasons. Not only could the parents’
perception of their children’s high school experience have an impact, but also the decreased
engagement in parental involvement. If parents felt their child’s high school experience was
negative, then the levels of parental involvement may decrease. In addition, students may feel
disengaged from their school experience and be less inclined to reach their potential and perform
at their absolute best if they are unhappy and their parents are not involved.
Lastly, parents felt schools could improve engagement methods. Social media was an
important technological tool, integral to keeping parents informed of school events and student
academics. Parents were also interested in having more one-on-one meetings with teachers and
administrators. While parents were satisfied with the amount of information disseminated
through the social media blasts and text responses, many parents still wanted to have in-person
meetings and increased interactions with the staff and administration. Parents felt schools should
strive to build relationships with parents and be knowledgeable about the students. In addition,
schools need to be cognizant of how to foster effective relationships with African American
families, which may differ in the school’s approach to Caucasian or Latino families. Fostering
effective relationships are critical to effective parental engagement.
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In conclusion, parental perception plays an important role in the family engagement
present in the school system. Schools officials need to be cognizant of the various barriers that
may impede effective family engagement. To foster effective relationships between families and
school officials, including teachers and administrators, schools need to work diligently to
eliminate the barriers to family engagement. When school settings employ effective best
practices to improve family engagement, then student achievement can experience a positive
impact. Not only will families feel heard and understood, but students will also experience
academic success, which can change the trajectory of their lives.
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Chapter 5: Discussion
Parental involvement plays a significant role in how children perform in school. The
nature of interactions that transpire between the school and parent depends on the effort each
side puts in interacting and developing solutions. Parents who believe their only role is to get
their child to school is not willing to be an active participant in either school-based or homebased parental involvement (Hornby, 2011). There are many significant details emerging from
the finding, and more so, based on the interviews and secondary literature encompassing school
parent-teacher interaction and school performance. The interview responses suggested parents
had positive experiences at school, and for the most part, students experienced positive
interactions in high school. Even though a few of the parents may have had negative experiences,
they still wanted their children to have positive opportunities at school. The parents were
receptive to social media and texting as a form of communication, but they also felt schools
should emphasize fostering better relationships between parents and schools.
Review of the Findings
Based on the perspectives divulged, it is also evident that parental engagement in
education is critical for educational success. The findings show that it is the responsibility of
parents as much as it is for teachers to interact in ways that could benefit learners' progress. By
addressing the outliers, it is possible for teachers and parents while work collaboratively to
underpin the best strategies to improve the learners' outcomes (Murry et al., 2009). The
secondary literature shows that within the past twenty years, parental involvement, in general,
has declined and, as a result, has led to significant challenges in the education arena. Therefore,
one of the best implications attributed to this finding is that there is a need to determine how best
to improve the interaction. The concern is equally evident in other parts of the globe and has
prompted the need to determine the best intervention processes to improve this relationship.
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Perception of Engagement
The data showed how African American families perceive the role of engagement in the
students' success in high school. Additionally, the data determined how African American
families perceive their roles in supporting their children's academic achievement and how parents
communicate with high schools.
The interviews conducted in this research show a need to foster a positive relationship
between parents and teachers. This necessity is based on the preconception that, in many
instances, the challenges that students face in their learning institutions lead to parents harboring
negative attitudes towards the teachers. The need to foster effective relationships between
teachers and parents can take different perspectives, including developing communication
channels between the two stakeholders (Smith, 2008). The interview reveals that the student is
the primary mechanism that links communication between the teacher and parent. However, a
relationship built on this model is unsustainable because the communication channel is subject to
certain inconsistencies. For instance, when the child relays information to the parent, the parent
gets to formulate the attitude toward the teacher based on whatever the child conveys.
Nonetheless, the parent might fail to consider that the core of the information is subject to the
negative relationship between the teacher and the child. Therefore, depending on this information
channel is highly likely to dent the relationship between the parent and the teacher.
While internal policies are the best practice for creating parent-teacher communication
channels, other methods can also provide solutions. One of the best ways to improve this
interaction is to promote a more personalized interaction between the teacher and the parent. To
achieve this objective, it is essential that the parent gets the parent's contact and, more so, that
they communicate on a regular (Patton, 2015). This approach would also mean that the teacher
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limits the need to pass messages to the students, who then relay them to the parent. Instead, the
teacher gets to communicate about the problem directly to the parents, who consequently join to
determine the best solution. This approach is among the standard strategies that learning
institutions use, especially after discovering that an individualized approach to learning has
better outcomes than the employment of one-fits-all models that generalize the interaction
strategies, leading to inconclusive outcomes.
However, the ideas behind a positive relationship between parents and teachers attract
