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Figure 4.12:  Patrick’s barn 

Figure 4.13:  Nathan’s rooster 
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Mason also commented on a picture of an overgrown pasture or garden saying that “part 

of it is taken care of but part is also ignored. Sometimes people from the country are like that—

respected sometimes and sometimes not.” 

 Figure 4.14:  Overgrown Garden 

 

After charting my codes, I noticed overlapping codes of comfort, isolation, work, respect, 

and space. I grouped my codes into themes of comfort, space, and growth, which seemed to 

reflect ideas common to both research questions. Multiple students remarked on the need for 

comfort in reading and that rural living was a comfortable way of living. Participants also 

commented on the idea of space in reading environment and rural environment as both shared 

and isolated. Participants also spoke about different ideas about growth. Several saw reading as a 

form of growth where you develop reading personalities, and some of the participants saw 

growth as both negative and positive when describing a rural environment. 
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Evidence of Trustworthiness 

 In chapter 3, I addressed the issues of trustworthiness in qualitative research:  credibility, 

transferability, dependability, and confirmability. Participants were able to provide rich 

descriptions through multiple methods and in different situations. Participants provided verbal 

descriptions through interviews and email; they also submitted photographs, though in varying 

numbers. A total of sixty-three photographs were submitted with one student submitting all 

twenty that were requested. Participants were offered the opportunity to review the researcher’s 

interpretations. Participants were chosen from student volunteers based on their scores on the 

Adolescent Motivation to Read Profile. Even though I originally wanted twelve students for my 

data collection, only eleven applied to participate. I chose nine students to have a balance of low, 

mid, and high AMRP scores on their self-concept as a reader and their value of reading. 

Throughout the research phase, I kept field notes in a logbook, recorded and transcribed 

interviews using the Otter app, and hand-transcribed interviews that the app could not transcribe 

because of background noise. I originally planned to use Atlas.ti for coding, but I could not 

download the full version to my Chromebook. I could only download the mobile version which 

is limited in functions; therefore, I primarily used the mobile version of Atlas.ti for storage of 

photographs. I coded interviews, photographs, and emails by hand and entered my data into a 

table—all of which is described throughout the data analysis. 

Findings 

The rural teenagers I interviewed understand the role of space in their reading lives even 

if they do not have the terminology to describe it, and they recognized the physical limitations of 

their environment on their reading identities. They spoke about the lack of access to reading 

materials, especially online. When asked where they got their reading materials, most of them 
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responded that they checked them out from the school, either from the school library or from a 

teacher’s classroom library. When asked where he gets his reading materials, Patrick said, “The 

library just, public or our school, --typically school but I can do public. Occasionally at home or 

I’ll buy something, usually Amazon.”  They all admitted that trying to read online or purchase a 

book online is difficult. Nathan said about his internet service that “it’s laggy, and it annoys me.”  

They also recognize the negative stereotypes present in reading and in the media about rural 

people. Susan commented that “if you watch some sort of reality TV show or comedy show, you 

have the country bumkin. It’s like a character archetype. He lives in a dumpy town or maybe just 

a dumpy place. He’s not smart and doesn’t seem like he is accomplishing much.”  Avery 

attributes these stereotypes to the past saying, “I'd say it comes from the traditional like, back in 

the olden days when it was just farms, and the people that lived on the farms weren't like 

educated or they just didn't go to school so the people couldn't read, couldn't do math, couldn't 

write. That's where I think it comes from.”  However, even though they recognize these 

stereotypes exist, none of the participants stated they were influenced by them. They agreed that 

it was just the “way it was” and that it is ingrained in society. None of the participants felt they 

had ever been dismissed or “looked down on” for being from a rural area, and only one of the 

participants felt they needed to read about rural teenagers for representation.  

The participants saw their rural setting as isolated with “not much happening.” Nathan 

commented that his rural town is “far away from everything.” However, the participants did not 

view that isolation as completely negative. Several participants remarked that they like the peace 

and quiet of their rural places. Jessica said that the space gives her “time to relax,” and Mason 

said that rural spaces are “natural.”  Nathan remarked that rural places are “outdoorsy” and 

“without a lot of distractions.” This isolation seems to give them time and space to work or relax. 
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Patrick commented on a picture of a bonfire that “It's like a kind of safe place to be. Looks open. 

Because you can see there's you have lots of room to do whatever you want. So that you can 

relax--That's like the basic human need. You can't always be on edge. You can't always be 

worried about what comes next. You do need to sit down and just relax every once in a while.”  