some ethical concerns. One of these concerns expressed in this area is the essentiality of space.
Because of the variations in schedules, it is challenging to develop an effective interaction
between these stakeholders (Rapp & Duncan, 2012). Furthermore, most learning institutions
prefer that the information gets to the learner before reaching the parent or teacher because of
this concern. The same concern is more revealing in the African American context. Based on the
interviews and implied aspects of the secondary literature, it is notable that most parents find it
difficult to attend to their children's school concerns because of their busy working schedules.
Therefore, visiting the school and interacting with the child's teacher can be highly challenging
and affect the parent's work schedule. Therefore, such developments give rise to moral charges
considering that the parent depends on their work to afford to pay for the tuition. At the same
time, without comprehensive information about their child's learning progress, they cannot
participate in their success.
Parental Involvement
Based on parent responses, parental engagement entails parents becoming involved in the
school in many ways. Parents can support their children by attending high school sporting
events, parent-teacher conferences and remaining updated on their child's academic performance.
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Parental involvement may look different for each parent. Some parents engage more with school
staff, teachers, and administrators, while others may focus on how to incentivize the children.
Some parents may not engage with the school as much as others. Although the participants
described parental involvement in many ways, responses indicated parental involvement was
necessary for students to achieve success in the school setting.
The Need for More Personalized Contact
The interactions between teachers and parents have changed following the new
developments. One notable change that marked a shift in parent-teacher communication is the
COVID-19 pandemic. One of the most remarkable impacts of this condition is the need to
communicate remotely. In several studies, parents expressed the need to communicate with
teachers remotely, citing the need to maintain a safe distance from public spaces. Therefore, such
developments imply that learning institutions must get to positions whereby they can embrace
the remote communication model. Furthermore, this communication method is now
commonplace, especially between 2020 and 2021, after many schools implemented online
learning models to replace traditional classroom methods. Such developments prove that remote
communication models are already in place. Instead of being used in learning, it can be
channeled to improve and promote the teacher-parent learning model.
While most studies, especially those conducted within the past two years, cite social
distancing as the main reason for using the remote method, other investigations implicate the
modern lifestyle and cultures. This perspective intends to dismantle the perspective that parents
and not interested in getting involved in their children's lives. Instead, these studies reveal that a
shift in socio-economic demographics has transpired in the past twenty years. Most parents,
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especially those with low socio-economic backgrounds, face a hefty work schedule. Such living
structures undermine their ability to get involved to the desired levels in their children's life.
However, the positive side attributed to these developments implicates the role of
technology. Through Zoom and other communication technology models, parents can now
contact their students' teachers and have a one-on-one session regarding how to improve their
children's educational outcomes. Furthermore, studies have recorded progress in communication
technology within the past ten years. This positive change has contributed to the educational
success realized across all demographics.
Issues surrounding race are still a significant area of discussion in the United States that
impacts education significantly. There is a need to determine all the relevant attributes associated
with this issue, considering it impacts education from the learners' perspective and the family.
The standard argument evident from these studies is that institutional racism is still a significant
problem that requires addressing (Hayes, 2012). Furthermore, these studies reveal that the
minority groups living in the United States are the most impacted. Finer details from these
perspectives reveal that African Americans occupy the bottom of the educational ladders. This
concern prompts the need to determine the measures that can improve education outcomes in the
community. These perspectives reveal that the parental-teacher interaction is among the best
interventions that can aid in improving this outcome.
Creating Meaningful Relationships
The socio-economic dimensions of racism are the most significant aspects requiring
addressing. In most economical and financial institutions, African Americans are the least
favored. Such developments seem to have notable impacts across most institutions, which as a
result, influence the community's perspective in general (Johnson & Christensen, 2017). This
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viewpoint is consistent with the perspective revealing that African Americans record the lowest
attitude towards the essentiality of education. Parents, for instance, have developed a negative
attitude towards the education system, which impacts their willingness to participate in
educational forums that advance learning interests. One of the most significant challenges they
record as affecting their perception is the stratified society.
Most African American students partake in their education in public schools, which
reveals notable details about the apathy realized in the parent-teacher engagement. Studies
conducted in the past have revealed that most African American parents with students in public
education institutions have grown increasingly apathetic towards the system because of the
inability to pay for their student's school fees as regularly as expected. Furthermore, this problem
is more concerning because of Whites-only educational institutions. The management of these
institutions has managed to maintain the status quo by implementing policies that aim to benefit
part of the demographics while simultaneously other groups. The stratification realized in the
current learning platform is especially concerning, as evident by the investigations purporting
that they realize higher performance than public schools.
Fighting Against Disengagement
While studies in the past have focused on the direct impacts of students learning in public
schools, they have overlooked the indirect implication. One of such developments is attributed to
the perspectives that the students and parents develop about the learning process. Parents have
become apathetic because of the typical attitude conveyed about public schools because they
typify these institutions as a failure.
Therefore, these attitudes prevent them from engaging in such practices as follow-ups on
their children's progress and investing more resources in their learning. After learning of such
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challenges, some public learning institutions have determined the need to implement policies to
address the problem. For instance, some schools now require that parents engage with their
children's teachers at least three times within two months. This requirement is primarily popular
in public schools and has contributed to the learning institutions' positive outcomes within the
past ten years.
The aspect of career development is also a prominent area that this research raises. While
many appreciate that education is the key to success, few understand the mechanics attributed to
this statement. The need for parents to engage with their students' teachers provides an essential
guideline that aids the student in comprehending the specific path they should follow to partake
in the careers of their choice. This subject area is also prominent considering that most African
American students, compared to their White counterparts, lack career roadmaps, consequently
leading them to undesirable careers. Nonetheless, this perspective is subject to criticism,
especially about resources. To determine the career path, one needs to partake in, one must
comprehend the resources they will require. Therefore, considering the socio-economic levels of
African American students, such planning proves futile. Consequently, the only option for the
student is to determine the opportunity within their reach.
The outcome of parental engagement in the learning activity is also attributable to the
economic stability associated with the African American community. Studies have concluded
that the level of education is directly proportional to the economic advancements recorded in the
community. A meaningful subject in this area is the long-term impacts of the economic
challenges realized in the African American society (Mendez et al., 2009). The inability to afford
resources to procure quality education has been gradual and has substantially impacted the
community's progress. Based on this perspective, many researchers who have focused on the
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subject recommend that the first step towards addressing concerns encompassing education in
the African American community is financial empowerment. The parent's ability to afford tuition
without much stress can motivate them to engage with their children's teachers more effectively.
Communication
At the high school level, the nature of communication between the parent and child
changes in significant ways. In the interviews, this aspect was apparent and played a crucial role
in the learning outcomes. One of the significant challenges that parents to high school students
experience is the ability to foster trust. This developmental level implicates significant concerns,
mainly when analyzed from emotional and social levels. The students get to a point where they
develop mistrust toward either their parents or teachers (Schueler et al., 2017).
Either way, such developments alter the consistency of communication between the
stakeholder leading to adverse outcomes. In this unit's discourses, communication breakdown is
among the most typical symptoms of dysfunctional families. At the same time, studies reveal that
African American families, compared to other races, experience turmoil in the family unit. The
probability of parental violence leads to significant mistrust between the parent and the child,
which undermines other relationships associated with the child. At a high school level, the level
of mistrust is significant and leads to the child going out of their way to prevent their parents
from meeting their teachers.
Because of the need to communicate, there is a need to develop counseling programs that
improve the interaction. Such approaches are especially essential when the students come from
dysfunctional families. Positive communication attributed to this interaction is only possible by
introducing a counselor or ensuring that the teacher develops counseling skills. This attribute is
significant considering the significance of addressing mental health in the African American
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community. Because most of these challenges stem from the family unit, it is imperative to equip
the teacher with the skills (Smith, 2008). This way, the teacher can understand the learner more
comprehensively and determine the best strategies to address the concerns that affect their
wellness. Furthermore, equipping teachers with counseling skills makes them approachable to
the students because counselors understand the best approach to use in solving sensitive matters.
Solving behavioral challenges can lead to positive outcomes, especially when the process
involves all the relevant parties. The counseling process must comprise the teacher, parent, and
student. This process is essential in addressing behavioral problems as both the teacher and
parent can share their distinct perspective based on their interaction with the student (Snell et al.,
2020). Consequently, they can determine if the problem stems from school or home and, more
importantly, the best way to address it. Furthermore, the comprehensive interaction is essential
considering that teenagers undergo significant changes, and most are unwilling to share these
problems because of their worldview and perspective.
The cultural perspective associated with parent-teacher relationships is also a significant
concern. Based on the literature examined in the study, and more so, the highlighted challenges,
cultural perception toward parental roles impacts learning outcomes significantly (Nygreen,
2019). Many factors impact the child-parent relationship in African American cultures,
undermining school performance. Furthermore, some of the reviewed literature revealed that
compared to other cultures, the time that African American children spend together is much less.
However, such developments implicate the nature of work that the parents partake in,
particularly the internal issues. Therefore, there is a need to address all the relevant concerns
encompassing cultural influence on the education of high school learners in the African
American community.
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The teacher's personality is also an essential factor that impacts parental involvement in
educational matters. To ensure that students experience positive interactions and outcomes in
their education, they must increase their level of involvement, making follow-ups on
performance with the parent (Hunter et al., 2019). However, to make such interactions, the