Rural environments were also associated with outdoors work, but the connotations were positive. 

Mason said, “Um, well, you get a sense for doing lots of work all the time. Because you're 

always doing something. Some kind of work always has to be done, typically outdoor work but 

sometimes inside work. Something always has to be done. So you get a sense of, ‘oh, man, I 

gotta go do X, Y Z so that I can have all this done by today.’ Well, at my house it is typically 

mowing the lawn or taking care of animals. There's a lot of them. And those things always have 

to be done because otherwise, the more the animals, they're not going to be happy, or the lawn 

will typically just grow too tall, and it's just uncomfortable to be there. So, you always have to be 

taking care of it so that you can enjoy what time you want to spend out there.” 

Much like their environments, these rural teenagers conceptualized their reading 

identities in terms of comfort and space. Their submitted pictures focused on places where they 

felt comfortable reading or felt comfortable sharing their reading. Amanda, Patrick, Mason, and 

Susan all submitted photographs of reading nooks, sofas with blankets, and beds. They shared 

that these places were where they liked to read uninterrupted. They were comfortable being 

alone reading. Patrick commented that “I never just sit down like in a chair. I don't just sit down 

to read--I like, relax. It shows that not everything has to be all at once or online.” Several of the 

participants also expressed comfort in sharing their reading with others. They shared 

photographs of multiple chairs around a fire ring, porch settees, and car interiors. Susan 

commented on a picture of a porch settee that “sometimes we need a spot to escape but still share 
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if we want to.” Avery said about a picture of chairs around a fire ring that it shows “that 

sometimes we need the comfort of others, even when we’re reading.” Susan submitted a picture 

of a car interior saying that “Living in a rural area means being isolated from accelerated 

programs, especially with sports. In our secluded area there is only one team at our skill level 

within an hour's drive. This makes for long car rides to play competitive teams in which there is 

little to no cell service. During this time without technology, I prefer to read. Before a typical 

soccer game, I can get anywhere from 70-100 pages read as the games are anywhere from an 

hour and half to three hours away. I take this time to dive into my novels and really relax before 

the game. Reading anything from a novel about how learning to surf helps children with autism 

to a book about a strange alien structure coming to save earth helps calm my nerves on the long 

drives. In some more urban areas games can be as little as a ten-minute drive. During that time, it 

would be impossible to even get interested in a book. I feel as though I am extremely lucky to 

have these long drives to dive deep into a novel and really get interested in the plot. Without this 

forced time away from technology, I feel my relationship with reading would be far worse.” 

However, not all students had positive conceptualizations of their reading identities. 

William submitted a picture of the pages of a book and associated it with work. He said it was a 

picture of “just words on a page that someone has to read.” Jessica, who agreed with him, 

submitted a picture of books in the shape of a smiley face. She commented that “reading can 

make some people happy” and that while she does not really like to read, she will if she is 

interested in the subject. Jessica associated reading for school with “data” and “spelling.” 

Summary 

 Rural participants recognize the limitations of their spaces, but those who have positive 

identities as readers have learned to work with their environment to maintain their reading lives. 
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They utilize their outdoor spaces to create private and shared places for reading. They also make 

their physical isolation work for them by reading on long car rides or bus rides. Those who lack a 

positive reading identity recognize reading as work, much like the work they see in their 

environment. Reading, to these participants, is something to be done, just like feeding animals, 

mowing pastures, and other chores. 
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CHAPTER FIVE:  DISCUSSION AND IMPLICATIONS 

To understand the role of place in reading identity for rural teenagers, the researcher 

asked participants to relate their experiences as an understudied segment of the population. 

Allowing rural teenagers a role in research that is relevant to their specific lives not only 

provides them with representation in research but also gives them a space to voice their thoughts 

on the intersection of their rural environment and their reading lives. Participants voiced both 

positive and negative thoughts about their reading lives and their environments. Most 

participants, however, saw comfort and space as the key ingredients to a constructed rural 

reading identity. This chapter contains discussion and recommendations to help answer the 

research questions: 

(RQ1): According to rural teenagers, how has being raised in a rural environment influenced 

their reading identities? 

 

(RQ2): How do rural teenagers conceptualize their reading identities? 

Interpretation of the Findings 

The argument over the importance of place in social science research has been discussed 

for decades. Beidler and Morrison (2015) and Ellis (2005) argue that place is more than just the 

physical space; it is also the experiences and interpretations connected to a place. Tuck and 

Mackenzie (2015) suggest that place is difficult to define because of the multitude of factors that 

shape our interpretations and reactions to a particular place. The rural participants in this study 

had a variety of interpretations of their rural environment, but some commonalities existed in 

their interviews. While most of the participants remarked on the isolation of their environment, 

they viewed it differently. Some participants saw it as a hindrance to socializing and using the 

internet. Others saw it as an advantage to be outdoors more. While most of the participants saw 
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access. By encouraging diverse school and classroom libraries with material that challenges the 

stereotypes about rural places, they are providing students with relevant reading material that is 

connected to their lives that may help develop stronger reading identities (Skerrit, 2012). 

Conclusions 

A little blonde-haired girl walks into the public library. She peruses the shelves in search 

of what she wants to read. She picks up a book, looks at the cover, but puts it back. The librarian, 

seeing her search, asks if she needs help. The little girl tells the librarian that she can’t find their 

books about ‘possums. The librarian shows her the nonfiction section about marsupials, 

including opossums, and then shows her several fiction books with possums as the main 

characters. With these selections, my daughter is happy with her library visit. She will tell me 

that these are good stories because she loves possums, and that is the key to a good story for her. 

I love to read, and I read widely. My students read any book of their choosing for ten 

minutes each day, and so do I. I try to share what I read with them, especially when I think they 

will relate or find it interesting, and I encourage them to do the same. In a usual school year, my 

reading list includes young adult science fiction, nonfiction, fiction, young adult fiction, and 

narrative poetry, among others. I keep a running list on my website, and occasionally, a student 

will ask me which is my favorite. I have a hard time with my answer to that question. 

I love a good story, but what makes a good story depends on what I want from it. My 

daughter loves opossums, so to her, any book with an opossum as a main character is a good 

story. I love Pat Conroy’s storytelling because he evokes my memories of living in the South 

Carolina low country. I love a narrative that makes me laugh like works by Bill Bryson or Trevor 

Noah. I love a story that catches me off guard and surprises me like Lauren Oliver’s young adult 

murder mystery Broken Things (“Five years ago when I had just turned thirteen, I killed my best 
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friend” —what an introductory hook!). I love the novels of Kristin Hannah because she tells the 

stories of women with strengths and weaknesses. I love a great debut novel that gives me hope 

for the future of storytelling like Where the Crawdads Sing by Delia Owens or There, There by 

Tommy Orange. What all of these have in common besides being on my “Mrs. Brown’s Reading 

List” list is that they evoke a response from me, the reader. That response may be surprise, 

fondness, inspiration, humor, suspense, or intrigue, but whatever it is, it draws me into the story. 

I recently finished Krakatoa by Simon Winchester, and while it is a dense book, he weaves in the 

stories surrounding the volcano taken from his research and draws me into the geological debates 

of the 19th century and the lives of islanders throughout several hundred years. It is a complex 

text of geological science combined with storytelling. On the other hand, I also recently finished 

There, There by Tommy Orange, and it is an equally complex text but in a very different way. It 

delves into the multifaceted and complicated lives of a host of urban Native American 

characters. Both books are complex and tell stories but do so in very different ways. 

Connection, understanding, empathy—the power of a story lies in its ability to humanize 

the abstract or clinical. This power is why we listen to our aunts and uncles telling and re-telling 

the same stories about our families. It is why we read and study the tales of Odysseus or Janie 

Starks. When my oldest son was very little, we read The Little Engine That Could over and over 

because even at his young age, he understood the power of a story and how it humanizes our 

world with its “I think I can; I think I can” mantra. 

However, social representation also matters. Students deserve to read about people like 

themselves and their communities, and they deserve to read about the incredible diversity that 

rural America represents. Rural America is more than the media misrepresentation of cultureless 

voids or idyllic, nostalgic life. It is a rich and diverse landscape that is home to the majority of 
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adolescents in the United States. These rural adolescents have voices to share the stories that 

represent the multitude of characters and settings of rural America. 
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APPENDIX A: RECRUITMENT SCRIPT 

Researcher’s Colleague:  You are being invited to participate in a research study conducted by 

Mrs. Brown as a doctoral candidate at Kennesaw State University. The purpose of this research 

is to understand how living in a rural place may impact a teenager’s development of a reading 

identity. This is a volunteer opportunity, and no rewards are offered for participation. 