teacher must develop a positive attitude towards the learner, including conducting personalized
follow-ups and creating personalized assessments to determine their progress. This issue presents
a significant challenge in the African American learning context, considering that it implicates
the aspect of resources. Because of the limited classrooms and learning infrastructure, the ratio of
teachers to students is significantly high (Patton, 2015). Therefore, it becomes significantly
challenging for the teacher to develop personalized evaluations that they could use to improve
the learners' outcomes.
Furthermore, the parents' perception of education is another critical area requiring
addressing. While most White students have parents that have gone through the education
system, the same is not evident for African American students. People who have grown in the
20th century faced significant challenges that impacted their perspectives on the learning process.
The primary concern in this regard is the perception they harbor toward the process. The 20th
century is a period attributed to significant developments, and more especially the Civil Rights
following the deliberations of Brown v. Board of Education, the studies encompassing education
reveal that most African American parents developed a negative attitude towards education
because of the challenges they experienced at the time (Baker et al., 2016). For instance, after the
decision in Brown v. Board of Education, several Black students faced acts of violence from
their White counterparts, which consequently impacted their perspectives on the learning
process.
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Consequently, the development of negative attitudes exhibited by parents in this
generation implicates the historical developments. The problem is worsened by the antics of
racism recorded across different parts of the United States. For instance, the hate crime targeting
members of the Black Lives Matter movement continues to impact African Americans'
perspectives towards institutions in the United States. Therefore, such developments lead to the
parents developing a negative attitude towards schools. The events prompt the belief that the
challenges that African Americans faced in the traditional society are still alive in modern
institutions led by the Whites.
The education system also contributes to the conflict that impedes African American
parents from interacting with teachers. More specifically, the issue of cultural identity implicates
the curriculum that learners use in the United States. The critical view has pinpointed the lack of
inclusion in these systems, consequently impacting African Americans' perspective on the
learning process. For instance, critics have divulged that the curriculum incorporates some
inaccuracies that misrepresent the Black culture (Rowan-Kenyon et al., 2008). At the same time,
it is evident that the previous generation of African Americans is critical of the Black identity.
Therefore, parents are less likely to cooperate with teachers to advance their education due to the
negative attitude toward the learning system. The studies that have raised these concerns call for
policies that target inclusion in schools. Additionally, these studies have noted that affirmative
action is the best way forward, and, more so, the increase in diversity could produce the best
learning outcomes in the population.
The Impact of Social Media
The use of social media in advancing communication between the parent and teacher
elicits both positive and negative responses. While many researchers suggest that educational
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stakeholders could use this platform to interact about learning matters, it is essential to consider
all its challenges. Today's popular platforms, including Facebook, Twitter, and Instagram, have
made significant contributions to the interactions across different institutions. Nonetheless, these
platforms also implicate some notable challenges that require addressing before incorporating
them into learning platforms. One of the most notable challenges is hacking, considering that
they are yet to incorporate dependable security measures. The platform developers have been
instrumental in advancements in this area. However, it is unclear how to integrate them within
the learning platforms.
At the same time, some studies have failed incorporating social media platforms in
addressing parent-teacher engagement because of the essentiality of interpersonal
communication. As conveyed across research, a common perspective is that meaning tends to
shift based on how the user conveys the information (Murry et al., 2009). This concern also
implicates technological savviness, as it is essential to possess some technical knowledge to use
the platforms effectively (Latunde, 2018). At the same time, it is imperative to have a steady
internet connection and a computer or other forms of internet-based gadget. Such a perspective
also leads to the socio-economic problem associated with African American communities. Many
families cannot afford the state-of-the-art gadget, which limits their use of social media to
communicate with teachers.
Furthermore, interpersonal interaction is the best way teachers can interact with parents.
This type of interaction offers several benefits, including expressing emotions and reading other
non-verbal cues that aid in developing better comprehension of the proposed solution. Therefore,
this type of interaction is effective as a parent's visit to the teacher's office reveals that the parent
is concerned about the child's learning progress. At the same time, interpersonal interaction is
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essential as it aids the parent in conveying more information than they would when conversing
through technological platforms. The parent can discuss all the relevant attributes they believe
could impact the child's learning process with the teacher. At the same time, it allows them to
express the sincerity of their concern (Levine & Sutherland, 2013). The same outcome would be
impossible when communicating across the technological platform because, in this interaction,
the participants can only derive meaning through the words conveyed. This concern means that
using these platforms can be problematic, especially considering that some of the critical aspects
of discussion can lose their actual meanings.
At the same time, there is a need to derive policies that align with the projections
associated with the future of learning. Social media platforms are currently commonplace in
almost every institution, and the education platform is no exception. Based on the essentiality of
parent-teacher communication, educational platforms must adopt new policies that could
improve the use of social media in addressing educational concerns (Mendez et al., 2009). This
process must comprise several considerations, including the platform developers who could
improve the functionality of these platforms by addressing the dynamics of these websites based
on their best use in learning practices. Taking this approach, and more so, implanting it at a state
level for school districts to adopt, can be more effective in promoting parent-teacher interactions.
Furthermore, this necessity can lead to more parents understanding the necessity of their
interactions and understanding how to use the platforms to partake in the process.
Limitations
I compiled a thorough review of literature for the research and analyzed the data gathered
from the participants utilizing the ATLAS.ti software. There were few limitations in the research
study, despite the world-wide pandemic. However, based on participant responses if I had
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expanded the number of participants, the study would have yielded more data to analyze. One
participant did have trouble answering some of the questions, although most of the participants
grasped the meaning of parental involvement and family engagement. Follow-up interviews may
have also proven insightful to the data collection.
Furthermore, the research was subject to limitations regarding the participants'
background information. With more information about their background, it would have been
possible to determine the motivations behind their responses precisely. This limitation implicates
the need to determine whether there exist factors that contribute to the specificity of the
participants' responses. Additionally, the research faced some time constraints, which could have
factored in the results achieved. More specifically, with more time to conduct the investigation,
the interview length with each participant could have been longer, consequently contributing to
determining the results with greater precision. Therefore, the time aspect influenced the number
of participants incorporated into the research and impacted the length of the interviews.
While the investigations encompassing the significance of parental engagement in their
children's education have produced important information about the best practices to incorporate
into the research, it is subject to some notable limitations.
In this study, these limitations were realized and their impacts in the study as well.
Consequently, the implications of these challenges are significant, and as part of the
recommendations, other researchers must attempt to address them. Nonetheless, the study took
sufficient measures upon realizing the implications of these limitations to ensure that they did not
have many impacts on the study results. Furthermore, the solutions realized in secondary
literature provided the relevant contexts to analyze and address these limitations. Therefore, this
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part of the paper will encompass the limitations realized across the different stages of the
research and provide recommendations on how future studies could address them.
One of the limitations noticed in the evaluation process is that the available research is
too narrow in terms of the views and methodology. When analyzing the secondary literature, one
of the consistent realizations was that despite the advancement in technology and precession in
measuring observations, some researchers opt to incorporate assumptions compared to
incorporating quantitative measures to build their research. To this end, it was noted that the
assumption of these premises was necessary, mainly in supporting the illogical and unreasonable
premises.
Furthermore, to this end, it was evident that this irregularity tends to arise from the
presuppositions attributed to mathematical methods leading to deductive reasoning in
conclusion. Nonetheless, it is recommended that more studies partially use the premises of
assumptions drawn from secondary literature to achieve the most desirable result. As such, in
such a study incorporating student performance, it is impossible to improve the deductive
reasoning process by incorporating more deductive or inductive reasoning than relying on
assumptions.
Another limitation realized in the study encompassed the failure to conceptualize broadly
based on the information collected. To this end, a significant factor is that education research has
failed to broaden its theory and practice. This shortcoming is significant in such research as the
impacts of parental involvement in children's learning, primarily based on other disciplines. In
this regard, it was further noted that, to some extent, most of the studies attributed to crossdisciplinary convergence tend to neglect the interdisciplinary aspect of the study.
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Consequently, such development in the research tends to contribute to the inability to
conceptualize what the outliers marking educational outcomes entail. This limitation is
particularly impactful in studies entailing the socioeconomic demographics attributed to such
contexts as race, gender, and religion. Therefore, it is imperative to make these elements more
evident in future studies, mainly to conceptualize better the concerns existing within social
lenses.
Furthermore, professionals' self-interests in studies are a significant consideration
attributed to secondary literature. Discourse encompassing African American studies has been
marred by disparate perspectives, especially from researchers who have distinct opinions
regarding the educational performance of the social demographics. One of the noted problems in
these studies is the role of institutional racism, which seemingly, encroaches on educational
discourses. Therefore, when analyzing the impacts of parental engagement in their children's
educational interests, these concerns emerge consistently and impact the way researchers make
deductions from the secondary literature contexts and based on the primary data collected.
Therefore, it is imperative to be wary of professional self-interest and bias, which can impact the
outcomes and deductions in the final research.
Some researchers also tend to hold critical views of schools, leading to the inability to
underpin the implications of some critical perspectives emerging from the data. For instance, this
concern was noted in deliberations encompassing the need to introduce aspects of minority
cultures in education. More specifically, some researchers heeded that such development resulted
from the inability to perceive the beneficial aspects of the current educational curriculum. At the
same time, some studies fronted that such inclusions into the study were futile and, therefore,
derail what education represents in the United States-based curriculums.
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Therefore, these perspectives prove that some of the studies incorporated into this
research incorporated more subjective opinions bearing the perspectives of the researchers, as
compared to the objective opinions that could have led to the realization of better deductions.