If you decide to volunteer, your involvement will require you to take pictures to submit to Mrs. 

Brown, along with your written interpretation of those pictures. You will also be involved in two 

individual interviews, lasting approximately ninety minutes. 

This research has been approved by the Pike County School District and the Institutional Review 

Board of Kennesaw State University. 

This study includes only students in the 10th, 11th, or 12th grades who are enrolled in high school 

English classes. Because you are minor students, I must have your parent’s permission for you to 

participate. 

The interviews will be audio recorded in Mrs. Brown’s classroom unless COVID protocols 

dictate that we use Zoom. Your name will not appear on any materials submitted, and materials 

will be always kept confidential. The audio recordings will only be used for purposes of analysis 

and will not be public in any way. I will be the only person to hear the recordings. This study 

will be completed in compliance with all federal laws and policies of the Office of Human 

Research Protections. 

If you would like to participate in this study or if you have any questions, please see me after 

class. 
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APPENDIX B: SIGNED ASSENT FORM 

Title of Research Study: Rural Voices:  A Narrative Inquiry into the Role of Place in Reading 

Identity 

 Researcher's Contact Information:  Gena Brown,  gbrow121@students.kennesaw.edu 

 

Introduction 

 You are being invited to take part in a research study conducted by Gena Brown of Kennesaw 

State University. Before you decide to participate in this study, you should read this form and ask 

questions about anything that you do not understand. 

 

Description of Project 

The purpose of the study is to understand the role a rural environment plays in developing as a 

reader. 

 

Explanation of Procedures 

As a participant, you will be asked to participate in two short focus group interviews at various 

times during the school year. You will be asked questions about your reading habits, what you 

like or dislike about reading, and about how you view yourself as a reader. You will be asked to 

take photographs of what reading looks like to you and what being a rural student means to you. 

 

 Time Required 

90 minutes 

 

Risks or Discomforts 

 You may feel uncomfortable discussing reading with the focus group. You may withdraw from 

participation at any time with no penalty. 

  

Benefits 

 While there may be no direct benefits as a participant in this research study, the benefits of the 

research may help educators understand the role of a rural environment in developing a reading 

identity. 

 

 Confidentiality 

 The results of this participation will be anonymous. No identifying information will be used in 

any research reports or field notes. All consent forms will be destroyed after three years. Audio 

recordings will be destroyed in December 2024. 

  

Inclusion Criteria for Participation 

 10th, 11th, or 12th grade students enrolled in high school English classes 

 Signed Assent 

Assent to Participate 
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 I give my assent to participate in the research project described above. I understand that this 

participation is voluntary and that I may withdraw my consent at any time without penalty.  

 

 __________________________________________________ 

Signature of Parent or Authorized Representative, Date 

 

 __________________________________________________ 

Signature of Investigator, Date 

 _____________________________________________________________________________  

PLEASE SIGN BOTH COPIES OF THIS FORM, KEEP ONE AND RETURN THE 

OTHER TO THE INVESTIGATOR 

 Research at Kennesaw State University that involves human participants is carried out under the 

oversight of an Institutional Review Board. Address questions or problems regarding these 

activities to the Institutional Review Board, Kennesaw State University, 585 Cobb Avenue, 

KH3417, Kennesaw, GA 30144-5591, (470) 578-6407. 
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APPENDIX C: SIGNED CONSENT FORM 

Title of Research Study: Rural Voices:  A Narrative Inquiry into the Role of Place in Reading 

Identity 

 Researcher's Contact Information:  Gena Brown,  gbrow121@students.kennesaw.edu 

 

Introduction 

 Your child is being invited to take part in a research study conducted by Gena Brown of 

Kennesaw State University. Before you decide to allow your child to participate in this study, 

you should read this form and ask questions about anything that you do not understand. 

 

Description of Project 

The purpose of the study is to understand the role a rural environment plays in developing as a 

reader. 

 

Explanation of Procedures 

As a participant, your child will be asked to participate in two short interviews at various times 

during the school year. Your child will be asked questions about their reading habits, what they 

like or dislike about reading, and about how they view themselves as a reader. They will be 

asked to take photographs of what reading looks like to them and what being a rural student 

means to them. 

 

 Time Required 

90 minutes 

 

Risks or Discomforts 

Your child may feel uncomfortable discussing reading with the interviewer. Your child may 

withdraw from participation at any time with no penalty. 