Furthermore, it is imperative that when these studies are issued for review, the reviewers must be
especially critical of such subjective opinions, thus, separating the thought process from the
impacts.
Another limitation noted in the research regards an ineffective integration of knowledge
leading to ineffective deductions. More specifically, some studies incorporated into this research
had been developed from a retrospective point of view and, in many ways, tended to ignore some
aspects of modern learning. These studies went as far as integrating and interpreting the
developments in traditional learning settings based on the recent ones. They failed to heed those
substantial changes that have taken place, especially after the decisions of Brown v. Board of
Education, which led to significant changes in the context of race. Therefore, the deductions of
the outcomes of this study from these literary viewpoints were inconsequential to the research
outcomes.
Furthermore, the study depended on previous preconceptions about investigations in the
area. Nonetheless, the information about this subject matter was limited, and therefore, the study
took more of an inductive approach to determine the outcomes. With adequate information
collected from previous research, making the deductions could have been much more
manageable and, more so, conclusive. Therefore, the design chosen for the research suffered
some limitations as it limited the deductive reasoning in the study's conclusion.
Lastly, the research and objectives formulated from the study might have been broad
and, to an extent, presented some generalized outcomes from the investigation. The best
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outcomes could have been realized by making the research topic more specific and using a
sample that could represent the population of interest. This limitation is considerable considering
that the socio-economic demographic of African Americans has changed with time. Therefore, a
more specific and localized sample could have aided in investigating the issue within a specified
area instead of the African American sample, which is significantly broad.
Conclusion and Recommendations for Future Research
The primary implication set forth by this study is that there is a need to investigate other
factors that could improve school performance in the African American context. Nonetheless, the
performance problem in high school students cuts across all cultures, raising the need to
investigate the impact of the problem on other minority groups. Taking such an approach would
aid in determining how best to address the challenges that impact performance in minority
groups and the strategies to implement to achieve the desired outcomes. It is also essential to
investigate more factors influencing parental engagement at a policy level. This approach could
include analyzing issues of misrepresentation and national policies touching on learning
performance. The studies could focus on the role of leadership and how the shortcomings
realized in this area can lead to determining better solutions.
The analysis reveals that many factors impact African American learners in terms of
parental engagement in their studies. More specifically, these studies reveal that the government
has a significant role in developing educational structures that can benefit the interactions
between parents and teachers. These structures can be developed either within or outside the
classroom context. Nonetheless, the evaluation revealed that the most credible solutions underlie
technological innovations. However, it is also evident that culture is a major consideration
marking the interactions of learning outcomes and the context in which the learning happens.
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The information from the participants, especially in this regard to learning outcomes
reveal that setting is a significant consideration in learning outcomes. They reveal that there is a
remarkable difference between parents in a rural and urban setting, as well as students in these
settings. However, in this regard, the availability of resources associated with educational needs
are the most valuable considerations to address. Such developments also set precedence to future
studies in terms of determining how best to impact learners’ education outcomes based on where
they are located. It is also a worthy consideration because of policymaking, which tends to
impact mostly urban settings compared to rural parts of the country.
There is a need to analyze the specific aspects of social media and how these attributes
could be incorporated into the learning process. Moreover, it is notable that part of the solution
underlies different stakeholders' interactions, which include social media platform developers to
explore the best way to intersect the roles of the developers and those of teachers. Taking this
path is more prudent in increasing teacher-parent interactions as it is more convenient and aligns
with modern cultures. The technology that could create interactions between the teacher, parents,
and students is based on the studies showing that the interactions result in positive learning
outcomes. Moreover, the analysis shows that the best outcome underlies the internal
policymaking process, which implies the need for schools to address the regulations and develop
new ones that would lead to more effective and positive interactions.
Nonetheless, another significant area associated with the study is the challenges that the
institutions involved must overcome to achieve the desired outcomes in education. The main
challenges highlighted include racism and lack of resources. However, these factors tend to
interact with other notable challenges that must first be addressed before making the relevant
deductions about the direction learning institutions should consider. Overall, the analysis reveals
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that the concerns impacting parent-teacher interaction within the student's interests are primarily
aligned with specific learning outcomes.
Furthermore, the study's final deduction reveals that there is a need to conduct further
studies encompassing education in minority populations, and more so, within other contexts
resembling that of America, to determine whether the problem underlies across all contexts and
whether it implicates cultural charges. Therefore, these perspectives are necessary for adopting
policies that could positively impact African American learning.
Nonetheless, instead of taking a generalized approach to address this matter, the
investigations can choose specific states and cities with adverse learning outcomes in the high
school population. Such an approach would determine whether the policy changes would be
impactful at a national, state, or local level. These studies can also analyze the implications of the
suggested solutions, including the need to equip teachers with counseling skills and encourage
technological savviness in parents to promote communication. Consequently, these changes
would lead to a broader understanding of the potential solutions to address the problem that
undermines parental engagement with high school teachers to improve learning outcomes. In
conclusion, family engagement is crucial to school improvement and academic success. For
students to achieve at high levels, schools need to involve all parents and community
stakeholders.
Based on the studies conducted, several areas can be specifically targeted to improve the
knowledge around parental engagement. The needs arising from this area are mainly based on
the establishment that the current studies are yet to underpin the most significant areas that could
lead to a better understanding of the concerns that impact students' learning. Therefore, the first
step is to focus these studies on students' learning performance, which must be incorporated as
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the core of the process. Furthermore, it is integral that when these researchers conduct these
studies as per the recommendations, they concentrate on addressing the implicated social issues,
including genderism, racism, and other forms of prejudice that could undermine the imparting of
knowledge by learning institutions to the learners.
Therefore, the first recommendation is to consider the implications of parental
engagement across the aspect of genders. The studies encompassing this subject area have
established that male and female learners tend to exhibit varying dynamics in terms of learning
performance. Such developments are especially significant because they contribute to
understanding the intersections that exist across the existing social borders and, more so,
regarding learning goals. Therefore, the future studies looking to replicate this study should
consider incorporating the aspect of gender, which could be incorporated as an extraneous
variable to determine how it interacts with the rest of the social aspects associated with learning
outcomes.
Moreover, the gender aspect can be incorporated based on the new dynamics of the
concept and its implications in society. This consideration is essential because a significant
number of studies that have delved into issues of education based on gender tend to incorporate
the assumption that gender is binary. Therefore, this research tends to implicate outcomes based
on the idea that learners can be male or female. Such structurization of research can have some
compromising qualities, mainly when applied in a modern setting where the concept has
achieved fluid demographics. As such, research in this area can underpin educational concerns
based on the perspectives of minority sexual groups.
Furthermore, future researchers must consider replicating studies while simultaneously
varying the concepts from where they sample their focus groups. This recommendation mainly
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targets policymaking areas because educational settings mirror educational contexts. Many
factors emerge from these considerations, especially the fact that some institutions in society also
contribute to learning. According to the recommendation, the focus should be implicated
primarily on the impacts of community interaction, learning, and roles that parents play in
supporting their children’s educational needs.
Some studies encompassing drop-outs show that the existence of gangs within the
community setting impacts learners' perception of learning (Annunziata, 2006). This perspective
warrants a comprehensive evaluation to determine with better precision whether the parental
role, combined with the educational personnel, can aid in correcting the outcomes. The desired
social results from such interactions are the need to reduce misdemeanors associated with the
youth and increase the level of positive interactions in the population. Furthermore, this
recommendation is based on the studies confirming or suggesting the need to improve social
outcomes underly in the interactions of various appendages in society.
The researchers interested in taking the qualitative direction in this research must also
consider addressing some vital aspects of the research that could lead to better knowledge in the
discourse. The first consideration is to determine how best to align policies associated with other
countries, particularly those with similar dynamics as the United States. Therefore, the studies
should focus on the current educational policies and, more so, the impacts of these regulations in
addressing sociological challenges. Therefore, the study should encompass various
demographics, including the outliers that can impact the problem. Taking this approach to
addressing these challenges could lead to more comprehensive knowledge regarding the failures
associated with education policies and the available remedies to address the problem more
significantly.
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Researchers opting for qualitative studies must also opt to address the issue from a Black
person's standpoint. The UK, France, and Australia also have the majority-minority issues, which
implies they provide significant backgrounds to assess whether the concerns impacting Black
students are similar across the countries. Taking such an approach in line with the attitude
associated with the Blacks could aid in determining if part of these challenges underlie in culture.
Furthermore, this research would capture more comprehensively the perspectives
associated with the majority-minority settings and how making changes in this regard could
impact the desired social outcome. This recommendation is also based on the deduction that
because of the increased internalization, it is imperative to resolve concerns that impact modern
educational settings and, more so, to determine the most impactful laws that could resolve these
challenges.
Based on the study findings, it is also essential for future research to take a mixedmethodology perspective in addressing the problems realized in modern educational settings.
The best approach to take in this regard is to analyze the attitudes of African American parents
towards the American learning systems in correlation with their children's performance. They
should combine the findings they realize in this area with the implications of other outliers,
including racism and misrepresentation, which researchers have linked with poor outcomes
across all the institutions encompassing African American interests. The study design can also
provide vast information when analyzing the concerns about education based on teachers'
perspectives. This input is essential in the research considering that it can determine whether the
solutions needed in this area regard the improvement of competency and the challenges
associated with pursuing this line of solutions.
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Appendix A
Interview Questions
-