  

Benefits 

While there may be no direct benefits as a participant in this research study, the benefits of the 

research may help educators understand the role of a rural environment in developing a reading 

identity. 

 

 Confidentiality 

The results of this participation will be anonymous. No identifying information will be used in 

any research reports or field notes. All consent forms will be destroyed after three years. Audio 

recordings will be destroyed in December 2024. 

  

Inclusion Criteria for Participation 

 10th, 11th, or 12th grade students enrolled in high school English classes 

 Signed Consent 

 Consent to Participate 
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 I give my consent for my child, 

__________________________________________________________, to participate in the 

research project described above. I understand that this participation is voluntary and that I may 

withdraw my consent at any time without penalty. I also understand that my child may withdraw 

his/her assent at any time without penalty. 

 

 __________________________________________________ 

Signature of Parent or Authorized Representative, Date 

 

 __________________________________________________ 

Signature of Investigator, Date 

 _____________________________________________________________________________  

PLEASE SIGN BOTH COPIES OF THIS FORM, KEEP ONE AND RETURN THE 

OTHER TO THE INVESTIGATOR 

 Research at Kennesaw State University that involves human participants is carried out under the 

oversight of an Institutional Review Board. Address questions or problems regarding these 

activities to the Institutional Review Board, Kennesaw State University, 585 Cobb Avenue, 

KH3417, Kennesaw, GA 30144-5591, (470) 578-6407. 
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APPENDIX D: PHOTO ELICITATION GUIDE 

Thank you for agreeing to participate in this research project. Your role as a participant is to 

share your stories about being a rural teenager and about your reading life. You will take, share, 

and interpret photographs on these two subjects. 

Photograph Guidelines 

1.   Photographs should not contain images of any people for privacy issues. To avoid 

identifying information, take abstract photographs or focus on small parts of the whole 

picture. 

2.  Take ten photographs of your reading spaces. 

3.  Take ten photographs of what it means to live in a rural community. 

  

Sorting Photographs 

1.   Sort your photographs into self-selected groups. For example, “reading spaces at school” 

or “reading spaces in public.” 

2.  Identify one photograph to answer the question What does this photograph say about 

rural life? 

3.  Identify one photograph to answer the question What does this photograph say about my 

reading life? 

  

Submitting Photographs 

1.  Submit your two photographs with an explanation of your sorting process and your 

answer to the two questions above. 

2.     Submit your photographs via email to gbrow121@students.kennesaw.edu.  

  

Deadline for submission:  _________________________________________ 
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APPENDIX E: FOCUS GROUP GUIDE 

Part I: Introduction and Informed Consent 

Welcome and thank you for your participation today. My name is Gena Brown, and I am a 

doctoral student at Kennesaw State University. I am part of a course where I am conducting a 

research project entitled “Rural Voices:  a Narrative Inquiry into the Role of Place in 

Reading Identity.” This interview will take about 90 minutes and will include questions 

regarding your reading habits and the photographs you submitted. 

 You gave consent to audio record this interview on the informed consent document; however, I 

want to remind you that if you wish to discontinue the use of the recorder or the interview itself 

at any time during the interview, please feel free to let me know and we will stop. All your 

responses are confidential. Your responses will remain confidential and will be used only for 

research purposes. 

 Your participation in this interview is completely voluntary. If at any time you need to stop or 

take a break, please let me know. You may also withdraw your participation at any time without 

consequence. Do you have any questions or concerns before we begin? 

 Then with your permission we will begin the focus group interview. 

  

Part II:  Questions 

Because the focus group is less structured, this interview may include, but will not be limited to, 

the following questions using the SHOWeD method in photo elicitation: 

1.   What do you see in these photographs? 

2.  What is really happening here? 

3.  How does this relate to our lives? 

4.  Why does this condition exist? 

5.  What can we do about it? 

 Possible Follow-up Questions: 

1.    Can you describe for me what it is like to live in a rural place? 

2.    Can you explain some of the benefits of living in a rural place? 

3.    Can you describe some of the drawbacks of living in a rural place? 

4.    How do you feel about living in a rural area? 

5.    How do you think others view people from this area?  

a.     Follow up:  Can you give any examples? 
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6.     Where do you usually find something new to read? 

7.     Can you describe your reading places (places where you either feel comfortable reading or 

where you get reading material)? 

8.     Describe the challenges you have in finding reading material. 
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APPENDIX F: TRANSCRIPT SAMPLE 
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APPENDIX G:  CODING SAMPLE 
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