Please tell me a little bit about your high schooler and their experience.

-

How about you, what was your experience like in high school?

-

How do you think your own experience influences the way you engage with your
child’s education?

-

When I use the term, parental engagement, what does that mean to you?

-

What types of engagement have you found to be the most effective with your child’s
education?

-

How has this changed from elementary to high school?

-

What do you think the school does well in terms of communication to parents and
what do you think they could do to improve?
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Appendix C

SIGNED CONSENT FORM

Title of Research Study: HOW TO IMPROVE SCHOOL LEADERSHIPS IMPACT ON
FAMILIES ABILITY TO BE INVOLVED
Researcher's Contact Information: Stephen McClure 3342688668
smcclu23@students.kennesaw.edu

Introduction
You are being invited to take part in a research study conducted by Stephen A McClure of
Kennesaw State University. Before you decide to participate in this study, you should read this
form and ask questions about anything that you do not understand.
Description of Project
The purpose of this study is to explore and identify the needs, ideologies and gaps existing in
partnerships between school and families to address family engagement and commitment
barriers, and to identify best practices and strategies to improve overall family engagement at
one high school.
Explanation of Procedures
Participation involves being interviewed by Stephen McClure from Kennesaw State University.
The interview will last approximately 30-45 minutes. Notes will be written during the interview.
An audio tape of the interview and subsequent dialogue will be made.
Time Required
Approximately 30-45 minutes
Risks or Discomforts
None
Benefits
School leaders will have the knowledge to better communicate with families which with the goal of
having more students success
Compensation N/A
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Confidentiality
Parents will conduct the interviews on Google Meets and I keep the information about you and
your child strictly confidential. All information is in locked filing cabinets. I will give you a code
name for all papers dealing with your child and this interview. I will not mention or share real
names with anyone.
The audio files of the interviews will be destroyed by deleting everything off of the computers
once finally defense of dissertation is completed.
Inclusion Criteria for Participation
Families must be African American and have a student attending Rome High School entering
grades 9-12 for the 2021-2022 school year and be on the student’s demographics sheet that is
used for registration as a point of contact for school matters.

Signed Consent
I agree and give my consent to participate in this research project. I may withdraw my consent
at any time without penalty.

__________________________________________________
Signature of Participant or Authorized Representative, Date

___________________________________________________
Signature of Investigator, Date
____________________________________________________________________________
PLEASE SIGN BOTH COPIES OF THIS FORM, KEEP ONE AND RETURN THE OTHER TO
THE INVESTIGATOR
Research at Kennesaw State University that involves human participants is carried out under
the oversight of an Institutional Review Board. Questions or problems regarding these activities
should be addressed to the Institutional Review Board, Kennesaw State University, 585 Cobb
Avenue, KH3417, Kennesaw, GA 30144-5591, (470) 578-7721.
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DEPARTMENT OF EDUCATIONAL LEADERSHIP AT KENNESAW STATE UNIVERSITY

CONTACT INFORMATION
To find out more about this study,
please contact:

HOW TO IMPROVE SCHOOL LEADERSHIPS IMPACT
ON A FAMILIES ABILITY TO BE INVOLVED
Lead Researcher: Stephen A. McClure Sr.

Stephen McClure Sr.
706.235.9653
smcclu23@students.kennesaw.edu

The purpose of this research study is to identify the
needs and gaps existing in partnerships between schools
and families, address family engagement, commitment
barriers, as well as, identifying the best practices and
strategies to improve overall family engagement at
Rome High School.

Participation in this study involves:
African American parent or guardian of a
Rome High student grades 9th—12th
1 hour Google Meet, were you will be asked
questions on how school leaders can better
communicate with families
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Appendix E

To Whom it May Concern:
Rome High School will give permission for Stephen McClure to use student identification #s and
have research take place pending final approval from IRB and School Superintendent.
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